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1. ZNOYAEz

2003 [ 1

. AidakTopikd AinAwpa (Doctor of Philosophy, Ph.D.) Tou AlaTunuatikou MNpoypdupaTog

MeTanTuxiakwv Znoudwv Twv ouvepyalopévwy TUNPATwy, Eniothung ®uoikng Aywyng
kal ABAnTIopou A.M.0., EnioTApng duoikng Aywyng kai ABAnTiopoU A.M.0., EmoTthung
®uoikng Aywync kai ABANTIoHoU Zeppwv, EMoTrhung Guaiknc Aywyng kai ABANTIOHOU
MavenioTnpiou OsooaAiac. TiThog AidakTopikng AiaTpiBrc: A§IoAdynon TnG
AnoTeAeopaTikOTNTAG TNG XpRiong Tou H/Y otn Maenon Tov KivhTikov
Ac€loTATWV 0TN AsuTepOoBadpia Eknaideuon. CD-ROM://1_studies/1.pdf

1999 | 2

. Metantuyiakd Ainhwpa (Master of Philosophy, M.Sc.) Tou TuAuaTog EmoThung

duoikng Aywync & ABAnTIoHoU Tou Anpokpiteiou MavenioTripiou ©pakng. TiTAog
MeTanTuyiakng AiatpiBng: A§IoAOynon TnG ANoTeAEoHATIKOTNTAG TOU H/Y oTnv
Exkpaonon tov KivnTikov As§1oTATWV oTn AsutepoBadpia Eknaideuon. CD-
ROM://1_studies/2.pdf

1993 | 3

. Tunua EmoTtniung ®uoikng Aywyng kai ABAnTiopou (TEDAA) Tou EBvikou kal

KanodioTpiakoU Maveniornuiou ABnvav, MTuyio otn ®uoikr Aywyn kal Tov ABANTIOUO.
CD-ROM://1_studies/3.pdf

2. ENAITEAMATIKH APAZTHPIOTHTA

05/05/17 | 1, MéMloc AidakTikou EpsuvnTikou MpoownikoU oTn Babpida Tou AvanAnpwTr)

21/06/18 KaenynT'r'] oTO T'pr']ucl En|0'rr']pnqld>u0|Kr']q Ayg)yr']q Kal AG)\r]T'IOLIOL'l TOU A.I'I.Q. VI3
YVWOTIKO avTIKEINEVO «E@apuoyeg Texvoloyiag MNMAnpogopiwv kal Enikoivwviag otn
duoikr Aywyn» (Ekhoyn: 22 Iouviou 2018).

05/05/17 | 2. Movipo Méhog AidakTikoU EpsuvnTikoU MpoownikoU otn BaBpida Tou Enikoupou

21/06/18 Kabnynt oT1o Tunua EmoTipng ®uoikng Aywyng kar ABANTIoHoU Tou A.M.0. pe
YVWOTIKO avTIKeidevo «Epappoyeg Texvoloyiag MAnpogopiwv kal Enikoivwviag omn
duoikn Aywyn» (Ekhoyn: 13 ®eBpouapiou 2017). CD-
ROM://2_professional experience/1.pdf

16/08/13

3. MéMog AidakTikou EpeuvnTikou MpoownikoU oTn BaBuida Tou Enikoupou KabnynTn




Bloypa@iko onueiwpa emoTnuovikng & enayyeAUaTikng dpaaTnpidTnTag Tou NikdAaou A. Bepvadakn

04/05/17 oTo Tunua Eniothung ®uoikng Aywync kai ABANTIoHoU Tou A.M.0. pe yWwaoTIKO
avTikeipevo «E@appoyec Texvohoyiac MAnpo@opiwv kal Enikoivwviag otn duoikn
Aywyn» (Ekhoyn: 26 Touviou 2013). CD-ROM://2 professional experience/2.pdf

18/09/09 | 4, Méhoc AIdakTIKoU EpeuvnTikou MpoownikoU oTn Babuida Tou AékTopa oto Tuniua
15/08/13 En|0'rr']unq'd>uon<r']q Aygoyﬁq Kal AG)\nT}ouoU TOU A.I'I.Q. HE YV(DOTIK(')'GVTIKEi!.IEVO
«E@appoyeg Texvohoyiag MAnpo@opiwv kar Enikoivwviag otn ®uaoikn Aywyn»
(ExAoyn: 24 Iouviou 2008). CD-ROM://2 professional experience/3.pdf

01/03/05 | 5 AIBaKTIKO MPOOWMIKO UE OXEON £pyaaoiac 1BIwTIKoU dIkaiou cuP@wva Pe To NA
31/07/09 407/80 oTto Tunua EmoTtnung ®uacikng Aywyng kai ABAnTIopou Tou A.M.O. yia Tn
d1daokalia Twv pabnuatwv «NEeg Texvoloyieg otn ®uaikn Aywyn», «TEXVOAOYIKEG
Eqappoyég otnv Eknaideuon yia yoveic kai d10aoKovTeS», «EqapHoyEg
MAnpogopiknc oTnv Enikoivwvia — ZuoTtruata MoAupeowvs» & «Texvoloyieg
MAnpoopIkNnG kai Enikoivwviag — Epappoyeg AiadikTuou». CD-

ROM://2 professional experience/4.pdf

01/04/00 | 6, Yne(Buvog Epyou Eknaideuonc péow AladiktUou oTtn AlglBuvon Exnaidsuong &
31/12/04 KaTapTiong Tng OpyavwTikng Emmponnc OAupniakwv Aywvwv — AOHNA 2004. CD-
ROM://2 professional experience/5.pdf

21/07/98 | 7. EAeUBepog Enayyehpatiag, acpaliopévog oto T.E.B.E. pe To endyyeAua
30/04/00 «Epappoyeg MAnpogopiknc». CD-ROM://2_professional experience/6.pdf

10/12/99 | 8, AIDAKTIKO Mpoownikd pe oxeon epyaaiac 1I01IwTIKoU dikaiou cUPPwva pe 1o MNA
31/08/00 407/80 oTO Tunua Enqur']unq (Duomﬁ'q Aya)yﬁq Kal AG)\nTlouoq TOU A.M.0. yia T
d1dackaAia Twv pabnuatwv «KivnTikn Madnon» kar «Mebodikn A /Buiag
Eknaideuonc». CD-ROM://2 professional experience/7.pdf

EMNIZTHMONIKH & AKAAHMAIKH APAZTHPIOTHTA

3. EPTAZIEZ ZE ENIZTHMONIKA NEPIOAIKA
30 Epyaoicg o€ enioTnuovikd nepiodikd UE OUOTNHA KPIT@V OTNV NUEDAnT)

2000 | 1, Zetou, E., Bepvadakng, N., TEET(nG, . & KioupoupTlOoyAou, E. (2000). H enidpaon
NG AvaTtpo®odoTtnong pe Mapatripnon otnv Anodoon kai Tn Maenon Se€IoTATWY TNG
MeToogaipiong o€ Naidia. A8AnTikri anodoon kai vyeia, A1), 34-48. CD-
ROM://3a_manuscripts_gr/1.pdf

SUpQwva Pe Tov Sheffield (1961), n enidei€n €ival pia NoAU onpavTikn HEBodog
enau&nuevng avatpo@odoTnone. MoANEG Epeuveg avapepovTal oTn dUvaun Kai o
XPNOINOTNTA TNG ENAUENUEVNC avaTpoPodoTnong KE TN HEBODO TNC YVWONG Tou
anoTeAéopaTog, aAAG NoAU Aiyec avagEpovTal Tn yvwon TNG anodoong. ZKonog auTng TNG
€peuvac ATav va dianioTwOei noia pop®r avaTpoPodoTnong 6a AsIToupynaoel KaAUTepa
oTn eKPAtnon Twv de€loTATWV TOou BOAET (Ndoa pe dAKTUAG Kal o€pPIC), N NapaTnpnon Tne
EKTEAEONC MIAC OEEIOTNTAC aNO €va €EEIDIKEUPEVO HOVTEAO 1 anod TOuG idIoUG TOUG
aokoUHEVOUC, kal anod TNV anoyn Tou anoTeAEOPATOC Kal anod TNV anoyn Tng noioTnTag
(Texvikne). To deiyua anotédeoav 115 naidid Tou dnuo-TiIKoU oxoAsiou, 62 aydpia kai 53
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KopiTola, nAikiagc MO=1,7 (TA=0,50) eTwv. O1 duo NEIPa-PaTIKEC OPAdEC XwpPIioTNKAV
Tuxaia og opydada A (n=51) kal opada B (n=64). Kabe opada akoAoubnoe To idlo
npoypaupa eEaoknong yia 8 Bdopadec anod duo popec Tnv eBOopada. YNnpEe pia apxikn
METPNON, KA TEAIKN, HETA TO TEAOG TOU NPOYPAUKATOC EEA0KNONG, KAl HId JETPNON
dlatnpnong, Kia gdouada PETA To TEAOC TOU NpoypapuaToc eEacknong. H avaiuon Tng
dlakupavong We enavarauBavopeveg HETPNOEIC 0ToV TEAeUuTaio napdayovta (2 (opadeq) X 3
(METPNOEIC) £DEIEE OTATIOTIKA ONUAVTIKR aAnAenidpacon opdadag kar JETPNonG, Kabwg Kai
KUpPIEC EMOPATEIC TWV PETPROEWV. H opada nou napatnpoUcos To £EEIOIKEUPEVO HOVTEAO
EKTEAEOE KAAUTEPA Kal TNV NAoa Pe dAKTUAQ Kal To o€pPIG, 6Tav a&lohoyndnke To
anoTéAeopa, aAAa kai n noidTnTa (Texvikn). ZUKNEPACHATIKA, N XPRon Tng enideiEng evog
€€I0IKEUPEVOU JovTENOU BonBasl oTnv anodoaon kai oTn Habnon Tou napatnpnTn, otav
unoAoyileTal kai To anoTEAEoA, alAa Kkai n TEXVIKN. Apa ol KaBnynTeS PUOIKAC aywyng Kai
0l NPOMOVNTEG MNOPOUV va Xpnaoidonololv w¢ HESO TNV NApaTnenon Tou eEEIOIKEUPEVOU
povTEAOU, Yia va BeATIwoouv TV anddoaon Kal Tn Jaenon Twv paéntwv N Twv abAnTtwv
TOUG,.

2003

2. Zétou, E., Bepvadakng, N., TCETlnG, I'. & KioupoupTldyAou, E. (2003). O pdAog TNng
napaTnPNonG HOVTEAWV OTN HABNon KIVvNTIKWV deCloTATWV. @uoikri ApactnpiotnTa &
noioTnTa (wrig, 112-126. CD-ROM://3a_manuscripts_ar/2.pdf

O1 KIVNTIKEC OEEIOTNTEC €ival anod Toug nio BaacikoUug kal d1adedopevous TUMOUG YVwaonG nou
ol avBpwnol NPENEI va anokTnoouv kata Tn diapkeia Tn¢ {wng Touc. H pabnon pe
napaTnpnon HOVTEAWV €ival £vag anod TOuc Mo APECOUC KAl anOTEAECUATIKOUC TPOMOUC
nou ol avBpwnol padbaivouv TIG deEI0TNTEC. H napatripnon yia Tn Jadnon KivnTIKwv
Oe&loThTwV anoTeAeiTal and: a) Tnv NapaTrnpnon evog HOVTEAOU, NOU ENITPENEI KAMOIOV va
KaTaAdBel kal va pignBei pia povreAonoinyévn enidei€n kai B) Tnv autonapaTnipnan, nou
EMITPENEI KANOIOV EVEPYA va puBWioel TV anoddoaor Tou yia va Pabel Jia KIvnTIKA
Oe&l6TNTAa. TNV napouaoa gpyacia napoucialovTal ol BEWPNTIKEC EPPNVEIEC TNC HABNONG ME
napaTnpnon HOVTEAOU Kai ol NapayovTeC Nou TNV ennpealouv: a) Ta XapakTnPIoTIKA TOU
HovTENOU, B) 0 TUNOG TNG OeEIOTNTAC, V) TA XAPAKTNPIOTIKA TWV NApatTnpnTwv Kai 8) ol
oTPATNYIKEC £EA0KNONG NOU NPENEl va ouvodeUouv TNV napatnpnon. O1 kabnynTég
(PUOIKNG aywyng Kal ol NponovnTeG, yvwpilovTac Touc napayovTeg nou ennpealouy Tnv
anoTeAEONATIKOTNTA TNG NAPATAPNONG HOVTEAWY, Ba PNopouv XpnaolponoloUv auTr TV
TeXVIKN oTn d1dackaAia kal oTnv eEA0KNCN WOTE va £X0UV APEDA ANOTEAETUATA OTN
paenon.

3. Begpvadakng, N., Avtwviou, M., KEANG, H. & KioupoupTtloyAou, E. (2003). ZUykpion
NG Tunikng AidackaAiag kal Tng AidackaAiag pe Tn BonBeia YnoAoyioTn otn Maenon
NG MNaoag pe Ta AdxTula otnv Netoogaipion. Avadnrrioeic ornv @.A. & Tov
ABAnTiouo, 1(1), 36-42. CD-ROM://3a_manuscripts_gr/3.pdf

O okono¢ auTnG TNG €pEUvAc NTav va npoodIopicel TNV anoTEAEOUATIKOTNTA TNG
napadooiakng didackaAiac, kar Tng didaokaAiag pe Tnv Bonbeia Tou H/Y oTnv ekpadnon
NG Nndoac e Ta daxTula otnv nerooaipion. O CUUHETEXOVTEC NTAV 32 HaBNTEC
YUMVagiou TG NpwTNnG kal deUuTEPAC TAENG, Nou Tuxaia katavepndnkav o€ hia and Tng duo
opadec didaokahiac: a) napadoaiakn didackaAia (TI) kai B) didackaAia pe Tnv Bondeia Tou
H/Y (CAI). 2 kG0 opada agiepwdnkav evvid 40-AenTteg nepiodol didaokaAiac. H ouada
(TI) paBaive Tnv de€i6TNTA TNC NAoac péoa ano dIadoXIKEC Kal MPOOJEUTIKEC OEEIOTNTEC
nou ouvodelovTav and aoknoEIC Kal NPAKTIKN enavainyn dia JEoou evog daokahou. H
opada didaockaAiac pe Tn BonBeia Tou unoAoyioTr padaive Tnv Oe€I0TNTA TNC NACAC PECA
ano J1adOXIKEC Kal NPOOJEUTIKEC DEEIOTNTEC MOU CUVODEUOVTAV and AoKNOEIC KAl MPAKTIKN
enavainwn dia pégou evoc NpoypduaTog NOAUPECWY. ZTNV dpXr Kal 0To TEAOC TNC
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€peuvag ol opadeg é\apav £va TeoT yvwaong NoAAAnAnRG emAoynG kal Eva TeoT OegIdTNTAC,
Ta anoteAéopata €dei&av 0TI OV UNNPXAV ONUAVTIKEG OIAPOPEC METAEU TN NApadooIaKnG
Kal TNG OpAdAg Twv UNoAoYIoTWY 000V apopd Ta TEOT yvwong kal Oe€I0TNTAC,
SUMNEPACKATIKA N TEXVOAOYIa TwV NOAUMECWVY €ival TO idI0 ANOTEAECUATIKN UE TNV
napadooiakn didackalia oTnv ekPadnon Twv OeEIOTATWV.

4. Bepvadakng, N., Toitokapn, E., KEANNG, H., TEET(NG, . & KioupgoupTloyAou, E.
(2003). Anuioupyia EpwtnuaTtoAoyiou yia Tnv A€loAdynon Tou EknaidsuTtikoU IooTonou
«Youth 2004» E&etalovTtag Tic AvTIAnwelc MabnTwv Aukeiou. Avalnrrioeic otnv @.A. &
Tov ABAnTiouo, 1(3), 252-262. CD-ROM://3a_manuscripts_gr/4.pdf

>Kkonog TNG £pEUVAC AUTAG NTAv va avanTuxBei Eva WUXOUETPIKO EpWTNHATOAOYIO
NPOKEeIYEVOU va a&loAoynBei o eknaideuTIKOC 10TOTONOC “Youth 2004” e€eTalovTac TiG
avTIANYEIG TV PabnTwv Tou anodnuou EAAnviopou Tng noAng Tou Z0dvel. EminAéoy,
anookonoUde 0To va PEAETNOEI TIG DIAPOPEC OTIC AVTIANWEIG TWV JabnTwv Pe Baon To
(UAO TOUC . TNV €psuva ouppeTeixav 192 pabntec Aukeiou, nAikiag 15-17 eTav. H
ouAN\oYn TwV OE0OUEVWV EYIVE NAEKTPOVIKA. META and TNV EQAPHOYI NAPAyoVTIKAG
avaluong npogkuwav 5 NapayovTeG: a) «xpnoTikoTNTa», B) «duvatdTnTa diaxeipiong TG
nNANPoOPOPIac», y) «eukoAia npooavaToAiopoU Kal KaTeuBuvonc», 8) «aAnAsnidpaon -
avatpoPodOTNonN» Kal €) «oXedIAOUOG YPAPIKWY KAl MOAUUESWV>», MOU EPUAVEUAV TO
70.03% TNC ouvoAIknG dlakupavonc. Mpayyatonoindnke, eniong, t TeoT avaiuon o€
ave&apTnTa deiypaTta anod Tnv onoia dev NPOEKUYAV OTATIOTIKA ONUAVTIKEG JIAPOPES
METAEU TwV ayopIwV Kal TwV KOPITGIWV WG NPOC TNV a&loAoynan kavevog and Toug NEVTE
napayovTeg TNG KAIHaKag. ZupnepaopaTika ol HadnTeg sixav SIapopPwoel YEVIKA Hia BETIKA
avTiAnyn yia To OUYKEKPIKEVO 1I0TOTONO.

2006

5. Bepvadakng, N., Auyepivog, A., ZEtou, E., Navvouon, M., & KioupoupTloyAou, E.
(2006). MabaivovTac pe Tnv Texvoloyia Twv MoAupeowy — Ynooxeon n
MNpayuatikoTnTa; Avadnioeic ornv ®@.A. & tov ABAnTioud, 42), 326-340. CD-
ROM://3a_manuscripts_gr/5.pdf

ZKOMOC QUTAC TNG avackonnong ATav n avixveuon Kai n KPITIKr NPOCEyyIon TWV
EKNAIOEUTIKWV Kal Jadnaoiakwv duvaToTATWY Nou nNpoo@epel n didackalia Ye noAupéoa
oTnv eknaideuon kai Tn duoikn Aywyn. EIdIkOTEPQ, N epyacia Eekiva Pe pia anoneipa
avayvmpiong TwV NAEOVEKTNUATWV Kal HEIOVEKTNHATWY TNG O1IdAokaAiag Je noAupéoa. Zn
OUVEXEIQ avaEPEl anoTEAECUATA EPEUVWV NOU aPopouv Tnv enidpacn Tng d1dackaAiag pe
NOAUPEDA 0T PHABNoN Kal NPOTEIVEI £va PHOVTEAO avanTuENG eKNAIBEUTIKWV EPAPHOYWV.
TéNoc avaAUel kal oXoAIadel Tn XpnoIuoTNTa Kai agia Tne ev Aoyw d1dackaAiag Kai
enionuaivel pia ogipd anod npoBANUATIoPoUC, €K Twv onoiwv NoAAoi evronifovTal oTo
€NinNedo TNG EUNPAKTNG XPAONG QUTWV TWV EPAPHOYWV KAl TNG ANOTEAECUATIKNG
EVOWHATWOTG TOUC 0TO eKNAIOEUTIKO nepIBAarlov. OI EPEUVEC MOU avaokonnonkav
EKNARPWVav TIC NapakaTw npolnobeoelc: 1) gixav Yia NoogoTiKn a&ioAdynaon TnG Hadnong
HE TNV TEXVOAOYIa TwV NOAUPESWY 2) Ol CUUHETEXOVTEC NTAV HABNTEC ano OAEC TIC
Babuideg TG eknaideuonc, 3) UNNPXE CUYKPITIKNA opada n opada eAeyxou, 4)
ulonoindnkav oTnv akhodann kai nuedan), kai 5) ATav dnUOCIEUEVES OTNV ayyAIkn i
eMNVIKR YAwooa. Baoiopévn Aoindv, 0Ta EupAUATa TWV EPEUVOV AUTNG TNG avaokonnong
paivetal 0TI n 01dackaAia PE NOAUPEDA UMOPEI vVa €ival €va anoTEAEGUATIKO, EVOIAPEPOV
Kal EAKUCTIKO Wéoo d1daokaAiag nou cuunAnpwvel Tn cupBaTikn eknaideuTikn diadikaaia.

6. Auyepivog, A., ZéTou, E. & Bepvadakng, N. (2006). Ta anoteAéopaTa Twv
napeUBAcewv 0To OXOAEI0 yia au&non TG PUOIKNG dpacTnpIOTNTAC O veapd AToua:
Avaokonnon kal ouvleon. Avalnrrioeic ornv @.A. & Tov ABAnTioud, 42), 278-291. CD-
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To oxoAcio anoTeAei iowg To onuavTikdTepo nepIBailiov yia Tnv npowdnon Tng ®A oTa
veapda atopa. AuTr) n £pyacia avaokonsi NpoypdypaTa napEpBacnc nou oToxeuav oTnv
npowOnon Tng ®A kar uhonoinenkav oTo nepIBAAOV Tou OxoAgiou. Zkonog TNG Epyaaciag
gival va npoodlopicel Ta XapakTnNPIOTIKA KAl TNV AnoTEAEOUATIKOTNTA AUTWV TWV
napeuBacswyv. O1 HEAETEC Mou avaokonnBnkav agopoucav To didoTnua 1980-2001 kal
EKNARPWVav TIC NapakaTw npolnobeoeic: 1) gixav pia nocoTikn agloAdynon Tng ®A, 2) To
Oeiypa ATav pabnTeg TN NpwToRABUIAC Kal/n TN deuTepoBAduIac eknaideuonc, 3) unnpxe
OUYKPITIKN opada r opada eAéyyou, 4) uhonoindnkav otnv alhodanr kai nuedann, kai 5)
ATav ONUOCIEUPEVEC OTNV AyYAIKN 1) EAANVIKN YAWood. H onpavTikoTnTa Twv
anoTeAeopaTwv a&lohoyndnke ouvoAika kai yia dIapopeTIKOUC TUNOUG NApEPBaAonc.
Avaokonnenkav 15 peAéTeg, 13 and Tig onoieg uhonoinBnkav oTnv aAodann kai dUo oTnv
nuedann. O1 HEAETEG Nou nNapouadiacav Ta KAAUTEPA anoTeAECATa XapakTnpifovrav ano
IOXUPOUC EPEUVNTIKOUC oXediaopoUc, anod TNV EPApHOyN EYKUpwV Kal a&lonioTwv
METPNOEWVY Kal MOAUdIACTATEG NPOCEYYIoelC oTn peEBodoAoyia napepBaong. OpIoHEVES ano
auTEG Nou cupnepiEAaUBavav PETPNOEIG diaTnpnong, £d€IEav augnuévn CUPHPETOXN TNG
NEIPAPATIKAG opadag o ®A kal Petd Tn AREN TNG napeppaons. O1 PEAETEG NMou
EvVTONioTNKAv apopouv aTNV NAEIOVOTNTA TOUG HABNTEC NAIKIAC HEYAAUTEPNC TwV EVVEQ
€TWV. H yvwon nou anokolideTal anod auTeg agopa KUpiwG o pabnTeg Npoe@nBIKNG Kal
€QNPIKAG NAIKiac. ANo Tnv avaokonnan ¢aiveral 0Ti: a) 18iaitepn npoooxr xpnlouv Ta
KOpIiTala 0€ OAEC TIG NAIKIEG KAl 01 HabnTEC —TpIEC Nou PoIToUV OTIG TAEEIG Tou yupvaaiou B)
NPENEI va EQAPPOCTOUV OE PEYAAUTEPN EKTAOT AVTIKEIMEVIKEG HETPAOEIC YIa TNV
a&ioAdynon Tng ®A kai y) oto gENoV npenel va die€axbouv NePICOOTEPEG MEAETEC yIa TNV
a&ioAdynon Tng ®A og pabnTEC Nou PoIToUV OTIC NPWTEC TAEEIC TOU dNUOTIKOU GXOAEIoU.

2007

7. KENNG, H., Toudag, M., Bepvadakng, N., AiyyeAidong, N. & KioupoupTtloyhou, E.
(2007). MeAéTn BiwoipotnTacg MpoypappaTtoc OAupmiakng Naideiag. Avalnrrioesic ornv
@.A. & Tov ABAnTioud, X3), 328 — 340. CD-ROM://3a_manuscripts_gr/7.pdf

>Kkonog TNG Napouoac HEAETNC NTav N a&loAdynaon Twv NENPAYMEVWY GTO NAQIOIO TOU
Mpoypdaupatog OAupniaknc Maideiac kai n dIauOpPwWan NPOTACEWV Yid TNV BIKCINOTNTA
Tou. H epyacia autr BacioTnke oTo OewpnTikO ZxXnua Tou Stufflebeam, Context=IAaiolo,
Input=Eioaywyn, Process=Aiadikacia, Product=AnoTéAeopa, (CIPP), kai uAonoInenke We
Baon Tnv a&iohoynon nAaiciou (context evaluation) akoAouBwvTacg TIC paceic, Ta oTadia
Kal TIG EVEPYEIEC MOU MPOTEIVOVTAl And TO GUYKEKPIJEVO HOVTENO. Ta anoTeAEOUATa TNG
MEAETNC mioTonoinoav oT1 To Mpoypappa Tng OAupniakng Maideiag Ye Tov TpOMo nou
uhonolgiTal, anoTeAei pia NnoAU coBapry EKNAIDEUTIKN «ENEVOUON» Kal €ival iIOwC TO NAEOV
KavoTopo Mpoypaypa Tou eknaideUTIKOU PUac CUCTNHATOC Kal JIa OUsoIaoTIKn dIEBVNG
npoopopa TNG XWPac pag oto OAupNIako Kivnua kai otn d1ebvr eknalideuTikn kovoTnTa. H
MOVIMN €vTagn Tou MpoypappaTog aTo ekNaIdEUTIKO oUGTNHA KAAUNTEl AOyoug IGTOPIKOUG,
naidaywylkouc, KOIVWVIKOUG, Epyaciakouc Kal KalvOTOMIac evw n GUVEXION Tou Kpiveral oxl
MOVO anapaitnTn aAAd kai epikTh. Me Baon Tnv a&loAoynaon npoteivovTtal duo Tponol
evtaénc Tou Mpoypappatoc: a) 'Evra&n/ evowpaTtwon tng OAupniakng Maideiag oTo
YVWOTIKO avTIKeievo TnG Puaikng Aywyng otnv MpwTtoBdbuia Eknaideuon kai napaiAnAn
auénon Twv wpwv didackaAiag Tng duaikng Aywyng n B) ‘Evragn tng OAupniaknig MNaideiag
otnv MpwToBaduia Eknaideuon aTo oAORKEPO GXOAEIO.

8. Bepvadakng, N., MNavvouon, M., Avtwviou, M., KEAANG, H., & KioupoupTloyAou, E.
(2007). H €nidpacn evoc ouoTnuaTog SIaxeipionc Habnuatwyv aclyxpovng eknaideucng
yla Tnv unooTnpi&n TnG napadooiaknc didaokaAiag oTnv TpiToBaduia eknaideuon. XTo
A. Niovapakng (Emiy. 'EkD.), [lpaktikd 4ou AIgBvec Suvedpiou yia Tnv AVoIKTr kal €€
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Anoordoewc¢ Eknaidsuon — Moppec Anuokpariac ornv Exnaideuon. AvoikTr lpooBaon
ka1 € Anoordoewc Ekniaidevon, ABrva, 23-25 NoguBpiou 2007, T. A’, oeA. 309-318,
ABrva: Ekdooeic Mponounoc. CD-ROM://3a_manuscripts_gr/8.pdf

O oKonOC AUTNG TNG EPEUVAG NTAV Va €EETACEI TNV ANOTEAEOATIKOTNTA TNG XPNONG EVOC
acUyXpovou CUCTAHATOC JIaXEipIonG HaBNUATWV WS GUKNANPWHA TNV Napadooiakn
pEBodO d1daokaAiac yia Tn Habnon evoc NnpoypdupaTod eneEepyaoTr) Kelpévou (MS Word
2003). O1 GUPPETEXOVTEG ATAV 165 NPWTOETEIC POITNTEC PUOIKNC Aywync, Nou Tuxaia
kaTaveunonkav o€ pia ano Tng dUo opadeg didaokaAiac: a) napadoaoiakn HEBodOC
di1daokahiac (MMA) kai B) cuvduaopevn PeBodocg didaokaAiac (ZMA). e kabe opada
apiepwOnkav nevre 95-Aentec nepiodol didackaAiac. Kabe nepiodoc XwpioTnke o€ 4
TUAMaTa: a) 5 Aenta oUvToun NePypagn Twv Bacikwv onueiwv padnong, B) 40 Aenta
OIGAEEN oTO JIOAKTEOD AVTIKEIMEVO, V) 45 AenTA €NoIKOOOUNTIKEG OpacTNPIOTNTEC, Kai d) 5
AenTa avaokonnon Twv Bacikwv onueiwv pabnong. ZTnv apxn Kai 0To TEAOG TNG EPEUVAC
Ol POITNTEC CUKNARPWOav Hia doKIKacia yvwong 16 epwTrnocwv NoANanAnRg enIAoync.
Avaluon diakupavong dInANG kaTelbuvong Pe enavalapuBavopeVEG ETPROEIG OTOV
TeheuTaio napayovta (Two Way Repeated Measures ANOVA) xpnaoiponoindnke yia va
npoadiopioToUV o1 SIaPopeEC HETAEU Twv opadwv (MMA, ZMA) kal JETAEU TwV PETPACEWV
(apxikn, TeAIKR) yia Tn dokiyaagia yvwonc. Ta anoteAéopaTa £deiEav 0TI dev unnpxav
ONMAVTIKEG dIaPOPEG WETAEU TwV OPAdwv 0G0V agopd Tn doKipaacia yvwong.
SUMNEPACKHATIKA N XpNon evog acUyXpovou CUoTNHATOC diaxeipionc HabnuaTwy Jnopei va
gival &va anoTeAeopaTiko peoo didaokaAiag kal pabnong npoypapudTwy enegepyaaciag
KEINEVOU, 0 ouvOuUaopd e Touc napadooiakoUc Tponouc didackaAiac.

Merad Tnv ekAoyr orn BaBuioa Tou AEkTopa

2008

9. Bepvadakng, N., Zetou, E., MNavvouon, M., Avtwviou, M. & KioupoupTtloyhou, E.
(2008). H Enidpaon evog SuoTtnuaToc Alaxeipiong Madnudatwv Aouyxpovng
Eknaideuonc otnv Ekpddnon evog Mpoypappatog AoyioTikwv GUAwY oThv
TpiroBaduia Exnaideuon. Avadnrrioeic ornv @.A. & Tov ABAnTiouo, &3), 270 — 279.
CD-ROM://3a_manuscripts_gr/9.pdf

>Konog auTnG TNG EpEUVAC NTav va €EETACEI TNV ANOTEAEOUATIKOTNTA TNG XProNG VoG
aoUyXpovou CUOTNHATOC dIAaXEipIoNG HaBNUATWV wWC GUPNANPWHA OTnV Napadooiakn
pEBODO d1daoKaAac yia Tn HAbnon evoc NpoypdupaTog AoyioTIKwV GUAAwY (MS Excel
2003). O1 GUPPETEXOVTEG ATAV 163 NPWTOETEIC POITNTEG PUOIKAG Aywync, Nou Tuxaia
KaTaveunonkav o€ pia ano Tng dUo opadec didaokaAiac: a) napadoaoiakr) HEB0DOC
di1daokahiac (MMA) kai B) cuvduaopevn peBodocg didaokaAiac (EMA). e kabe opada
apiepwOnkav névre 95-AenTec nepiodol didackaAiac. Kabe nepiodog xwpioTnke ot 4
TUAMaTa: a) 5 Aenta cUvVTOUN NEPIYPAPN TV BACIKWV ONUEiwv padnong, B) 40 Aenta
OIGAEEN 0TO DIOAKTED AVTIKEIMEVO, V) 45 AenNTA £NoIKOOOUNTIKEG OpacTNPIOTNTEC, Kai O) 5
AENTA avaokonnon Twv Bacikwv onueiwv padnong. H MMA pdbaive To npdypaupa
AoyIoTIKwV GUAwV Pe To d1IdAackovTa oTnv aiBouaa, evw n AM pabaive To idlo
npoypaupa ouvdualovrag Tnv NMMA kal To acUyxpovo cuoTtnua diaxeipiong pabnuaTtwv E-
Class. ZTnv apxn kai aTo TEAOG TNC EPEUVAC Ol POITNTEG CUUNARPWOoav Wia dokiyaaia
yvwong 18 epwtnocwv noAAanAng emioyng. Avaluon diakUpavong dInAnG katelbuvong pe
enavahapBavopeveg HETPACEIG OToV TEAEUTAio napayovta (Two Way Repeated Measures
ANOVA) xpnoidonoinenke yia va npocdiopioTouv ol dlapopEG HETAEU Twv opadwv (MMA,
>MA) kai JeTall Twv peTpnoswv (apxikn, TEAIKN) yia T dokiyacia yvwong. Ta
anoTeAéopaTa €0ei&av OTI OV UNRPXAv CNHAVTIKES dIaPOopPEC PETAEU TwV OPAdwv Ogov
apopd Tn doKIKaoia yvwonc. ZUUNEPAcHaTika N Xpron evoc acUyXpovou GUGTNHATOC
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dlaxeipionG HaBnuATwV PNopEi va ival £va anoTeAeopaTikd péoo diIdaokaAiag kai paenong
NPOYPAUKATWV AOYIOTIKWV PUAAWY, 0 ouVOUAOHO HE TOUG NapadoaoiakoUc TPOMoug
d1daokaAiac,.

10. Toitokapn, E., Bepvadakng, N., TEETING, I., Ayyedouong, N. & KwaoTag, I'. (2008).
A&loAoynon Tng Mapepyopevng MoidTnTag Ynnpeoiwv o€ Mneda Kahaboogaipiong.
Avalnrrioeic otnv @.A. & Tov ABAnTioud, &3), 311 — 318. CD-
ROM://3a_manuscripts_gr/10.pdf

2KOMOC TNG £pEUVAG AUTNG NTav SOKIUN Kal EPApHoyI VoG 0pyavou PETPNONG yia TNV
a&ioAdynon TnG NoIdTNTAC UNNPECIWV NOU NAPEXETAI O YKATAOTACEIG KaAaBoogaipionc.
Empépoug aToxoc TnG €peuvac Nrav n digpelivnon TwvV NapayovTwy nou ouvteAoUv oTnv
a&ioAdynon TnG NoIdTNTAC UNNPECIWV NOU NAPEXETAl 0 yANeda kKaAaboopaipiong oTnv
EA\GOa ano Toug dueoa evdlapepopEvouc, dnAadr Toug PINABAOUC, JE aNWTEPO OTOXO —
BERaia- Tnv katavonon Twv NBUMIOV TOUC Kal TNV -000 To duvaTov- IKAvonoinar Touc.
To deiypa Ta €peuvag anotéAeoav 500 piAaBAol mou napakoAoudnoav aywveg
kaAaBoogaipiong Tng Al EBvikic Katnyopiag, og névre aBANTIKEG EYKATACTACEIC TNG
Bopeiac EANadac. To 6pyavo a&lioAoynong nou SiapopPwOnke nepIAapBave HETaBANTEC Nou
agopoucav aTnv a&ioAdynon Tng NoIOTNTAC UNNPECINV NOU NAPEXETAI OE EYKATAOTACEIC
kaAaBoo@aipiong oTtov EAAadIkO Xwpo. H AigpeuvnTikn MapayovTikr) AvaAuon kai n
Avaluon A&ionioTiag nou npayuatonoinénkav avedeifav €€ napayovTeg nou eEnyoloav To
67.5% TNG OUVOAIKNG BIaKUPAVONG: a) «EYKATAOTACEIG», B) «KOIVWVIKONOINGN», Y)
«MPOOWMIKO», 8) «WPUXAYWYia», €) «QVECEIG> KAl OT) «EUKOAIa». O1 HETABANTEG TNG
kAipakag nou xpnaoiponoinénkav oTa nAaioia Tng napoloag HEAETNG PaiveTal va givai
€VOEIKTIKEG Kal va pnopoUlv va xpnoiponoinfolv o€ avaloyeC EpEUVEC yia TNV a&loAoynon
abANTIKWV EykaTaoTacewv. H NpOKANGN TNG NApOXnG MOIOTIKWY UNNPECIWV YiveTal
AlyoTepo dUaKoAn &Tav ol aBANTIKOI HAPKETIVYK PAvaTlep yvwpilouv TV dnoyn Twv
NEAATWV TOUG yia TNV NoiOTNTA auTr. Ano Tnv NAeupa Tou pavatlep, n avayvwpion Tov
0la0TAcEWV Kal N karavonaon Tng a&iloAdynang nou npaypaTonololv ol BeaTeg oTIG
NapeXOMUEVEC OE AUTOUC UNNPETieC, unodeikvUEl TNV KaTeuBuvan oTnv onoia 6a npénel va
€NevOUOOUV TIC NPOONABEIEC KAl TOUC NOPOUC TOUC, WOTE va au&noouv Tnv meavoTnTa ol
KaTavaAwTEG va BImoouv pia BETIKA epnelpia.

11. ZéTtou, E., Bepvadaxng, N., MaonaAg, O. & KioupoupTloyhou, E. (2008). 'EAeyxoc TNG
a&lonioTiag kal eykupoTNTac eVOg epyaleiou a&loAdynong Twv YVWOTIKWV OTOIXEIWV
otnv MNeTooaipion. @uoikr Aywyri — ABAnTiouog — Yyeia, 22-23, 109-129. CD-
ROM://3a_manuscripts_gr/11.pdf

O1 gpeuvnTéC unoaTnpifouv OTI NICW ano Bacikouc NAPAYOVTEC TNG HABNoNC BpioKeTal N
YVWOTIKA BACN O0TO OUYKEKPIPEVO ABANKaA. Zkondg TNG napouong epyaaciag ATav n
OnuIoupyia evoc epyaigiou a&loAdynonG TwV YVwOoTIKWV OToIxXEiwv TnG MeToogaipionc. MNa
To AOYO aUTO KATAOKEUAOTNKE £va EpWTNHATOAOYIO HE 38 pWTNOEIC, MOU a&loAoyei TN
yVWon Twv aBANTwV O€ TPEIG NAPAYOVTEG, TNV TEXVIKN, TNV TAKTIKN KAl TOUG KavoviouoUG.
KaToniv, eEeTaobnkav ol deikTeg diapoponoinang kal duakoAiac kar eAéyxonkav n
a€ionioTia kai n eykupoTNTA Tou, ONWC npoTeivel n diedvic BiIBAoypagia (Safrit & Wood,
1989, Thomas, & Nelson, 1996, AAe€onoulog, 2000), £TolI WOTE va PNOpEi va
xpnoiponoineei yia Tnv afloAdynon Twv YVWOTIK®V OTOIXEIWV 0 aBANTEC TNC
MeToogaipiong, aAA\a Kal o HabnTeg TN dsuTepoPBABuIAc eknaidsuong nou diIdAckovTal
TNV MNeToogaipion cUPP®WVA PE TO aVAAUTIKO Npoypappa. Ma TiC HETPAOEIC
xpnoiponomnenkav abAnteg/Tpieg (N=72), nAikiag 12-14 etwv (MO=13,2, TA=.32, 36
ayopia kai 34 kopitala). MNa Tov EAeyxo TnG a&lonioTiag Xpnoidonoindnke n pEBodog TNG
WETPNONC Kal enavapeTpnong (test-retest), evronifovrac To ouvTeAeaTn ouoXETiong (r),
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EVW YIO TOV EAEYXO TNG EYKUPOTNTAC TOU EPWTNHATOAOYIOU Xpnaoiponoindnke n pEBodog
NG oUYKPIONG TWV anavTnoewy EUNEIpWV Kal apxapiwv abAntwv/Tpinv (Known group
validity), xpnoiponoiwvTag yia Tn oUykpion TwV odadwv Tnv avaiuon diakUpavong. Ta
anoteAéopara £0ei€av OTI To epyaleio ATav £yKupo Kai agionioTo, o OeikTng SUCKOAIAG Kal
dlapoponoinong TWV EPWTACEWV NTAV O ANodekTA Opla kal OTI MMNOpPEi va Xpnaoiponoinoei
yla va a&loAoynaoel To €ninedo yvwong otnv MeToo@aipion o apxapiouc abAnTeC.

2009

12. Avtwviou, M. & Bepvadakng, N. (2009). HAekTpovika aBAnTika naixvidia: oupnaikTng
N avTinaAog TNG PUOIKAG dpaoTnpIoTNTac; /lpakTika 3% MaverAriviag Ainuepioas
Kabnyntawv lMAnpogopikric Asutepofabuiac Exknaidevons «H TAnpopopikri oTnv
Eknaidevon — Kaivotouia & Anuioupyikotnta». ANe€avdpounoAn 3-4 Anpihiou 2009,
CD-ROM, oeA. 1-9. CD-ROM://3a_manuscripts_qgr/12.pdf

Ta nAekTpovikda naixvidia nou avanapayovTal and NAEKTPOVIKOUG UNOAOYIOTEC 1 GANEG
naixviGoUNXavec anoTeAolV Wia onuavTikn evacxoAnon yia Ta naidid. Tibevral cuvenwg
OpIOUEVA EPWTAMATA YIA TO XPOVIKO OYKO QUTHG TNG EVAOXOANONC KAl TOV ENNPEACHO ano
Ta €idn TV naixvidIwV. ZKonodg TNG EpyaAciag auTng nrav va PJeAetnBei kai va a&loAoynOei n
€vaoxoAnon pabnTwv/TpIwV YUPvaciou PE Ta NAEKTPOVIKA naixvidla kai 1IdlaiTepa Ta
abAnTIka. MNa Tnv oul\oyn Twv JedOUEVWY XpnaoidonoIndnke €va €1dIKA doUNUEVO
£pWTNHATOAOYI0. To deiypa anoTéAeoav 294 pabnTec kal pabnTpieg (13+£2 eTwv).
SUPQWVa Je Ta anoTeAEOPATA TNG EPEUVAC PAIVETAI NWCE €va PJeyaho nocoaTod (81%)
aoyoAeiTal pe Ta nAekTpovika abAnTika naixvidia. QoTooo, n nAsioyndia (62,2%) npoTiud
va naiel To npaydaTikd naixvidl avTi Tou nAekTpovikoU. TEAOC, £va PeyaAo NoooaTo Twv
pabnTwv (88,4%) unooTnpilel Nwg naifovrag NAekTpovika abAnTika naixvidia napakiveiral
BeTIKG WOTE va acXoAnBei pe Tov aBANTIOUO.

2010

13. l'koTdapidng, X., Avtwviou, M. & Bepvadakng, N. (2010). «Anuioupyia evog dikTUoOU
EMNIKOIVAVIAG Kal ENIPHOPPWONG KE TN xpron ioToAoyiou (blog) kai n agloAdynon Tou ano
TOUG XPNOTEG EKNAIOEUTIKOUG». [lpakTikad 2°° lMaveAAriviou EknaideuTikou Zuvedpiou
Huabiac «¥Wneiakeg kar AIaOIKTUGKEC paplioyec otnv Eknaidsuon». Naouoa 23-25
Anpihiou 2010, ogA. 1180-1190. CD-ROM://3a_manuscripts_gr/13.pdf

H ouykekpipévn epyacia SIEPEUVA TNV ANoyn eKNAIDEUTIKWV TNG AsuTEPOBABUIAC
eknaideuong nou unnpeTolv aTn Opdkn oTo Bua Tng xpnong ioToloyiwv (blog) yia Tnv
EMNIKOIVAWVIA PE TO OXOAIKO oUHBOUAO, AAG Kal yia TNV EVNUEPWOT] TOUG OE UNNPECIAKA Kal
ENPOPPWTIKA BépaTa. O1 dpaoTnPIOTNTEG AQUTEG anoTeAOUV OUCIACTIKA Mid «Un KEVTPIKA
BeopoBeTnUEVN» €€ ANOOTACEWC ENIKOIVOVIA Kal Hop®r enpdp@waonc. OpyavwvovTal Kal
NpAaypaTonoliouvTal o€ NEPIPEPEIAKO €NINEDO XWPIC TN oUVOPOWN KAMOIOU EMICTHOU
OIKkTUOU (nY. Sch.gr), f enipop@WTIKOU opyaviopou TnG EAAGdoc. Ma Tig dpacTnpiOTNTEC
nou avanTtuxenkav dg XpnaoluonoIndnke kapia unnpeaia n Aeiroupyia Tou d1adIkTUOU nou
anaiTei oIkovopikd avrariaypa. Mo ouykekpigéva dnuioupyndnke blog (mou QiIAoEevnOnke
oTov dIkTuakd TOno blogspot) yia TIC avaykeg TNG ENIKOIVWVIAG Kal TNG EVNHEPWONG, EVR
yla TNV avapTnon Tou ENIHOPPWTIKOU UANIKOU XpNOILONOINONKE 0 dIKTUAKOG TOMOG
slideshare.net. Zkondc Tng epyaciag ATav va kataypawel TIC AnOYeIG TWV GUHHETEXOVTWY
EKNAIOEUTIKWV Kal va eVTONioel TIC TAOEIC Nou dIauoppwOnKav YETA anod pia Tpipnvn
oTaBepr) 01adIKaoia ENIKOIVWVIAC, EVNHEPWONG Kal ENPHOPPWONG HEOW Tou blog.
MapAayovTeC Nou CUVEKTINRBNKav ATav n NAIKia Twv €kn/kKwv, To GUAO, Kal n OXEON TOUC
ME TOUG NAEKTPOVIKOUC UNOAOYIOTEG Kal TO 01adikTuo. Ol anoWEIG TWV KM/KWV
KaTaypa@nkav Pe €10IKa SOUNMUEVO EpWTNHATOAOYIO Mou NePINAPBAve TOGO EPWTNOEIC O
kAidaka Likert 600 kai avolkTou TUNou. And Tnv enegepyaacia Twv dedOUEVWY PaiveTal OTl
N npoondbeia £Tuxe TNG BETIKNAG anodoxng, ano Tn NAEIOVOTNTA TwWV EPWTNOEVTWY, APoU
ekppadouv BeTIKEC anowelc yia Tnv diadikaagia auTnc TG HOP@NC ENIKOIVAVIAC.
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14. Toitokapn, E., Bepvadakng, N., TEETlnG, I'. & KwoTa, . (2010). H Epappoyn Tou
MeiypaTog MapkeTivyk ato AiadikTuo: Avaiuaon Mepiexopévou IoTooeAidwy
EnayyeApaTikwv SuMOywv KalaBoopaipiong kal Modoapaipou. Mepiodikd ABANTIKOU
ToupiopoU kal Avayuxng, 2, 14-34. CD-ROM://3a_manuscripts_gr/14.pdf

2KOMOG TNG £pEUVAG AUTNG NTav n dnuioupyia piag Aiotac Kataypapng
OTOIXEIWV/UNVUPATWV PHAPKETIVYK MOU P@avifovTal o€ I0TOOENIOEC aBANTIKWV GUANOYWV.
Enipépouc oTOX0C NTAv N avaiuaon NePIEXOUEVOU 1I0TOTEAIDWY CUANOYWV kaAaBoopaipiong
Kal nodoo@aipou —PEow TNG AioTac kaTaypagrc- kai n €EeUpean Twv TUXOV dIAPOPwWV NMou
undapxouv WeTa&u: a) Twv aBAnuaTwyv Kai B) Twv NpwTaBANUATWV Nou peAeTnONKav. Ma To
nodoa@aipo, HEAETHONKAV Ol I0TOGEAIDEC OAWV TWV OPAdWY NOU GUMHETEIXAV, TNV
aywvioTikn nepiodo 2003-2004: ato EAANVIKO MpwTABANua TnG NnpwTng KaTtnyopiag, ol
oUAN\oyol nou népacav oTn deUTepn @aon Tou Champions League kai o1 15 npmTeC OPAdeg
TNG BpeTavikng Premier League. Opoiwd, yia TNV kaAaBoopaipion: ol IoTOOEAIBEG TwV
opadwv Tng Al EBvikng Katnyopiac, kai Twv BaBHoAoyIka avwTeP®V OPAdwY —TnVv nepiodo
TwV PETPNOEWV- TNG Euro League kal Tng NBA. O €Aeyxoc ave&apTnoiag JeTagl Twv
MOIOTIKWV METABANTWY NPAyUaTonointnke HEow Twv KN napaueTpikwv: Kruskal-Wallis Test
kal Chi-Square. Kata Tnv avaAuon nepIEXOUEVOU TWV I0TOOEAIdWY, NapoucIacTnkav
OTATIOTIKA ONHAVTIKEG DIAPOPEC OTA NOCOOTA EUPAVIONG KANOIwV HETABANTWV PETAEU TwV
I0TOOEAIOWV TwV OU0 aBANUATWY, KE TIC IOTOOEAIDEG TWV OPadwv Nodoogpaipou va
eM@avidovTal NEPIEKTIKOTEPEG O€ PETABANTEG HAPKETIVYK. ZTATIOTIKA ONUAVTIKEG OIAPOPES
0Ta NOCO0TA EPPAVIONG TWV KETABANTWV AUTWV EUPAvioTnKav kal HETal Twv
NPWTABANUATWV TOU KABs abAnuaToc. Ta cuhnepaopaTa ano Tnv Epeuva auTn pnopouv
va d1IapwTioouv kal va kabodnynoouv evepyeleg 01adIKTUAKOU PAPKETIVYK aToV aBANTIOUO,
TOCO O€ NPAKTIKO OGO Kal OE EPEUVNTIKO €ninedo.

2011

15. Bepvadakng, N., MNavvouaon, M., Zétou, E., Avtwviou, M. & KioupoupTloyAou, E.
(2011). H anodoxn kai n XpAon €voc ouoTAHATOC dIaXEipIoNG HaBNUATWY OTO
AnuokpiTelo MavenioTApio Opakng. /-7eacher, 2, 32 — 44. CD-
ROM://3a_manuscripts_qgr/15.pdf

>konog TNG Napouoag €peuvag Nrav n dnuioupyia evog evvoloAoyikoU HOVTEAOU
dlepelivnong Twv S1aPopwVv PETAEU @OITNTWV OTnV anodoxn kai Tn Xpron Tou CUCTAKATOG
dlayeipiong pabnuatwyv e-Class. AuTO To HOVTEAO, DIEUPUVEI TO HOVTEAO anodoxXnC TNG
Texvoloyiac (TAM) nepiAauBavovTac Tnv Npoownikn TAon yia kaivoTopia (personal
innovativeness) oTov TopEa TNG TEXVOAOYIAg kal To Ayxog aTn XpAon unoAoyioTn
(computer anxiety). Ta dedopéva ouléxBnkav ano diakoaioug Tpiavta duo (n = 232)
NPONTUXIAKoUG (poITNTEC, NAIKIag 18-20 eTwv Tou TuAWaTog EmoTtnung Puoikic Aywyng &
ABANTIOPOU 0TO AnpokpiTeio MavenioTnpio ©pdaknc. H eykupdTnTa Kai agionioTia Tou
HOVTEAOU NTav IKavornoinTiKr. Ma Tov EAEYX0 TWV OXECEWV METAEU TWV EVOOYEVWV
METABANTWV Kal TNV NoIOTNTA TOU HOVTEAOU XPNOILONOINONKE N HEBODOC PEPIKWV
ehaxiotwv TeTpaywvwv (PLS). Ta anoTeAéopata £0ei€av OTi n avTiIAauBavopevn
xpnoipoTnTa (perceived usefulness) €ixe apeon enidpaon otn xpnon Tou e-Class. Evw, n
avTiAapBavopevn gukoAia xpnong (perceived ease of use) ixe Povo Eupeon enidpaon
MEOW TNG avTIAapBavopevng XpNoIKOTNTAG. H Npoownikf TAoN Yia KAIVOTOWIa OTOV TOUEC
TNG TEXVOAOYIAC Kal TO AyXogG oTn XpRon unoAoyioTn ixav aueceg endpAcelC POVO WE TNV
avTIAauBavopevn EUKOAia Xprong. ZUKNEPACHATIKA, ol unelBuvol ekNAIBEUTIKWY
npoypapudaTwy aTov Topéa TG ®uaikne Aywync npenel Ox1 OVo va acxoAoUvTal e TO
0Xe0IA0NO TOU CUOTAKATOG AAAG Kal JE TNV aVTILETWION TWV dIaPopwV HETAEU XpNOTWV
Tou e-Class.
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16. Bepvadakng, N., MNavvouaon, M., Avtwviou, M., Z&Tou, E. & KioupouptloyAou, E.
(2011). H Zxéon MeTa&U Tnc Epneipiag Xpnong YnohoyioTn kai TnG AvTIAauBavopevng
XprRongG Twv YANPeoiwv Tou ZuoThuaTog Alaxeipiong Mabnuatwv E-Class. /lpaktikd 2°¢
lTavelAriviou Suvedpiou «Evraén twv TIE ornv EknaideuTikri Aiadikaoia». Natpa 28-
30 Anpihiou 2011, og\. 125-132. CD-ROM://3a_manuscripts_gr/16.pdf

>Konoc auTnc TNG Epeuvac NTav va a&lohoynBei n oxeon PeTA&l TNG avTIAaPBAvOUEVNG
EMNEIPIAG XPoNG UNOAOYIOTN Kal TNG avTIAdUBAVOPEVNG XProNG TWV EKNAIOEUTIKMV
UNNPECIWV NOU NPooPEPOVTAl anod Eva acuyxpovo ZuoTnua Alaxeipiong Mabnuatwy —
>AM (e-Class) yia Tnv unoaTtnpiEn Tne napadooiakng didackaiiac otnv aibouoa. Oi
OUMMETEXOVTEG ATav diakdaiol enTd (n = 207) nponTuxIiakoi GoITnTEC, nAikiag 18-20 Ty,
Tou AnpokpiTelou MavenoTiuiou Opakng. Ekatov oapavra €€l (70,5%) fTav avopeg Kal
€€nvTa pia ATav yuvaikes (29,5%). Ta dedopéva CUNEXBNKav xpnaoiponoimvTac £va online
£PWTNHATOAOYIO KATA T S1ApKela piac eBdopadac. H avaluon GUoXETIONG KaTa Pearson
€0€I€E pIa xapunAn Npoc YETPIa BETIKA CUOXETION METAEU TNG avTIAQUBAVONEVNG EUNEIPIAC
XPNONG UNOAOYIOTN HE TIC UNNPECIEC: AOKNOEIC KAl NEPIYPAPN HABUAToG, Kal hia JETpIa
BETIKN OUOXETION ME TIC UNNPETIEC: AVAKOIVWOEIC, £YYPaAPa, EPYACIEC POITNTWV KAl YPAMKNA
HABNONG. ZUKNEPACNATIKA, N EYNEIPIA XPIONG UNOAOYIOTN anoTeAEI €va onuavTiko
napayovTa nou ennpedadel Tn ouxvoTNTA XPNong Twv unnpeciwv Tou ZAM e-Class and Toug
(POITNTEC.

17. Iwavvidng, A., Bepvadakng, N., MNo@Toidou, A., Avtwviou, M. & MNavvouon, M.
(2011). AgloAdynon Tng anoteAeapaTikoTnTag Tou Nintendo Wii Fit Plus wg péago
€€aoknong yia Tn BeATiwan Tng Icopponiac oe gUyKpIon HE Eva napadooiako
npoypappa eEacknong Tng Ioopponiac. /-7eacher, 3, 17 — 28. CD-
ROM://3a_manuscripts _gr/17.pdf

Ta exergames €ival yn@iaka diadpacTikad naixvidia kovooAag nou ouvoualouv TNV aoknon
ME TO naixvidl kal anoTeAoUv pia dnUo@IAR evaAAakTiki AUon oTnv evacxoAnon Twv
aTOPWV KE TN QUOIKNA dpacTnpIOTNTA. Q0TOCO Ta EPEUVNTIKG OedOUEVA YIa TNV €Nidpacn
nou pnopei va £xouv oTnv Yyeia kai Tnv Guaoikn Aywyn €ival nepiopiopéva. M’ auTo,
oKOMOG auTNC TNC £peuvac Tav va agloAoynoel Tnv anoteAeopaTikoTnTa Tou Nintendo Wii
Fit Plus w¢ pEoo €aoknong yia TNV BEATIWON TG I00ppONiac o€ ouykpIon HE €va
napadooiakod NPoypappa eEaoknong TnG Icopponiag. Ol GUMHPETEXOVTEG NTAV 24 TPITOETEIG
KAl TETAPTOETEIG NPONTUXIAKOI POITNTEG TOU TUAKATOC ENIOTrUNG DUOIKAC Aywyng &
ABANTIOPOU 0TO AnpokpiTeio MavenioTnpio ©pdkng, o1 onoiol XwpioTnkav o€ dUo OPAdEC
Twv 12 atopwv (MeipapaTikn — Nintendo Wii kai EAéyxou — Mapadoaiakn), avaioya Je
MEBODO €EGoKknOoNG. To napepBaTiko npdypaupa cixe diapkeia 8 eBOoNAdwWY PE oUXVOTNTA
ouvedpIwV 2 PopeC TNV €BOopada. Mpiv kal HETA TO NApePPATIKO NPOypaAuHa
npayuaronoinénke afloAdynon TNG 100pponiac TwV CUPHETEXOVTWV HE TO NAEKTPOVIKO
ouoTnua Icopponiag Biodex (Biodex Stability System). H avaAuon diakupavong dinAng
KaTewBuvong We enavalauBavopeveg HETPNOEIC OToV TeAeuTaio napayovta (Two Way
Repeated Measures ANOVA) €deiEe OTI dev UNNPXAV ONUAvTIKEG OIAPOPES HETAEU TNG
NEIPANATIKAG Kal TN opadag eEAEyxou OGOV apopd TNV IKavoTnTa Icopponiag. QoToco, Kal
ol dUo opadeg BeATiwoav Tnv IKAVOTNTA I00pPONIaAg Toug anod TNV apxIkn oTnv TEAIKN
METPNON. ZUMNEPAOHATIKA, N xprion Tou Nintendo Wii Fit Plus pnopei va ivail éva
anoTeAEOPATIKO PETO €EA0KNONG yia TNV BeATiwonN TNG Icopponiag poitnTwv GUoIKAG
Aywyng.

2012

18. Bepvadakng, N., Zétou, E., Mavvouon, M., Avtwviou, M. & KioupouptloyAou, E.
(2012). ZUykpion TNG NAPAKivnong NPONTUXIAKWY (POITNT®V ano éva napadooiako
npoypaupa BeATiwong Tne Icopponiac kai anod eva Baoiopevo oto Nintendo Wii-Fit Plus
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npdypapua. /-Teacher, 5, 45 — 57. CD-ROM://3a_manuscripts_gr/18.pdf

H ikavoTnTa TN 1I00pponiag anoTeAei BepeAmdn ouvIoT®OA TNG ENITUXNMEVNG OUMKETOXNG
o€ aBANTIKEC OpacTNPIOTNTEG Kal N EAAEIPN TNG MNOPEI va NPOKAAETEl TPAUKATIOUOUC NMou
evdExeTal va napepnodicouv TNV aBAnTikn anddoon. QoTO00, HEPIKEC (POPEC Ta
napadooiakd NpoypapuaTa eEaoknong TG Ioopponiac dev €ival EAKUCTIKA YIA TOUG
OUMMETEXOVTEC. Enopévig, okondc auTng TG EPEUVAC ATAvV va GUYKPIVEl TNV napakivnon
NPONTUXIAK®WY (POITNTWV ano £va napadoaoiako npdypaupa BeATIwoNG TNG Icopponiag Kai
ano éva Baoiopévo oto Nintendo Wii-Fit Plus npoypappa. O1 GUPPETEXOVTEG ATav 42
NPOMNTUXIAKOI POITNTEG Tou TURMATOC EMmoTAung Puaoikng Aywyng & ABANTIOHOU OTO
AnpokpiTteio MavenmoTripio ©pdkng, ol onoiol xwpioTnkav o€ dU0 opadec Twv 21 aTOHwV
(NeipapaTikn — Nintendo Wii kai EAéyxou — Mapadoaiakn)), avaloya pe Tn pEBodo
e€aoknone. To napeppatikd Npoypaupa sixe didpkeia 8 £ROOUAdWY HE GUXVOTNTA
ouvedpIwV 2 PopeC TNV €BOopada. Metd To napepPaTikd NPOypaApa npaypaTonoinénke
a&ioAdynon TnG Napakivnong TWV CUMPKETEXOVTWV HE TN GUKNANPWON €VOC
EpwTNHaToAoyiou ecwTePIKAG Napakivnong (Vos, 2011). O EAeyXoG TwV HECWY OPWV HE TO
kpitnpio t yia ave€aptnra deiypaTa (Independent Samples T-test) £dei€e o011 unnpxav
ONMavTIKEG dIAPOPEC HETAEU TNG NEIPANATIKNG KAl TNG oudadag eEAéyxou 6GovV apopd Tov
napayovTa evolapEPOV. ZUUNEPACKATIKA, TO AQUENHEVO EVOIAPEPOV TWV (POITNTWV aNo Td
dl1adpaoTikad naixvidia Tou Nintendo Wii Fit Plus 6a pnopouoe va a&lonoinbei NpokeIPEVOU
va avanTuxBoUv napeppaceic nou Ba npodyouv Tn BeATiwon TnG IkavoTNTAC Ic0ppOoNIac.

Mera Tnv exkAoyr orn BaBuida Tou Enikoupou Ka@nyntr

19. ®opidou A., Taitokapn E., Mnepneroog E. & Bepvadakng N. (2012). H enidpaon Twv
KIVATPWV OTN GUMMETOXN VEapwV aBAnTwv o€ oladika anop. /75pi0diko ABAnTikou
Toupiouou kar Avawuxric, 6, 63-78. CD-ROM://3a_manuscripts_gr/19.pdf

>TOX0C TNC Napoucac Epeuvac NTav n a&loAoynon Twv KIVATPWVY Nou ennpealouv T
OUMNEPIPOPA TWV VEAPWV aBANTWV avagopika HE TN GUVEXION TNG OUMKETOXNG TOUC O
opadika onop. TNV €peuva ouppeTeixav 158 naidia (121 ayopia, 37 kopitoia) nAikiac 10-
13 £T0V NOU CUUMETEXOUV OFE IDIWTIKEG ABANTIKEC akadnpieg NEToogaipiong, nodoopaipou
kal kahaBoo@aipiong oTo Afpo Kopotnvne. Ma tnv a&loAdynon Twv KIVATPWY TWV VEAPWV
abAnTwv, xpnoiponoinenke To Behaviour Regulation in Sport Questionnaire (BRSQ) Twv
Lonsdale, Hodge kai Rose (2008). Mpiv ouunAnpwOei anod Toug abAnTEC, HETAPPAOTNKE
oTa eMN\NVIKA e TN PEBodO TN dINANRG KaTeUBUVONG Kal EAEYONKE n eykupdTNTA Kal N
a&ionioTia Tou. Anod TIC NEPIYPAPIKEG avaAUOEIC MOU npaypaTonoinénkav, ¢pavnke nwe Ta
naidid 10-13 eTwv ennpealovTal ano YeVvIKA E0WTEPIKA KivNTpa KATA Tr CUMHETOXTN TOUG O
KAnolo abAnua evw n OUVEXION TNG CUMHETOXNG TOUC Kal 0TO PEANOV, HEOW TNG avaAuong
naAivopounong, paiveral va ennpealetal anod Ta KivnTpa andokTnong ENINAEOV YVWOOEWVY Kal
O€EIOTATWY OXETIKWV e TO onop Touc. OI NPonovNTEC, O CUVEPYATia |E TOUG KaBNynTEG
(PUOIKAG aywynG Kal Toug YoVveig Twv naidiwv GUCTAVETAI va aTnpixBouv oTa anoTeAéopara
QuUTAG Kal AAAWV OXETIKWV EPEUVAV MPOKEIKMEVOU VA KATAVONCOUV Kal va a&lonoinoouv
TOUG AOYOUG Nou Kupiwg wBouv Ta naidid oTnv evacxoAnon pe kanoia abAnTIkn
dpaoTtnpioTnTa.

2013

20. Bepvadakng, N., Kapdiokog, A., ZéTou, E., Avtwviou, M. & MNavvouon, M. (2013).
AEloAoynon TN avriAapBavopevng Ikavonoinong kabnyntawv ®uaoikig Aywyng and tnv
€€’ aNooTACEWC €KNAIDEUOT TOUC OTNV NETOOPAipion. /-Teacher, 6, 5 — 18. CD-
ROM://3a_manuscripts_gr/20.pdf
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2Komnog TnG Napoloag Epeuvag ATav va npoadiopioToUV Ol ONKAVTIKOI NapAayovTeg
nPOBAEWNC TNG dIA0TACNC «EKNAIDEUOKEVOG» YIa TNV IKavonoinon kaényntwv ®uaikng
Aywyng and pia ogipa pabnudtwv and anootacn otnv MeToogaipion. ZTnv épeuva eaapav
MEPOG 132 kabnynTeg GUOIKAG Aywync TnG NpwToRAaduIac eknaideuong pe dI0AKTIKN
euneipia ano 2 €wg 17 €1, ol onoiol evUEPWONKAv Kal dEXTNKAV VA CUUHETACYXOUV OTNV
€peuva €BelovTika. O1 eknaldeudpevol gixav Tn duvaToTnTa NPooBacng o€ KNAIOEUTIKO
YnNPIaKO UAIKO PE aoKnaloAOYIo KAaTAAANAO yia TIC NAIKIEC TwV padnTwv Touc. To Ynplako
UAIKO nou dnpioupyndnke nepigixe 8 evoTnTeC. OI CUPUETEXOVTEC OTNV £PEUVA €iXav 0TN
01G0e0r) Toug 8 €BOONADEC YIa va PHEAETOOUV TO €KNAIDEUTIKO UAIKO Kal pia €BOouada yia
va anavtioouv oTa pwTnUAToAoyia. AvaAuon Bnuatikng noAAanAnG naAivopounong
XPNOoIKonoINenKe yia va anodeixbei n onuavTiIkOTNTA TwV aveEapTNTWV PETABANTWV TNG
01G0TaoNC «eKNAIDEUOUEVOC» OTNV AVTIAAUBAVOHEVN IKAVOMOINon TWV EKNAIDEUOHEVWV.
Ano TouG TPEIC aveEAPTNTOUG NAPAYOVTEC HOVO N AUTO-ANOTEAECHATIKOTNTA TOU
eknaideudpevou oTo d1adikTuo ennpéale BTIKA TNV avTIAaPBaAvOUEVN IKavonoinon Tou
eknaideudpevou anod tTnv €€ anooTaoewg eknaideuon. Ta anoteAéoparta Bondouv Toug
UNEUBUVOUC EKNAIOEUTIKWY NPOYPAUKATWY va KaTaAdBouv yiaTi undpxouv dlapopES
METAEU TwV EKNAIOEUOHEVWV OTNV IKAVOMNOINoN Kal KaT’ ENEKTAon aTnv anodoxn Kai
napakoAouBnaon ekNaIdEUTIKWV NPOYPARKATWY and anooTaon.

2015 | 21. ZioUvag, A., Zétou, E., Mnepnétooc, E. & Bepvadakng, N. (2015). O pohog TnG
YOVIKNG CUPHETOXNG OTNV EVAOXOANCN TwV NaidiwVv TouC o€ ouadika Kal aTOIKA
abAnuara. Journal of Physical Activity, Nutrition and Rehabilitation, 1-15. CD-
ROM://3a_manuscripts gr/21.pdf

>konog TNG Napouoag €peuvag NTav va SIEPEUVNOE KaTa NOCO N YOVIKN CUKHETOXN (TNG
WNTEPAC Kal TOU NATEPA XwpIoTA) nailel KaBoPIOTIKO POAO OTNV EVAOXOANCN TwWV NaidiwV
TOUG 0€ opadika Kal aTOMIKA aBANUATA, HEOW TWV EPWTNHATOAOYIWY NMOU GUMNANPWOAV Td
naidia. ZTnv napouoa €peuva, To deiyya anotéleoav 200 naidia-abANTEC ATOUIKWY Kal
opadikwv abAnudatwv, nAikiag 8-12 etwv. Xpnoigonoinenke n EAAnvikr) €kdoan Tou
epwTnuartoloyiou «ovikn napakivnon-2» (PIMCQ-2) Twv White, Duda kai Keller, (1998),
METAPPaopévo anod Toug Mnepnétoo, Xatlnavdpeou, ZETou, AvTwviou kal KapapouoaAidn,
To 2014. ZUP@WVA PE TA ANOTEAECUATA TNG EPEUVAC NPOEKUYAV dIAPOPEC PETAEU YOVEWV
(naTépa kal PNTEPAC) 600V apopd 0T GUMHETOXN TwV Nadinv aTov aBANTIOPO. AVaAUTIKG
yla To KAida euxapioTnong/pdaenonc kai To kAiga avnouyiag Ta naidid Bswpouv OTI ol
MNTEPEC TOUG £BIvav KEYAAUTEPN EUPATN EvVavTl TWV NATEPAdWY TOUC, EV® TO AVTIOETO
OUVERN YIa To KAipa emITuxiag Xwpi¢ npoondabeia. Eniong unnp&av diapopeg PeTagu
OMadIKwV Kal aTOUIKWV aBANUATWY. ZUYKEKPIPEVA, Ol ABANTEC TWV ATOMIKWY aBANUATWY
dnAwoav OTI To KAipa euxapioTnong/pabnong and Tnv NAsupd TNG UNTEPAG, ahAa kai ano
TNV NAEUPA TOU NATEPA ATAV UYNAOTEPO EvaVTI TWV NAIBIOV TWV OPAdIKWY aBANHATWV.
TéAog unnp&av diIapopeg 6aov apopd aTo PUAO Twv NAIdIWV. ZTA KOPITOIa TO KAipa
€uxapioTnong/pabnong anod Tov NaTepa NTav UPnAOTEPO EvVavTl TWV ayopiwv. Ma To KAipa
avnouyiag UnTépag napatnpnonke uwnAGTEPO €NINEDO yIA TA KOPITOIA EVAVTI TWV AYOPIQV.
To Baoikd ouhnEpaocua TNG Epyaciac ATav Ot undpxouv diaPopec HETAEL yovewv (naTépa
Kal UNTEPAc) 060ov agopd OTn GUHUKETOXN Twv NAIdIwV TOUG O€ aTOMIKA Kal opadika
abAnuaTa. MeAAovTIKn €peuva Ba pnopouoe va dIEPEUVNOEI TO NApoV BERA NOIOTIKA, PE TN
Xpron NUIOOUNHEVWY CUVEVTEUEEWV NPOKEIPEVOU va YBABUVEI aKOUA NEPICTOTEPO OTO
BEpa Twv KIVATPWY nou divouv ol yoveic oTa naidid TouG OXETIKA e Tov aBANTIONO.

22. Zétou, E., Bepvadakng, N., Manoutodkn, A. & Kouptéong, ©. (2015). H enidpaon Tng
OMTIKAG NApaATnPNoNG KAl Twv NPo@OopIK®V 0dnylnv oTnv anodoaon kal paénaon mng
TEXVIKNC TWV XEPIWV OTO EAEUBEPO Kal aTNV €Nidoon apxapiwv KoAupBnTwv. ABAnTikri
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WuyoAdoyia, 25, 20-37. CD-ROM://3a manuscripts gr/22.pdf

>konog TNG Napouoag €peuvac, NTav va SIEPEUVAOEI TO ANOTEAECUATIKOTEPO €id0C
avaTpo®odoTnaonG, nou Ba ennpedcel TNV anodoaon Kai pabnan TnG TEXVIKNG ToU
€AeUBePOU OTUA apxdpiwv KOAUPBNTWY, aAAG kal Tnv enidoor) Toug (Xpovog ata 25 p.).
3TNV £PEUVA OUPKETEIXaV 63 NPWTOETEIC poITNTEG Tou T.E.®.A.A. Tng KopoTnvng. O1
OUMHETEXOVTEG XWPIOTNKAV TUXaia o€ TPEIC OpAdEeC: n opada A (N=22) dexbnke
avatpopodOTNoN HE auTonapaTneEnaon Kai NpopopIKEC 0dNYIEC 0TA GNUAvTIKA onueia Tng
0e&ioTNTaC, N opada B (N=21) avatpopoddTnon Ke npoBoAn npotunou (EUNEIPO HOVTENO)
Kal NpopopIKEC odnyiec, n opada I (N=20) 0éxOnke HOVO NPOPOPIKT avaTpoPodoTnon
(opdada eAéyxou). H napeppaon dinpknos enTa eBOOUAdEC kal dIEXON 0TO dNUOTIKO
KoAupBNTApIo KopoTnvic. O1 aokoUpevol Twv opddwv aglioAoynénkav oTnv TEXVIKN TNG
0e&I6TNTAC, OTNV apXN, 0TO TEAOC kal duo BOOUAdES (Xxwpic EEaoKNON) HETA TO TEAOG TNG
napeppaong. Mo avaAuTikG oI aGKOUKEVOI eKTEAeoaV 251, EAEUBEPO OTIA KOAUMBNONG HE
BapeAaki oTa nddia kal avanvon Kabe Tpeig XxepieC. O1 aokoUpevol agou BIVTEooKonnonkav
ME YNPIaKn KAPEPA Kal XPOVOUETPNONKav e XPOVOUETPO, agloAoynBnkav ano duo
EMNEIPOUG NapaTnenTEC. Eniong alohoyndnke n nidoon Twv 25 PETPpwV EAEUBEPOU GTUA
KOAUMBNonG (BapeAdki aTa nddia kai eTepdnNAgupn avanvor avd TPEIG XEPIES). Ta
anoTeAéopaTa €0ei&av OTI Kal Ol TPEIG OPAdEG eixav BeATiwan oTnv anodoan, aAAd ol
(POITNTEG TNG OMAdAC auTonapaTAPNONG, €ixav Tn HeyaAUTepn BEATIWON OTNV TEXVIKI TOUG
OUYKPITIKA E TIG UNOAoIneG opades. O1 poITNTES TNG opAdAg NapaTnenong EUNEIPou
MOVTENOU, EiXE MIKPOTEPN BEATIWGN anod Tnv NpwTn oddada, aAAa kaAUuTepn anod Tnv opada
NPOPOPIKAG avaTpoPodoTnoNnG, Nou ixe TN MIKPOTEPN BeATiwoN. ZTnv €nidoon unnp&av
ONMAVTIKEC OIAPOPEC PETAEU TwV PETPAOEWV AAAA dev uNnP&av oNUAvTIKEC dIAPOPEC
HETAEU TwV OPAdWYV. ZUPNEPACHATIKA, N HEBODOC TNC auTONAPATHPNONG PaiveTal va €ivai
M0 AnoTEAECHATIKA O€ OXEON ME TOUG AAAOUG TUNMOUC avaTpopoddTnaong, 0oov apopd
OTNV anokKTNoN Kal gaénon TNG TEXVIKNAC TWV XEPIWV OTO EAEUBEPO, apXapIwV KOAUMBNTWV.

2016

23. Aeovtapidou, A., Avtwviou, M., Bepvadakng, N. & Aiyyehidng, N. (2016). Enidpaon
NG evta&nc Twv NEwv TexvoAoyiwv aTn oxoAikn Guoikn Aywyn. /IpakTikd 52
Suvedpiou «Neoc Maidaywyog». ABiva 16-17 Anpihiou 2016, oeA. 1305-1314. CD-
ROM://3a manuscripts gr/23.pdf

O1 Négg TexvoAoyieg, eioBail\ovTac otn alyxpovn {wn kal oTNV KabnuepIvOTNTA TOU
avBpwnou, £Xouv avoifel vEoug opilovTeC Kal ToV DIEUKOAUVOUV Ot KABe Topéa TNG wng
TOU, EiTE APopa TO BIOUNXAVIKO KAADO, €iTE TOV IATPIKO, EITE TOV €KNAIOEUTIKO. ZKOMOC TNG
napoUloac pyaociag €ival va dwael Jia anavtnon oTo €av n évraén Twv Newv Texvoloyiwv
oTn oxoAikr) duaikn Aywyn ennpeadlel Toug HadnTEC-TPIEC TNG NAIOIKNG Kal TNG EpnPIKNG
NAIKIag (ANUOTIKO - AUKEIO) WG NPOC TIG KIVNTIKES, TIC YVWOTIKES KAl TIC OUVAITONUATIKEG
O€&I0TNTEC NOU PUnopouv va avanTu&ouv oTo pabnua Tng Puoikng Aywyne. Ma 1o okono
auTod, YETA ano vrunn kai nAekTpovikr avalnrtnon BiBAioypapiac, emAExOnkav kai
MEAETNONKAV €IKOOI EMICTNHOVIKEG EPEUVEC. ZUUNEPACKATIKA, dIAaNIOTWONKE OTI N EpApHoOYn
Twv NEWv TexvoAoyiwv €ival hia anoTeAeoPaTikn HEBOSOG yia TNV avanTu&n KIVNTIKWV-
YVWOTIKWV-oUVaIoONUaTikwv deEloTATWV HabnTwv-Tpiwv otn ®ucoikn Aywyn Kal TNG
A/Buiac kai Tne B/Buiag Eknaideuonc.

24. Kapunidou, A., Zétou, E., MixahornouAou, M. & Bepvadakng, N. (2016). H enidpaon
TNG auTO-eAEYXOMEVNC avaTpoPodOTNONG OTNV anoKTNon Kal paénon Tng de€ioTnTag
TOU NEPIOTPEPOUEVOU OEPPRIC OTNV NETOOPAIPION O apXapleG aBANTPIES. [TgpI0diKO
ABAnon kar Kovwvia, 57, 23-36. CD-ROM://3a manuscripts gr/24.pdf

Jkonoc TNC Napouaoac €peuvac NTav va eEETAcel TNV €nidpacn TNG auToppuBuICOPEVNG
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napoxne avaTpo@odoTnonG oTNV anokTnon Kai paénon Tng de€ioTnTag Tou
NEPIOTPEPOWPEVOU OEPRIC OTNV NETOOPAIPION, O apxapleg abAnTpICS. Ma Tnv
npayuaTonoinon TneG EpEuvac CUMKETEIXaV €ikoal okTw (28) apxapleg aBARTPIES
neToo@aipiong, nAikiag 11 etov (M = 10,96, SD = ,431) kai nponovnTIKAG nNAIkiag duo
eTwv. O1 aBARTPIEC Xwpiobnkav Tuxaia o duo opadeg TNV nelpapaTikn, (v=14, nAikiag M =
11, SD = ,391) kai Tnv opdada eAéyxou (v = 14, nAikiag M = 10,93, SD = ,475). Ol
abANTpiec akohouBnoav £va nponovnTikO NPOypaupa 5 BOoPAadwv Pe 2 NPONovNTIKEG
povadeg Tnv BOoudada, To ornoio NepIgixe To idI0 aoknaloAdyIO yia TNV EKPABNON TNG
0e&l6TNTAC, e TN dlagopa Nwe ol aBANTPIEC TN NEIPAKATIKNG opadac Aappavav
avatpoPodOTNon ONoTe eMNBUPOUCAV AUTEC, EV® TNG ouadag eAEyxou eAauBavav
avatpopodoTnon (yYvwon Tng anodoonc), OnoTe To EKPIVE ANAPAiTATO n NponovATpid. Ta
anoTeEAEOPATA TNG EpEuvAC EDEIEQV ONHAVTIKEG DIAPOPEC PETAEL TwWV oPadwyv oTNnv
EKMABNON TNC OEIOTNTAC, YE TNV NEIPAPATIKA opada va sival KaAUTepn, o€ OAa Ta Bacika
onueia TNG 0e€I0TNTAC TOU NEPICTPEPOUEVOU O£pPIC, ME £EQipEON TO NETAYMA TNG KNAAAC,
YEYOVOC NMou Npo@avws oPeIAeTal oTNV EMNEIYN GUVTOVIOHOU TwV aBANTpI®V AuTnS TNG
nAikiac. MpoTEeiveTal oI NPOMOVNTEG va XpNOIHOMNOoIoUV TNV auToppuBuIfOpEVN
avatpoPodoTnon, yia KaAUTepn anddoaon Kal pabnon Kai yia va avantuooouv ol aBARTPIEC
E0WTEPIKEC YVWOTIKEC OIAdIKATIEC.

25. Mavdpwvn A., Toitokapn E., Bepvadakng N. & KwoTta I". (2016). A€ioAdynon Twv
KIVATPWV CUHMHETOXNG 0€ dpaaTnpIOTNTECG NAIDIKWV BEPIVOV KATAOKNVWOEWV. /70/00IKO
ABAnTikou Toupiouou kai Avawuyric, 10, 1-18. CD-ROM://3a_manuscripts_gr/25.pdf

2TOXOC TNG £PEUVAC ATAV: A) VA PEAETAOEI TA KivNTpa CUMKETOXNG TwV NAIdIWV OTIG
OpaocTnPIOTNTEG MIAG KATAoKAVWoNG, B) va eEeTA0El KATA NOCO AuTa ennpealouv TNV
npoBeon Twv NAISIWV YIa CUPHPETOXN OTNV idla KATAOKNVWOoN GTo PEAAOV, V) va
dlepeuvnael TIG dIAPOPEC OTA KIVNTPA CUMPKETOXNC HETAEU TWV ayopimV Kal TWV KOPITOIWV.
To deiypa anotéleoav 200 OUUMETEXOVTEC, nAIKiac 10 pe 14 eTwv piag Bepiving
KaTaoknvwong nou Asiroupyei otn NoTia EAN\ada. MNa tnv kataypagr) kai a&loAoynon Twv
KIVATPWV CUPHETOXNG OTIC OpacTnpIOTNTEG TNG KATAOKAVWAONG XPNOIMONOINONKE n EAANVIKA
ekdoxn Tou Intrinsic Motivation Inventory (IMI, Ryan, 1982). H Mepiypagikn avaluon Twv
anoTeAEOUATWV €J€IEE OTI Ta NAIdIA WG N0 GNEAvTIKO aloAoyolv Tov NapayovTta
«EVOIAPEPOV» YIA TN CUPHETOXN TOUC OTIC OpaoTnpIoTNTEC. AkoAouBoUv KaTa CeIpd ol
NapayovTeG: «avTIAAUBAVOUEVN IKAVOTNTA», «Miegn» Kal «Npoonadsia».
MpayuaTonoinénke avaAuon Malivopounong, He e€apTnuévn HETABANTA TNV «NpOBean»,
ano Tnv onoia NPOoEKUYE OTI Ol NAPAYOVTEG «eVOIAPEPOV>», «Miean» Kal «npoondadesia»
aokouv Tn WeyaAuTepn enippor) oTnv eniBupia Twv Naidlwv va CUHKETEXOUV aTny idia
KaTaoknvwon oto PEAov. TEAog, n avaiuon t-test yia AveEdpTnTa Aciypuata anokaAuye
OlaPOPEC O€ OPICEVA KivNTPA GUHHETOXNG OTIC dpacTnPIOTNTEG METAEU ayopIwy Kal
KopITolwv. O1 BIEUBUVTEC Kal Ol apXnyoi TWV KATaoKNvVwoewv dUvavTal va NpooeAKUCOUV
VEOUG Kal NaAQIOTEPOUG KATAOKNVWTEG, AV KATOPBWOOUV va NPoo@PEPOUV dpaaTnpIOTNTES
MOU TOUG evOIAPEPOUV, MOU TOUG ENITPEMOUV va avakaAUNTOUV Kal va €NAvekTIJoUV TIG
aBANTIKEC TOUG IKavOTNTECG, va kaTtaBaAlouv npoonddeia kai va anoBallouv Tnv niean kai
TO AyxogG Touq. EminAgov, Ba npenel va dIapopPwoouV TIG UNNPETIEG TOUG HE TPOMO TETOIO
WOTE va KIvnTonoloUV HE dIapOpETIKEC EVAAAKTIKEC OpACEWY Ta ayoplia anod Ta KopiTola.

26. KahagaTn, Z., Zetou, E., Bepvadakng, N. & Avtwviou, M. (2016). H enidpacn evog
npoypdaupatog didackaAiag de€loTnTwy (WG OTNV EKPABNON Tou oepPic oTo BOAE Kal
oTNV avTIAaPBavopevn Ikavonoinon ano To NPOypappa o€ HabnTec AnpoTIKOU
>xoAeiou. /lgpiodiko ABAnon kar Kovwvia, 58, 78-91. CD-

ROM://3a manuscripts gr/26.pdf
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>Konoc TNC Napouaoac €peuvac NTav va dIEPEUVAOE! TNV €NidPaAacn EVOC NPOYPANHATOC
Oc&loTnTwV (WNAC OTNV €EKPABNON kal anodoon oTo oepPic oTo BOAEI kal aTnv a&loAdynon
TWV YVOOEWV/AVTIAPEWVY Kal TNG Ikavonoinong and To npdypaupa, 44 apxapiwv oTn
0e€10TNTA TOU OEPPBic HabnTpiwv AnpoTikoU ZxoAeiou nAikiac 9-11 etTav (MO=10,14,
TA=.765). O1 aokoUMEVEG XwpioBnkav Tuxaia o€ duo opadec, Tnv neipapatikn (OAZ=23)
kal Tnv opada eheyxou (OE=21). To npoypappa napepBaong OiNpkece 6 eBOONADEC Kal
gixe d1apkeia 45 AenTwv/uadnua, yia dUo popéc TNV eBOopada Pe aTOXo TNV eKPAtnon
TNG TEXVIKNC TOU O£pPic and katw, al\a napdAAnAa oI aokoUPEVEC dIOAXTNKAV TOV
KaBopIopo oTOXwV, TN BETIKN OKEWN Kal TNV eniAuon npoBANUAaTwy yia 10 Aenta otnv
apxn Tou padnuartoc. O1 aokoUeveG kaBe oudadac, agouU BIVTEOOKONNONKAV YE YnPIaKN
Kauepa, a&lohoynBnKav noloTIKA O€ NEVTE GNUAVTIKA KPITMPIa TOUu OPPIC yia NEVTE
NpoondBeIeg KAl MOOOTIKA PE OUYKEKPIMEVO TEOT 0TO yNnedo. Ynnp&av Tpeic nepiodol
METPNONG, NpIV, HETA Kal pia B0oada PETA To NPOYPAKKa NapePBaong Xwpic eEaoknan,
NPOKEIYEVOU va dianmioTwBei n pabnon Tng de€i0TnTac. Eniong o1 ackoUpeveG cupnAnpwaoav
Ta EPWTNUATOAGYIA TWV YVOOEWV/AVTIAWEWY Kal TNG IKAVONoinong oTo TEAOC Tou
npoypdupaTtog napgpBaonc. H avaiuon Twv anoteAeopdatwy £J€IEE OTI TO NPOypaAUKa
napeuBaong nrav anoteheopaTikd. H didaokaAia de€loTnTwV {WNG Nou ouvOUACTNKE HE
€va NpOypappa ekuadnong TnG TeXVIKNG Tou oepPic, €ixe BeTIKA enidpaon oTnv BeATiwon
TNG TEXVIKAG Kal 0To anoTeAeopa Tng de€10TnTag Tou oepPic. Eniong ol ackoUEeveG
a&loAdynoav BeTika To npoypappa de€loTATWY {WNC, XapakTneilovTag To EuxapioTo,
XPNOTIKO Kal evdlapépov kal 0TI JNopouV va To E@apuocouv otn {wh Toug.

27.ToerogAn, M., ZeTou, E., Bepvadakng, N. & MixahonouAou, M. (2016). O PoAoG Twv
OdnyIwV TNG ZUYKEVTPWONG TNG Mpoooxnc otn Maenon kai Andédoon KivnTikwv
As&iotnTwv. AvadnTrioeic orn Quoikri Aywyri & Tov ABAnTiouo, 14(2), 102-113. CD-
ROM://3a_manuscripts_gr/27.pdf

Avap@ioBnTnTa, Ta TeEAeuTaia Xpodvia dIaKpIVETAl KIa OTPOPN GTOV TPOMO EKPABNONG TWV
O€EI0TNTWY OTO XWPO TNG PUOIKNG aywyne Kal Tou aBAnTIoHoU. ZUykeKpIPéva, ol 0dnyieg
nou Npenel va AayBavouv ol ackoUWeVol KaTa Tn JIApKEIa TNG OEIOTEXVIKNG EKTEAEONC, EXEI
YiVEl avTIKEIPEVO NMOAUXPOVNG HEAETNG. ZkOMNOC TNG NapoUoac Epyaciag Tav n napouaciaon
EPEUVMV MNoU OXeTICovTal hE TN Bewpia Twv 0dNyIWV GUYKEVTPWONG TNG NPOCoXNG. And Tnv
avaokonnaon diIamoTwOnke OTI N EEWTEPIKN £0TIAON NPOOOXNG €ival avwTEPN Kal
NEPIOTOTEPO WPENIUN OTNV anddoaon anAwv, aAAd kal NEPINAOKWV aBANTIKWV OEEIOTATWV.
MapaAnAa, avadeixbnke n onuavTikOTNTa TNG o€ 6Aa Ta oTadia Tng diadikaciag Paenong
(oTn ypriyopn BeATiwon TN pabnong, oTnv autopaTonoinon TnS KIVATIKNAG anavrnong,
aMAa kal otn BeATivon Tng IkavoTnTac Awne andgaonc).

Mera tnv exAoyn orn Babuida rou AvanAnpwtry Ka@nyntr

2017

28. Zupornoulou, A., Bepvadakng, N., Aunpaon, E., ManaoTepyiou, M., KoupTéong, O.,
Zetou, E., & Mavvouon, M. (2017). AEloAdynon Tng didBeang, anoAauong kal npdeeang
MEAOVTIKAC EvaoxoAnong yia naixvidl kai TNG oXEoNG auTwV HE Ta naixvidla EIKOVIKAG
npaydaTikdTnTac. /7gpiodiko ABAnon kar Kovwvia, 60, 46-55. CD-
ROM://3a_manuscripts_gr/28.pdf

2KOMOG TNG MEAETNC NTav n diepelivnon Tng nidpaong U0 ekNAIDEUTIKWY NAPEURATEWY,
€IKOVIKNG NpaypaTikoTNTAG Kal Napadooiakwyv dpacTnpIoTATWV O HabnTec A/BuIag
€KNAIdeUONG OXETIKA PE TN 01ABean, TNV andAauon, kai Tnv NpoBeon HEAAOVTIKNG
€vaoxoAnong yia naixvidl. Ol CUPHETEXOVTEC TNG EPEUVAC NTAV TPIAKOOIOI 0APAVTA ENTA
(n=347) pabntéc Tne npwToBadIac eknaideuonc Tou vouou Awdekavnaoou, NAIKIac 6 £wg
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12 eToyv. O1 183 anod TOUG CUMMETEXOVTEC ATAv ayopia kai ol 164 kopitoia. O pabnTeC nou
OUMMETEIXaV OTNV €pEUva XwpioTnkav Tuxaia o U0 opadec. Tnv oudada MEEM, n onoia
napakoAoUBnaoe &va npoypapua KIvnTIKwv de€loTATwV Baciopévo o nAnpn eupUBIoTIKA
€Ikovika nepiBalhovta (Playstation VR) kai Tnv opada MNA nou napakoAolBnoe éva
npoypaupa KivnTikwv OeEIoTATWV We Mapadoaoiakec ApacTnpIOTNTEG. Q¢ epyalsio PETPNONG
XPNOIKONOoINONKE HEPOC TOU EpwTnaToAoyiou Twv Ho, Lwin, Sng & Yee (2017) kal
OUYKEKPIPEVA TPEIC NAPAYOVTEC: N eUnelpia didBsonc, n anodAauaon, Kai n JEANOVTIKN
npoTiunon yia naixvidl, o€ pia nevraBadpuia kAipaka Tunou Likert anod 1o «ouppuve
anoAuta» (5) hEXP!I To «dlapwvw anoAuTa» (1). MNa Tn oTaTioTIKA eneepyacia Twv
dedopugvwy xpnoiponoinenke €va t-test yia aveEaprnTa deiypata (independent sample t-
test). Ano Tnv availuon Twv dedoUEVWV dIanIoTWONKE onuavTikn dlagpopd NETAEU Twv
aToOPWV dIaPOPETIKAC NApEPPBAONG o€ OAOUG TOUG NAPAYOVTEC EKTOC anod TNV EPNEIpia
01G6eanc, nou a&loAoyei TNV EUNEIPIA TWV CUUHETEXOVTWY Yia Ta naixvidia. YYnAOTepeC
€MOOOEIG ONKEIWoav auToi MOU CUUKETEIXaV TNV NapeppBacn KeE naixvidl EIKOVIKNAG
NPAyHaTIKOTNTAG. ZUKMNEPACHATIKA, Ol CUMHETEXOVTEC €ixav Hia BETIKN 0TACN WC NPOC TN
OUMHETOXN TOUG G€ naixvidla €IKOVIKAG NPAyHaTikOTNTAG kal napadooiakes dpaoTnpIOTNTEG
ME TOUG HabnTEC nou napakoAoUBnoav Ta naixvidia €IKOVIKAG NPAyuaTikOTNTAg va
ONUEINVOUV UYPNAOTEPA NOCOCTA, OGOV aPopd TNV anodAauacn Kal TNV HEANOVTIKN
npoTiUNon yia naixvidl, o€ ox&on Ke TOUG HaBNTEC NOU CUMKETEIXAV O€ NApadooIaKES
O0paocTnpIOTNTEG.

29. Aunpdon, E., Bepvadakng, N., ZuponouUAou, A., ZéTou, E., Avtwviou, M., &
Mavvouon, M. (2017). H enidpacn Tou GUAOU OTNV AUTO-NAPOUCIA Kal TIG OTACEIG
MabnTwv a/0uiag eknaideucnc angvavTi oTa naixvidla €IKOVIKAC NPayuaTikoTnTac.
lTepiodiko ABAnon kai Kovwvia, 60, 56-65. CD-ROM://3a_manuscripts_qgr/29.pdf

>konog TNG HEAETNG ATav n diEpelivnon TNG enidpacng Tou GUAOU GTNV AUTO-NApouacia Kal
TIC OTACEIG JabnTwv A/BuIag eknaideuong anevavTi o€ naixvidla EIKOVIKAG
nNPaypaTikoTNTac. O CUPPETEXOVTEG TNC EPEUVAG NTAV EKATOV TPIAVTA TEOOEPIC (N=134)
MabnTEC TNG NpwWTORABUIAC eknaideuong Tou vopoU Awdekavioou (71 ayopia kai 63
KopiTala), nAikiac 6 €w¢ 12 eTwv. OI GUPPETEXOVTEG NnapakoAoUBbnaav Eva npoypapua
KIVNTIKQV JeEI0TNTWV Baciouévo o NANpn eUPUBIOTIKA gikovika nepiBaAlovTa (Playstation
VR). Qc epyaAeio YETPNONG XPNOIHONOINBNKE HEPOC TOU EpWTNHATOAOYiou Twv Ho, Lwin,
Sng & Yee (2017) kal OUYKEKPIYEVA OI NAPAYOVTEC: «AUTO-NAPOUCIa» Kal «OTAGNG
an€vavti oTo naixvidi», os pia nevrapabuia kAigaka Tunou Likert and To «dlapwve
anoAuTta» (1) hEXPI TO «OUPPwvV® andAuta» (5). Ma Tn oTaTioTIKn ene€epyaania Twv
Oedopévwy xpnaoiponoinenke €va t-test yia ave€aprnTa deiypata (independent sample t-
test). Ano Tnv avaiuon Twv dedopEVWV dev dlanioTwONKE onuavTikn diagopad HeTa&l Twv
aTopwV d1aPopeTIKoU (pUAOU, OTOV NApAyovVTa auTo-Napouacia, nou a&loAoyei Tnv anwAeia
TNG AUTOYVWOIaG TWV CUMHETEXOVTWY, TNV AN®AEIQ OUVEIBNTONOINONG TOU NEPIBAANOVTOG,
TNV ahhayr TG aiobnong Tou XpOvou Kal T ouvaiodnuaTikn eUnAokn kata Tn didpkela
Tou naixvidloU, kal oTov NapayovTa Tng oTaong anevavTi ata naixvidia nou a&loAoyei Tnv
OUHQ®VIA TWV CUPHETEXOVTWV E £E1 ONAWOEIC CUPNEPIPOPAG. ZUMMNEPACHATIKA, Ol
OUMMETEXOVTEG, aveEapTnTa ano To pUAO TOUG, €ixav pia B€TIKN auTo-napouadia kal oTaon
G NPOG TN CUMKETOXN TOUC O€ Naixvidla EIKOVIKAG NPAyUaTIKOTNTAC.

38 Epyaoiec o€ enioTnUoVIKd nEpIOOIKAd UE OUOTNLA KPITWV oTnV aAAodani

2001

1. Tzetzis, G., Avgerinos, A., Vernadakis, N. & Kioumourtzoglou, E. (2001). Differences
in self-reported perceived and objective measures of duration and intensity of physical
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activity for adults in skiing. European Journal of Epidemiology, 17, 217-222. CD-
ROM://3b_manuscripts_en/1.pdf

The effect of physical activity (PA) on health is well documented. The assessment of
physical activity is a valuable and important issue, however, there are several
methodological issues among the available methods of measurement that may have
implications for the prevention of specific diseases. The purpose of this study was to
examine the differences between an objective method of measurement and the subjective
estimation of the PA for novice skiers. 75 students aged 19-21 years old with no previous
experience in ski participated in this study. Participants wore a heart rate monitor during
practice in order to record the exercise intensity. Simultaneously, a trained observer
recorded their time on task. A day after the objective measurement, the participants filled
a questionnaire in order to estimate their perceived exertion during practice as well as
their perceived time on task. The results showed (a) differences between the observed
time on task and the perceived recalled time, (b) no differences overall between the
recorded and perceived recalled intensity of exercise but when groups were split according
to their objective intensity a difference was found for each group respectively. Participants
overall had overestimated the time on task, but they had under estimated the intensity of
their effort recalled one day after their practice. These results raise the question whether a
questionnaire as method of measuring physical activity is reliable, especially when it is
used to estimate energy expenditure. However, further studies must be made in order to
examine the implications of such a question.

2002

2. Vernadakis, N., Zetou, E., Antoniou, P. & Kioumourtzoglou, E. (2002). The
effectiveness of computer — assisted instruction on teaching the skill of setting in
volleyball. Journal of Human Movement studies, 43, 151-164. CD-

ROM://3b manuscripts en/2.pdf

The purpose of this study was to determine the effect of computer — assisted instruction
(CAI) on learning the skill of setting in volleyball. The participants were 32 high school
students of first and second grade, aged 12-14 years old, who were randomly assigned to
one of two teaching method groups: a) traditional instruction (TI) and b) computer —
assisted instruction (CAI). Each group received nine 40-min periods of instruction, on
successive and separate days. The subjects in the TI group experienced the skill of setting
through a series of progressive skills accompanied with drill and repetition of practice
which were presented by an instructor. The CAI group experienced the skill of setting
through a series of progressive skills accompanied with drill and repetition of practice
which were presented by a multimedia program. In the beginning and the end of this
study the groups were given a 10-item multiple-choice knowledge and a skill test. The
result indicated that there were no significant differences between the TI and CAI groups
with regards to the knowledge and skill test. The results suggest that the multimedia
technology as a teaching aid is as effective and as profitable at teaching skills as the
traditional method.

3. Zetou, E., Tzetzis, G., Vernadakis, N. & Kioumourtzoglou, E. (2002). Modeling in
Learning two Volleyball Skills. Perceptual and Motor Skills, 94, 1131-1142. CD-
ROM://3b_manuscripts_en/3.pdf

The present study was designed to investigate the influence of two different types of
modeling and knowledge of performance on acquisition and retention of two volleyball
skills (set and serve). Participants were 63 boys and 53 girls in elementary school, whose
mean age was 11.7yr. (SD=5). The children were randomly assigned into two groups
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given the same practice method for 16 practice sessions (8 for the set and 8 for the serve)
but different types of modeling. Some participants observed a videotaped of an expert
model performing the skills, and the second group observed a videotaped replay of their
own performance. Verbal cues were provided simultaneously with the videotaped
demonstration. The first group improved set and serve skills more on acquisition and on
the retention test than the second group. This improvement was present when scores and
form were evaluated. Modeling plus instructional cues seemed to improve children’s
learning of two volleyball skills (set and serve), and this procedure is suggested for use by
practitioners.

2003

4. Vernadakis, N., Kellis, I., Giannousi, M., Politis, K. & Kioumourtzoglou, E. "Evaluation
Factor and Students’ Perception toward the Educational Web Site of ATHOC Youth
2004 (pp. 270-276). Full Paper presented in 2" World Congress on Physical Activities
and Sport Sciences — Sport and Quality of Life, Granada, Spain, 12-15 November 2003.
CD-ROM://3b_manuscripts_en/4.pdf

The purpose of this study was to evaluate the enjoyment and the perceptions of Greek
American students toward the educational web site “Youth 2004” of ATHOC. In addition to
develop a questionnaire that can be a useful tool for the evaluation of other relative web
sites. Participants were 295 Greek American students, between the ages from 12-17 years
old. Data was collected using an on-line survey. The statistical treatment of data included
factor and reliability analyses. Results from the factor analysis yielded five factors
accounting for 71.2% of the variance. They were defined as follows: a) suitable for
audience (5 items), b) appropriateness of information’s web format (6 items), c) easy to
direct and to be oriented (6 items), d) interaction and feedback (4 items) and e)
instructional design (3 items). The reliabilities of the questionnaire were satisfied
(Cronbach alpha=.80). The student feedback from the survey indicated a general level of
satisfaction and contentment with this particular web site. In conclusion “Youth 2004”
achieves the educational and pedagogic objectives without it needs particular
improvements.

2004

5. Vernadakis, N., Antoniou, P., Zetou, E. & Kioumourtzoglou, E. (2004). Comparison of
Three Different Instructional Methods on Teaching the Skill of Shooting in Basketball.
Journal of Human Movement studies, 46, 421-440. CD-

ROM://3b manuscripts en/5.pdf

The purpose of this study was to determine the effect of traditional instruction (TI),
computer - assisted instruction (CAI) and mixed instruction (MI) methods on learning the
skill of shooting in basketball. Participants were 48 middle school students of seventh and
eighth grade, aged 12-14 years old, who were randomly assigned into three teaching
method groups: TI, CAI and MI. Each group received ten 45-min periods of instruction. A
10-item multiple-choice knowledge test and a skill test was utilized to measure learning.
The result indicated: a) all the instructional groups performed similarly with significant
learning from pre-test to post-test, b) there were no significant differences between the
groups concerning the knowledge and skill test, ¢) the mixed method as a teaching aid
tended to be the most effective for cognitive learning and skill development. However, no
significant differences were indicated between methods of instruction on this particular
shooting ability.

6. Vernadakis, N., Tsitskari, E., Tzetzis, G., Giannousi, M. & Kioumourtzoglou, E.
(2004). Students’ Attitudes and Perceptions toward the Web Credibility of “Youth 2004"”
in Greek Australian Schools: The Development of a Psychometric Questionnaire.
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International Journal of Computer Science in Sport, 32), 29-42. CD-
ROM://3b_manuscripts en/6.pdf

The purpose of this study was to develop a psychometric questionnaire in order to
evaluate the educational web site “Youth 2004” considering the attitudes and the
perceptions of Greek Australian students. In addition, the differences among the age and
sex were also investigated. Participants were 317 Greek Australian students, between the
ages from 12-17 years old. Data was collected using an on-line survey. Results from the
factor analysis yielded five factors accounting for 69.5% of the variance. Independent-
samples t test analysis revealed significant differences between the two age groups, in the

" \\

case of four factors: “suitable for audience”, “appropriateness of information’s web
format”, “easy to direct and be oriented” and “interaction and feedback”. In the four
factors above the younger children reported better results. In conclusion the student
feedback from the questionnaires indicated a general level of satisfaction and contentment
with this particular web site. The scale developed in the present study can be a useful tool

for the evaluation of other relative web sites by web developers.

2005

7. Vernadakis, N., Avgerinos, A., Tsitskari, E. & Zachopoulou, E. (2005). The Use of
Computer Assisted Instruction in Preschool Education: Making Teaching Meaningful.
Journal of Early Childhood Teacher Education, 332), 99-104. CD-
ROM://3b_manuscripts en/7.pdf

Computers are increasingly a part of preschooler’s lives. The purpose of the present paper
was to discuss research avenues employing computers as a learning tool and to analyse
the results obtained by this method at the preschoolers’ learning level. Specifically this
research was to determine if computer assisted instruction (CAI) was a useful tool to
enhance cognitive, emotional, linguistic, and literacy skills in preschool children. CAI
programmes may never replace the book and the blackboard but one should be aware
that they were more accessible by young children, who learn better with pictures and
sounds, and the proper use of appropriate programmes could make a considerable
difference.

2006

8. Vernadakis, N., Zetou, E., Avgerinos, A., Giannousi, M. & Kioumourtzoglou, E. (2006).
The Effects of Multimedia Computer-Assisted Instruction on Middle School Students
Volleyball Performance. The Engineering of Sport, &3), 221-226. CD-
ROM://3b_manuscripts_en/8.pdf

The purpose of this study was to examine the effect of multimedia computer - assisted
instruction (MCAI), traditional instruction (TI), and mixed instruction (MI) methods on
learning the skill of setting in Volleyball. Forty-eight middle school students of seventh and
eighth grade were randomly assigned into three teaching method groups: TI, MCAI and
MI. Each group received ten 40-min periods of instruction divided into 3 sections: @) 5 min
warm-up, b) 30-min main practice time and c) 5-min cool dawn and review. TI group
participants experienced the setting ability through a series of progressive skills
accompanied with drill and repetition of practice presented by an instructor. The MCAI
group experienced the setting ability through a series of progressive skills accompanied
with drill and repetition of practice presented by a multimedia program. The mixed group
experienced the same procedure, practicing through the multimedia program as well as
through traditional instruction. All students completed pre-, post-, and retention skill test.
Two-way analysis of variances (ANOVA), with repeated measures on the last factor, were
conducted to determine effect of method groups (TI, MCAI, MI) and measures (pre-test,
post-test, re-test ) on skill test. Post-test results indicated no significant differences
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between the groups concerning the skill test. Retention test results showed that groups
retained the skill learning. However, the mixed method of instruction tended to be the
most effective for skill development.

9. Vernadakis, N., Avgerinos, A., Zetou, E., Giannousi, M. & Kioumourtzoglou, E. (2006).
Comparison of Multimedia Computer Assisted Instruction, Traditional Instruction and
Combined Instruction on Learning the Skill of Long Jump. International Journal of
Computer Science in Sport, 5(1), 17-32. CD-ROM://3b _manuscripts en/9.pdf

The purpose of this study was to determine the effect of multimedia computer - assisted
instruction (MCAI), traditional instruction (Tl), and combined instruction (Cl) methods on
learning the long jump event. Forty-eight middle school students of seventh and eighth
grade were randomly assigned into three teaching method groups: MCAI, Tl and CI. Each
group received ten 45-min periods of instruction divided into 4 sections: a) 5 min warm-up,
b) 15-min instructional time ¢) 15-min main practice time and d) 10-min cool dawn and
review. Students took pre-, post-, and retention skill test and written test covering rules and
concepts of the event. Two-way analysis of variances (ANOVA), with repeated measures
on the last factor, were conducted to determine effect of method groups (MCAI, TI, Cl) and
measures (pre-test, post-test, 1-week retention test) on knowledge and skill test. Post-test
results indicated no significant differences between the groups concerning the written test.
Nevertheless, the mean skill test scores of the Tl and Cl groups were significantly greater
than MCAI group. Retention test results showed that groups retained the knowledge and
skill learning. However, the mean skill test score of the MCAI group was significantly lower
than the Tl and CI groups. Conclusively, the Cl method tended to be the most effective for
cognitive learning and skill development.

Mera Tnv exAoyr orn BaBuida Tou NAekTopa

2008

10.Vernadakis, N., Zetou, E., Tsitskari, E., Giannousi, M. & Kioumourtzoglou, E. (2008).
Student Attitude and Learning Outcomes of Multimedia Computer-Assisted Versus
Traditional Instruction in Basketball. Education and Information Technologies, 13(3),
167-183. CD-ROM://3b manuscripts en/10.pdf

The purpose of this study was to examine the effect of multimedia computer - assisted
instruction (MCAI), traditional instruction (TI), and combined instruction (CI) methods on
learning the skill of shooting in basketball. Additionally, a comparison of the students’
attitudes towards the MCAI and TI methods was made. Seventy-five middle school
students of seventh and eighth grade were randomly assigned into three teaching method
groups: TI, MCAI and CI. Each group received ten 45-min periods of instruction divided
into 3 sections: a) 5-min introduction, b) 30-min instructional time and c) 10-min questions
and review. Students took pre-, post-, and retention written test covering techniques and
rules of the games. Participants in the CI group also completed a post-test attitude survey
towards the MCAI and TI methods. Two-way analysis of variances (ANOVA), with repeated
measures on the last factor, were conducted to determine effect of method groups (MCAI,
TI, CI) and measures (pre-test, post-test, re-test) on knowledge test. Paired samples t-test
analyses were conducted to measure students’ attitude towards the MCAI and TI methods.
Post-test results indicated no significant differences between the groups concerning the
written test. Nevertheless, the attitude test scores of the CI group were more favourable
to MCAI method than the TI method. Retention test results showed that groups retained
the knowledge acquisition. However, the combine method of instruction tended to be the
most effective on cognitive learning.

2009

11.Vernadakis, N., Giannousi, M., Zetou, E. & Kioumourtzoglou, E. (2009). 7he Course
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Management System, e-Class at Democritus University of Thrace: Where do we Stand?
(194-204). Full Paper presented in 14" TCC Worldwide Online Conference — The New
Internet: Collaborative Learning, Social Networking, Technology Tools, and Best
Practices, Honolulu, USA, April 14-16, 2009. CD-ROM://3b _manuscripts en/11.pdf

The online CMS has become popular in recent years in higher education institutions due to
the implementation of distance education in Greece. The purpose of this study was to
examine the students’ perceptions toward physical education courses using the online
CMS, e-Class at Democritus University of Thrace. Participants were two hundred eleven
(n=211) undergraduate students, between the ages from 19-24 years old. One hundred
fifteen (71.1%) of the participants were male and sixty one were female (28.9%). Data
was collected using an online questionnaire during one week period. The statistical
analysis included both descriptive statistics and inferential statistics. Overall, participants in
this study had positive perceptions toward e-Class and the results indicated that such
systems were easy to use and advantageous in Physical Education learning and assisted
them to develop their skills. Students’ responses in the survey questions also supported
the benefits of using the CMS for their learning.

12. Giannousi, M., Vernadakis, N., Derri, V., Michalopoulou, M. & Kioumourtzoglou, E.
"Students’ satisfaction from blended learning instruction” (pp. 61-68). Full Paper
presented in 14" TCC Worldwide Online Conference — The New Internet: Collaborative
Learning, Social Networking, Technology Tools, and Best Practices, Honolulu, USA, April
14-16, 2009. CD-ROM://3b manuscripts en/12.pdf

During the past few years the number of courses offered online has greatly increased as
technology has made delivery of such courses more feasible. Blended learning
environment amalgamates the advantages of distance education with the effective aspects
of traditional education. The purpose of this study was to investigate the effectiveness of
blended learning instruction in terms of students’ satisfaction. Participants were sixty one
(n=61) undergraduate students, between the ages from 17-24 years old. Forty-four
percentage (44.3%) of the participants were male and fifty-six were female (55.7%). For
the data collection at the end of this study, students completed a questionnaire with 2
sections. The first section included the students’ demographic/personal data. The second
section evaluated students’ satisfaction about the blended learning course. Students’
satisfaction had been acknowledged as an important factor in order to estimate the
effectiveness of a course, especially a blended course. Data analysis revealed that
perceived e-learner satisfaction was higher than the average indicating students’ high
satisfaction with the overall learning experience.

13. Vernadakis, N., Antoniou, P., Derri, V., Giannousi, M. & Kioumourtzoglou, E. "7he
Relationship between Self Report of E-Class Use and Students’ Perception at
Democritus University of Thrace” (pp. 134-138). Full Paper presented in V International
Conference on Multimedia and Information and Communication Technologies in
Education, Lisbon, Portugal, April 22-24, 2009. CD-ROM://3b manuscripts en/13.pdf

Course management systems (CMS) are becoming widely used throughout all levels of
education. This alone makes research on the impact of course management systems an
effective instruction paramount. Therefore, the purpose of this study was to examine the
relationship between self-report use of the CMS, e-Class and students’ perception at
Democritus University of Thrace. Participants were two hundred eleven (n=211)
undergraduate students, between the ages from 19-24 years old. One hundred fifteen
(71.1%) of the participants were male and sixty one were female (28.9%). Data was
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collected using an online questionnaire during one week period. Pearson correlation
coefficients was conducted to determine what relationships exist among the self-report of
e-Class use and the five dimensions that were used to assess the students’ perceptions in
online courses (including participation, educational material, usefulness, user control and
interaction). The results of the correlational analyses identified a significant negative
correlation between the self-report of e-Class use and students’ perception in each
dimension of the survey. These finding suggest that the higher the e-Class use, the lower
the evaluation of students’ perception. Further research is needed to see if this
relationship exists with other student populations enrolled in other online courses.

14. Tsitskari, E., Vernadakis, N., Tzetzis, G., Aggeloussis, N. & Costa, G. (2009).
Expected and perceived service quality at basketball stadiums in Greece. World Leisure
Journal, 51(2), 94-104. CD-ROM://3b manuscripts en/14.pdf

The purpose of the current research was to examine the differences between expected
quality of service and the perceived quality of service experienced by spectators at
selected professional basketball stadiums in Northern Greece. Five hundred spectators
filled in the evaluation instrument created for the purpose of the study. The Wilcoxon's
matched-pairs signed-ranks test showed a statistically significant difference in all 23 items
between expectations and perceptions of service quality and in all cases only
organizational weaknesses were proved to exist and no strengths. The exploratory factor

analysis revealed nine factors: "show time expectations", "installation’s evaluation",

"convenience and employee evaluation”, "show time evaluation", "employee expectations”,
"convenience expectations", "installation’s expectations”, "comfort evaluation" and
"comfort expectations". The challenge of providing o high quality sport and recreation
service becomes less difficult when sport managers know what their customers expect
from a service and what they feel is important to quality. From a managerial perspective,
identifying the dimensions and knowing both a spectator's evaluations and expectations of
a provided service indicates the direction that management should take in investing its
efforts and resources to increase the probability of the customer experiencing a positive
outcome from watching.

2010

15. Vernadakis, N., Antoniou, P., Zetou, E., Giannousi, M. & Kioumourtzoglou, E. (2010).
Comparison of Multimedia Computer-Assisted Instruction, Traditional Instruction and
Combined Instruction on Knowledge Acquisition and Retention of Setting Skill in
Volleyball. Nova Publishers, 6, 133-149. CD-ROM://3b manuscripts en/15.pdf

The purpose of this study was to examine the effect of multimedia computer - assisted
instruction (MCAI), traditional instruction (TI), and combined instruction (CI) methods on
learning the skill of setting in Volleyball. Additionally, a comparison of the students’
attitudes towards the MCAI and TI methods was made. Forty-eight middle school students
of seventh and eighth grade were randomly assigned into three teaching method groups:
TI, MCAI and CI. Each group received ten 45-min periods of instruction divided into 3
sections: a) 5-min introduction, b) 30-min instructional time and c) 10-min questions and
review. Students took pre-, post-, and retention written test covering rules and strategy of
the games. Participants in the CI group also completed a post-test attitude survey towards
the MCAI and TI methods. Two-way analysis of variances (ANOVA), with repeated
measures on the last factor, were conducted to determine effect of method groups (MCAI,
TI, CI) and measures (pre-test, post-test, re-test) on knowledge test. Paired samples t-test
analyses were conducted to measure students’ attitude towards the MCAI and TI methods.
Post-test results indicated no significant differences between the groups concerning the
written test. Nevertheless, the attitude test scores of the CI group were more favourable

22



Bloypa@iko onueiwpa emoTnuovikng & enayyeAUaTikng dpaaTnpidTnTag Tou NikdAaou A. Bepvadakn

to MCAI method than the TI method. Retention test results showed that groups retained
the knowledge acquisition. However, the combine method of instruction tended to be the
most effective on cognitive learning.

16. Kellis, I., Vernadakis, N., Albanidis E., Derri V. & Kourtesses Th. (2010). The
Development of a Student’s Behaviors’ Self-evaluation Scale (SBSS) in Multicultural
Physical Education Class Settings. Educational Research and Reviews, X11), 637-645.
CD-ROM://3b manuscripts en/16.pdf

The purpose of this study was to develop and validate the structural validity and reliability
of a Student’s Behaviors’ Self-evaluation Scale (SBSS) in the Physical Education class. The
SBSS was created in order to evaluate the effect of a Physical Education program in the
context of the multicultural composition of the student population in the Greek elementary
schools. First, the face validity of items was evaluated, second, the pool of the items
selected was factor analyzed. Two hundred and thirty six (N = 236) students, aged 10-12
years old (M = 11, SD = 1, 38) participated in this study. The participation consisted of
110 (46, 6%) boys and 126 (53, 4%) girls who attended the 5th and 6th grade of primary
school. From the participants 133 (56, 4%) were Greeks and 103 (43, 6%) were
foreigners. Exploratory factor analysis yielded five factors (goals — acquaintances — reward
— help — irresponsibility) accounting for 65.2% of the variance. The internal reliability index
of the questionnaire was satisfactory. The scale developed in the present study can be a
useful tool for the students’ self-evaluation behavior in physical education classes with a
multicultural student body. Although the results were encouraging, further research would
be very helpful in order to improve the instrument.

17.Tsitskari, E., Tzetzis, G., Aggeloussis, N., Vernadakis, N. & Costa, G. (2010).
Measuring Spectator’s Expectations of Service Quality Provided in Basketball Stadiums
in Greece. International Journal of Sport Management, 11(11), 141-158. CD-
ROM://3b manuscripts en/17.pdf

The aim of this study was to examine spectators’ expectations of the service provided in
basketball stadiums of Northern Greece. Five hundred spectators from five basketball
stadiums of Northern Greece filled in an evaluation instrument created and modified so
that to fit in the Greek standards. The exploratory factor analysis and reliability analysis
revealed six factors which explained 66,02% of the total variance: (i) “show time”, (ii)
“staff”, (iii) “comfort”, (iv) “sport venue”, (v) “luxury” and (vi) “information”. The variables
used for the purpose of this study were found to be appropriate for measuring spectators’
expectations of the service quality provided in basketball and other sport venues.

18. Vernadakis, N., Giannousi, M., Derri, V., Kellis, I. & Kioumourtzoglou, E. (2010).
Athens 2004 Team Leaders’ Attitudes toward the Educational Multimedia Application
“Leonidas”. Journal of Educational Technology & Society, 131), 208-219. CD-
ROM://3b _manuscripts en/18.pdf

The purpose of this study was to adapt the questionnaire Multimedia Attitude Survey
(MAS; Garcia, 2001) to the Greek population in order to evaluate the educational
multimedia application “Leonidas” considering the attitudes of ATHENS 2004 team leaders.
In addition, the differences among the sex were also investigated. Participants were 232
team leaders, between the ages from 33-44 years old. One hundred twenty two (52.6%)
of the participants were men and one hundred ten were women (47.4%). Data was
collected using an on-line survey at the end of this study. Results from the factor analysis
yielded eight factors accounting for 89.98% of the variance. Reliability analysis indicated a
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satisfactory internal consistency estimate of reliability for the attitude questionnaire.
Independent-samples t test analysis revealed significant differences between the two sex
groups, in the case of one factor: “general experience”. In the factor above the women
reported better results. In conclusion the team leaders’ feedback from the questionnaires
indicated a general level of satisfaction and contentment with this particular multimedia
application. The scale adapted in the present study can be a useful tool for the evaluation
of other relative multimedia applications by multimedia developers. Nevertheless, further
examination is warranted in order to obtain additional information concerning the
difficulties of multimedia experience on employees’ attitudes toward multimedia
applications.

19. Giannousi, M., Vernadakis, N., Derri, V., Antoniou, P. & Kioumourtzoglou, E. 7he
relationship between students’ attitudes and satisfaction in a "Physical Education in
Early Childhood” blended course (pp. 143-150). Full Paper presented in 15" TCC
Worldwide Online Conference — Yesterday, Today & Tomorrow: Communication,
Collaboration, Communities, Mobility and Best Choices, Honolulu, USA, April 20-22,
2010. CD-ROM://3b manuscripts en/19.pdf

With the recent growth of new information and communication technologies (ICTs), web
based course delivery has become a promising alternative for expanding the educational
opportunities in the tertiary education. Blended learning -an alternative type of teaching-
uses a combination of traditional face-to-face contact with on-line learning. The purpose of
this study was to examine the relationship between students’ attitudes and perceived e-
learner satisfaction in a blended course. Participants were thirty two (n=32)
undergraduate students, between the ages of 18-23 years old. Sixty-three percent
(62.5%) of the students were male and thirty-seven percent (37.5%) were female. For the
data collection at the end of this study, students completed a questionnaire with 3
sections. The first section included the students’ demographic/personal data. The second
section evaluated students’ attitudes and the third the perceived e-learner satisfaction
from the blended learning course. Pearson correlation coefficients were conducted to
examine the relationship between students’ attitudes and their satisfaction. The results of
the correlational analyses identified a significant positive correlation between perceived e-
learner satisfaction and students’ general attitude toward blended learning.

20. Vernadakis, N., Giannousi, M., Antoniou, P., Zetou, E. & Kioumourtzoglou, E. 7he
Relationship between Self Report of Computer Technology Experience and Students’
Perception toward a Course Management System (pp. 118-126). Full Paper presented
in 15" TCC Worldwide Online Conference — Yesterday, Today & Tomorrow:
Communication, Collaboration, Communities, Mobility and Best Choices, Honolulu, USA,
April 20-22, 2010. CD-ROM://3b _manuscripts en/20.pdf

The purpose of this study was to examine the relationship between self-report of computer
technology experience and students’ perception toward a Course Management System
(CMS). Participants were two hundred eleven (n=211) undergraduate students, between
the ages from 19-24 years old. One hundred fifteen (71.1%) of the participants were male
and sixty one were female (28.9%). Data was collected using an online questionnaire
during one week period. Pearson correlation coefficients was conducted to determine what
relationships exist among the self-report of computer technology experience and the five
dimensions that were used to assess the students’ perceptions in online courses (including
participation, educational material, usefulness, user control and instructor interaction). The
results of the correlational analyses identified a significant positive correlation between the
self-report of computer technology experience and students’ perception in each dimension
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of the survey. These finding suggest that the higher the computer technology experience,
the higher the evaluation of students’ perception. Further research is needed to see if this
relationship exists with other student populations enrolled in other online courses.

2011

21.Vernadakis, N., Antoniou, P., Giannousi, M., Zetou, E., & Kioumourtzoglou, E. (2011).
Comparing hybrid learning with traditional approaches on learning the Microsoft office
power point 2003 program in tertiary education. Computers & Education, 56(1), 188-
199. Doi: DOI: 10.1016/j.compedu.2010.08.007 CD-ROM://3b manuscripts_en/21.pdf

The purpose of this study was to determine the effectiveness of a hybrid learning
approach to deliver a computer science course concerning the Microsoft office PowerPoint
2003 program in comparison to delivering the same course content in the form of
traditional lectures. A hundred seventy-two first year university students were randomly
assigned into two teaching method groups: traditional lecture instruction (TLI) and hybrid
lecture instruction (HLI). Each group received six 95-min periods of instruction divided into
4 sections: a) 5-min briefly outline of the key learning points, b) 40-min lecture on general
knowledge c) 45-min constructivist-inspired learning activities and d) 5-min summary on
key learning points. In the beginning and the end of this study students completed a 17-
item multiple choice knowledge test. Two-way analysis of variances (ANOVA), with
repeated measures on the last factor, were conducted to determine effect of method
groups (TLI, HLI) and measures (pre-test, post-test) on knowledge test. The measures
main effect was significant, as well as the groups x measures interaction effect. Two
independent-samples t test were conducted to follow up the significant interaction.
Differences in mean ratings of knowledge performance between the two teaching groups
were not significantly different at first measure, while the TLI method group yielded a
significantly lower mean rating at second measure. The findings indicated that HLI
approach might be a superior option for undergraduate students on learning the Microsoft
office PowerPoint 2003 program.

22. Vernadakis, N., Antoniou, P., Giannousi, M., Zetou, E., & Kioumourtzoglou, E.
(2011). The effect of information literacy on physical education students’ perception of
a course management system. Learning, Media and Technology, 1-17. DOI:
10.1080/17439884.2010.542160 CD-ROM://3b manuscripts_en/22.pdf

The purpose of this study was to determine the effect of information literacy on students'
perception toward the educational services offered by an asynchronous course
management system (e-Class) for the support of the traditional instruction method in
tertiary physical education institutions. Participants were 211 physical education (PE)
students between the ages of 19-24 years old, who were sorted into three groups
according to their information literacy level: high, medium and low users of technology.
Data was collected using an on-line survey during a week period. One-way analyses of
variances (ANOVAs) revealed significant differences between the three user groups, in
each factor of the perception questionnaire: "interaction", "participation”, "educational
material”, "usefulness" and "user control". In the above factors, the high and medium user
groups reported better results than the low technology user group. In conclusion, learner
familiarity with computer and online technologies made positive contributions to their
perception toward course management systems. Hence, it is essential that physical
education students should have basic information technology skills to feel more satisfied
with their online-learning experiences.

23. Giannousi, M., Vernadakis, N., Michalopoulos, M., Zetou, E. & Kioumourtzoglou, E.
Blended learning in Undergraduate Education: 7he relationship between students’
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perceived course interaction and their satisfaction (pp. 92-99). Full Paper presented in
16" TCC “Emerging technologies: Making it work”, Honolulu, USA, April 12-14, 2011.
CD-ROM://3b manuscripts_en/23.pdf

New information and communication technologies (ICTs) have provided educators and
learners with an innovative learning environment to generate new paths in the learning
process. In this context, new educational concepts such as blended learning are being
introduced. This style of learning is usually defined as the integration of traditional
classroom methods with online activities. The purpose of this study was to examine the
relationship between students’ perceived course interaction and their satisfaction in a
blended learning environment in undergraduate education. Study participants consisted of
thirty-one undergraduate students. Ten of the participants were male and twenty-one
were female. The participants ranged in age from 18 to 21 years old. At the end of this
study, students completed a questionnaire with three sections. The first section included
the students’ demographic/personal data. The second section evaluated students’
perceived e-learner satisfaction from the blended learning course and the third, students’
perceived interaction with others. The correlational analyses identified a significant positive
correlation between students’ perceived course interaction and their satisfaction.

2012

24. Vernadakis, N., Giannousi, M., Derri, V., Michalopoulos, M. & Kioumourtzoglou, E.
(2012). The Impact of Blended and Traditional Instruction in Students’ Performance.
Procedia Technology, 1, 439-443. CD-ROM://3b manuscripts en/24.pdf

Blended learning environment is a hybrid of classroom and online learning that includes
some of the convenience of online courses without the complete loss of face-to-face
advantages. The purpose of this study was to investigate the impact of traditional and
blended instruction, in students” performance in a Physical Education in Early Childhood
course. The course was designed and developed to meet the learning needs of students
and the course’s objectives. The t test analysis on independent samples, revealed
statistically significant differences in students’ performance. Based on the findings, blended
instruction appears as an alternative teaching practice that should be embraced by
teachers, in order to assist students to improve their performance.

25. Vernadakis, N., Giannousi, M., Tsitskari, E., Antoniou, P. & Kioumourtzoglou, E.
(2012). A Comparison of Student Satisfaction between Traditional and Blended Course
Offerings in Physical Education. 7urkish Online Journal of Distance Education, 131), 1-
9. CD-ROM://3b manuscripts en/25.pdf

With the concerns and dissatisfaction with e-learning, educators are searching for
alternative instructional delivery solutions to relieve the above problems. The blended e-
learning system has been presented as a promising alternative learning approach. While
blended learning has been recognized as having a number of advantages, insufficient
learning satisfaction is still an obstacle to its successful adoption. Therefore, the purpose
of this study was to evaluate students’ satisfaction with blended learning course delivery
compared to a traditional face-to-face class format in a general multimedia course in
physical education. Forty six (n=46) undergraduate students, between the ages of 20-22
years old, were randomly assigned into two teaching method groups: Classroom Lecture
Instruction (CLI) and Blended Lecture Instruction (BLI). For the data collection at the end
of this study, students completed an online satisfaction questionnaire. Independent sample
t-test analysis was conducted to measure students’ satisfaction towards the CLI and BLI
methods. Results indicated that a blended course delivery is preferred over the traditional
lecture format. These finding suggest that students' satisfaction could increase when the
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instructor provides learning environments not only in a traditional classroom, but in an
asynchronous online system as well.

26. Zetou, E., Vernadakis, N., Tsetseli, M., Kambas, A. & Michalopoulou, M. (2012). The
Effect of Coordination Training Program on Learning Tennis Skills. The Sport Journal,
15. CD-ROM://3b_manuscripts en/26.pdf

The aim of this study was to define which coordination abilities are the most important in
tennis and to identify whether a coordination training program will improve the learning
process of tennis skills (backhand and forehand). Fifteen expert coaches in tennis
completed a check list of five coordination abilities and suggested that the most important
coordination abilities for tennis players are “kinesthetic differentiation” and “reaction time”.
Based on the results from the questionnaires, the program designed to practice the two
most important coordination abilities. Participants were 48 novice children (age 11 + 2
years). They were randomly divided into two group, the experimental group (EG, n=24)
and the control group (CG, n=24). Both groups followed tennis training program 3
times/wk for eight weeks. Participants of the experimental group performed a specific
coordination program for 20 min before the skills practice and participants of control group
performed the traditional practice. The tennis skill performance and learning assessed
using observation technique in five basic elements of every skill. There were three
measurements, pre, post and retention test, one week after post-test without practice.
Analysis of Variance (ANOVA) with repeated measures (2 group X 3 measures) revealed
that there was significant interaction between groups and measures. The Bonferroni post
hoc analysis revealed that experimental group performs better than the control group in
the post test and in the retention test in the two skills. The results of this study indicated
that coordination training program help athletes to learn and perform the forehand and
backhand tennis skills better.

27.Vernadakis, N., Zetou, E., Giannousi, M., Antoniou, P., & Kioumourtzoglou, E. (2012).
Chatting and its Relationship to Depression and Loneliness among Undergraduate
Physical Education Students. Nova Publishers, 87, 249-258. CD-

ROM://3b manuscripts en/27.pdf

The introduction of the Internet has given rise to a debate on whether online
communication impacts positively or negatively on social adjustment and psychological
well-being. Subjective well-being, whose assessments include both cognitive and affective
components, refers to how people experience their lives in regard to dimensions of life
satisfaction and positive emotions. However, two of the conditions affecting a person’s
well-being are being associated with negative emotions: these are loneliness and
depression. Therefore, the purpose of this study was to investigate if depression and
loneliness differed in relation to chatting habits among undergraduate students. Special
focus was also on motivation behind, and time spent on chatting. Two hundred and
twenty three undergraduate Physical Education students aged 18-22 years completed a
self-report questionnaire, using 3 factors (Contacting friends, Social Compensation, Social
Entertainment) for motivation and 2 items to measure time (how often, how long).
Following, loneliness was measured with the UCLA Loneliness Scale developed by Russell
(1996), whereas Depression was assessed with the Child Depression scale (Schoenbach,
Kaplan, Grimson, and Wagner, 1982). Person correlation analyses were used for
calculating associations among the variables examined. The results indicated that
depression was significantly related to loneliness. Further, depression seems to be related
to all three motivational factors while loneliness only seems to be related to social
compensation. This supports the idea that different motivations for chatting have different
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relations to well-being depending on what aspects of well-being is being tested (at least

for loneliness and depression). Regarding the time spent, only depression had a significant
relationship with chatting in general. Students who felt more depressed used chatting both
more often and longer than students who were less depressed. Students, who felt lonelier,
used chatting neither more nor less often or longer than students who did feel less lonely.

28. Vernadakis, N., Zetou, E., Giannousi, M., Antoniou, P., & Kioumourtzoglou, E. (2012).
A Comparison of Student Performance and Satisfaction in Blended and Classroom
Multimedia Applications Experiences. Nova Publishers, 1, 195-211. CD-

ROM://3b manuscripts en/28.pdf

As universities extend their blended learning offerings to reach more time-and-place-
bound students, the degree to which students in the blended courses are successful,
compared to their classroom counterparts, is of interest to accreditation review boards and
others charged with assessment. Instructors use information about the effectiveness of
their instruction to evaluate and improve the learning experience. Therefore, the purpose
of this study was to evaluate student performance and satisfaction with a blended learning
approach to deliver a computer science course concerned the multimedia applications in
comparison to delivering the same course content in the form of traditional classroom
lectures. Eighty seven undergraduate students were randomly assigned into two teaching
method groups: Classroom Lecture Instruction (CLI) and Blended Lecture Instruction
(BLI). Each group received thirteen 95-min periods of instruction divided into four
sections: a) 5-min brief outline of the key learning points, b) 40-min lecture on general
knowledge, ¢) 45-min constructivist-inspired learning activities, and d) 5-min summary of
key learning points. In the beginning and the end of this study students completed a 31-
item multiple choice knowledge examination. The additional measurements of course
achievement that were collected included individual student’s scores from three class
exams plus the overall course grade. Finally, participants in both groups completed a
satisfaction survey upon termination of the course after completing the post-test
examination. Two-way analysis of variances (ANOVA), with repeated measures on the last
factor, were conducted to determine the effect of teaching method (CLI, BLI) and
measures (pre-test, post-test) on student performance. The time effect was significant.
Two paired-samples of t-test were conducted to follow up the significant time main effect.
For the two groups, differences in the post-test knowledge scores were remarkably greater
than pre-test knowledge scores. Furthermore, independent sample t-test analyses were
conducted to measure students’ satisfaction towards the CLI and BLI methods. Results
indicated that a blended course delivery is preferred over the traditional lecture format. In
addition, the accomplishment of the learning objectives, as measured by the final grade in
the course, is dependent on the mode of instruction.

29. Vernadakis, N., Gioftsidou, A., Antoniou, P., Ioannidis, D., Giannousi, M. (2012). The
impact of Nintendo Wii to physical education students’ balance compared to the
traditional approaches. Computers & Education, 542), 196-205. CD-

ROM://3b manuscripts en/29.pdf

The purpose of this study was to determine whether there is a difference between an
exergame-based and a traditional balance training program, in undergraduate Physical
Education students. Thirty two third-year undergraduate students at the Democritus
University of Thrace were randomly divided into two training program groups of 16
students each, a traditional and a Nintendo Wii group. The two training program groups
performed a specific balance program for 8 weeks, two times per week, and 24 min per
session. The Nintendo Wii group used the interactive games Wii-Fit Plus of the Nintendo
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Wii console, as a training method to improve their balance, while the traditional group
used an exercise program with mini trampoline and inflatable discs. Before and after the
completion of the eight week balance program, participants completed a single leg static
balance assessment for both limbs on the Biodex stability system. Two-way analyses of
variance (ANOVAs), with repeated measures on the last factor, were conducted to
determine effect of training program groups (traditional, Nintendo Wii) and measures (pre-
test, post-test) on balance test indices (SI, API, and MLI). Where initial differences
between groups were verified, one way analyses of covariance (ANCOVAs) were applied.
Analysis of the data illustrated that both groups demonstrated an improvement in SI, API
and MLI mean scores for the right and the left limp as well. Conclusively, findings support
the effectiveness of using the Nintendo Wii gaming console as an intervention for
undergraduate Physical Education students, and specifically, its effects on physical function
related to balance competence.

Mera Tnv exAoyr orn BaBuida tou Enikoupou Kaényntr

2012

30. Zetou, E., Vernadakis, N., Bebetsos, E. & Makraki, E. (2012). The effect of self-talk in
learning the volleyball 2 service skill and self-efficacy improvement. Journal of Human
Sport & Exercise, A4), 794-805. CD-ROM://3b _manuscripts en/30.pdf

In this study the effect of self-talk on learning the volleyball service skill was examined and
also the self-efficacy improvement. Participants were 57 female players 13 years old
(mean age =12.83, SD=0.97) with two years’ experience (M=1.99, SD=0.67). Prior to the
beginning of the program, participants were randomly assigned into two groups: a. the
instructional self-talk group (ISTG, n = 28) and b. the control (traditional) group (CG, n =
29). All athletes followed a four-week practice program, aiming at overhand service skill
learning and self-efficacy improvement. The program consisted of two practice units (60
min) per week. Participants of ISTG were taught to use the self-talk (for technique) loud
before they performed the service drills. The control group received traditional feedback,
that is, knowledge of performance and knowledge of results provided by the instructor.
Service performance was assessed by videotaped evaluations in five basic elements of
skill. There were three measurement periods for field test: pre-, post- and retention tests
(one week after post-test). ANOVA repeated measures revealed significant interaction
between groups and measures. There was also significant interaction between groups and
self-efficacy scores. The results indicated that participants of the ISTG had better scores in
the final measurement than the control group, when technique was evaluated and
improved also their self-efficacy. In conclusion the Self-talk helps female volleyball athletes
to improve performance and learning of overhand service skill and to improve also their
self-efficacy. This study adds some useful elements to practitioners and how they used
self-talk in the practice.

2013

31. Gioftsidou, A., Vernadakis, N., Malliou, P., Batzios, S., Sofokleous, P., Antoniou, P.,
Kouli, O., Tsapralis, K., Godolias, G. (2013). Typical balance exercises or exergames for
balance improvement? Journal of Back and Musculoskeletal Rehabilitation, 26(3), 299-
305. CD-ROM://3b manuscripts en/31.pdf

BACKGROUND AND OBJECTIVES: Balance training is an effective intervention to improve

static postural sway and balance. The purpose of the present study was to investigate the
effectiveness of the Nintendo Wii Fit Plus exercises for improving balance ability in healthy
collegiate students in comparison with a typical balance training program.

METHODS: Forty students were randomly divided into two groups, a traditional (T group)
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and a Nintendo Wii group (W group) performed an 8 week balance program. The "W
group" used the interactive games as a training method, while the "T group" used an
exercise program with mini trampoline and inflatable discs (BOSU). Pre and Post-training
participants completed balance assessments.

RESULTS: Two-way repeated measures analyses of variance (ANOVAs) were conducted to
determine the effect of training program. Analysis of the data illustrated that both training
program groups demonstrated an improvement in Total, Anterior-posterior and Medial
Lateral Stability Index scores for both limbs. Only at the test performed in the balance
board with anterior-posterior motion, the improvement in balance ability was greater in
the "T group" than the "W group"”, when the assessment was performed post-training
(p=0.023).

CONCLUSIONS: Findings support the effectiveness of using the Nintendo Wii gaming
console as a balance training intervention tool.

2014

32. Giannousi, M., Vernadakis, N., Derri, V., Antoniou, P. & Kioumourtzoglou, E. (2014).
A Comparison of Student Knowledge between Traditional and Blended Instruction in a
Physical Education in Early Childhood Course. Turkish Online Journal of Distance
Education, 15(1), 99-113. CD-ROM://3b manuscripts en/32.pdf

Blended learning model combines different advantages of face to face education and e-
learning to ensure an effective learning environment for students. The purpose of this
study was to investigate the impact of traditional and blended instruction, in students’
knowledge in a Physical Education in Early Childhood course. For the purpose of this study
a knowledge test was created and item analysis and validity and reliability tests were
conducted. The course was developed to meet the learning needs of students and the
course’s objectives. The curriculum lasted 13 weeks and included for the traditional
instruction 12 face to face lectures and for the mixed 7 face to face lectures and 6 on line
lectures. The software platform supporting the operation of blended instruction was the
course management system E-Class. The study involved 60 students, (35 men, 25 women)
aged 19-23 years old (M=20.22, SD=.98). Data analysis indicated that the knowledge test
was valid and reliable. Although both groups improved their cognitive learning in this
course, the blended learning group was more successful than the traditional on students”
achievement. Based on the findings, blended instruction appears as an alternative
teaching practice that should be embraced by educators, in order to assist students to
improve their performance.

33. Vernadakis, N., Derri, V., Tsitskari, E., & Antoniou, P. (2014). The effect of Xbox
Kinect intervention on balance ability for previous injured young competitive male
athletes: a preliminary study. Physical Therapy in Sport, 15, 148-155. CD-
ROM://3b manuscripts en/33.pdf

Obijectives: To explore the outcomes of an Xbox Kinect intervention, on balance ability,
enjoyment and compliance for previous injured young competitive male athletes.

Design: Experimental pre-/post-test design with random assignment.

Participants: Sixty-three previous injured young competitive male athletes, aged 16+1
years.

Interventions: Participants were divided into three groups: one group received Xbox Kinect
training (XbK), one group received physical therapy training (TP), and one group did not
receive any balance training (Control). Intervention involved a 24 minutes session, twice
weekly for 10 weeks.

Main outcome measures: Overall Stability (OSI) and Limits of Stability (LOS) scores using
the Biodex Stability System. Enjoyment using the Physical Activity Enjoyment Scale. Self-
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reported compliance.

Results: Both experimental groups demonstrated an improvement in OSI and LOS mean
scores for the right and the left limb as well after the intervention. In addition, the results
revealed important differences between the experimental groups and the control group on
balance test indices. Group enjoyment rating was greater for XbK compared with TP, while
the compliance rating was not.

Conclusions: These findings suggest that the use of XbK intervention is a valuable, feasible
and pleasant approach in order to improve balance ability of previous injured young
competitive male athletes.

34. Derri, V., Kellis, I., Vernadakis, N., Albanidis, E. & Kioumourtzoglou, E. (2014). The
Effect of an Intercultural Physical Education Program in Comparison to the Typical One
on Students’ Social Skills Learning. Journal of Human Sport & Exercise, (1), 91-102.
CD-ROM://3b manuscripts en/34.pdf

The aim of this study was to examine the effect of an intercultural physical education
program (IPEP), in comparison to the typical physical education program (TPEP), on
students' social skills learning. Thirty-two upper elementary students of different origin
(Greek and foreign) were equally distributed into an experimental (IPE) and a control
(TPE) group. A student behavior observation scale was used to evaluate the social skills
'relationships’, 'verbal interaction’, 'rewards', 'help', and 'goals' (Kellis et all., 2010). After
the initial measurement, each group attended the respective 16-lesson physical education
program, and then it was post- and retention tested. Results indicated that students in the
IPE group, as opposed to those in the TPE group, learned to interact appropriately, to
provide rewards and help, and to have better relations with their peers, independently of
their origin. Also, Greek students in the IPE group improved significantly their ability to set
and achieve goals while foreign students outperformed their foreign peers in the TPE
group both in goal setting and peer relations. It seems that the IPEP can have a significant
impact on learning certain social skills by all students involved in it. © 2014 Faculty of
Education. University of Alicante.

35. Vernadakis, N., Kouli, O., Tsitskari, E., Gioftsidou, A. & Antoniou, P. University
students' ability-expectancy beliefs and subjective task values for exergames.
Computers & Education, 75, 149-161, 2014.
http://dx.doi.org/10.1016/j.compedu.2014.02.010. CD-

ROM://3b manuscripts en/35.pdf

The purpose of this study was to use the Eccles' expectancy-value model of choice as a
framework to examine university students' expectancy beliefs and task values in
exergaming systems compared to those in physical education activities. Two hundred and
thirty-two first-year undergraduate students at the Democritus University of Thrace
completed questionnaires assessing their expectancy-related beliefs, subjective task
values, and intention for future participation in the physical education and the exergames
fields. Participants' activity level was also assessed using the Godin and Shephard leisure-
time exercise questionnaire. Results indicated that expectancy-related beliefs and task
values are positively correlated and both constructs are correlated to intention to
participate in the future for the physical education and the exergames fields. Expectancy-
related beliefs, task values, and intentions across fields, however, were not correlated
supporting the hypothesis that exergames represent a distinct field from traditional
physical education activities. Physical education was considered as more important and
more useful than exergames, nevertheless inactive students found exergames to be more
interesting than physical education activities. In addition inactive students had higher
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beliefs about ability and higher intention for future participation in exergames activities
were compared to those of physical education. Conclusively, findings support the notion
that exergames could be integrated into physical education and recreation programs in
order to attract inactive young adults.

36. Zetou, E., Vernadakis, N., Bebetsos, E. (2014). The effect of instructional self-talk on
performance and learning the backstroke of young swimmers and on the perceived
functions of it. Journal of Physical Education and Sport, 141), 27-35.
DOI:10.7752/jpes.2014.01005. CD-ROM://3b_manuscripts en/36.pdf

The aim of this study was to investigate the effect of instructional self-talk on acquisition
and learning the backstroke of young swimmers and the perceived functions of it. The
participants were 46 boys and girls, aged of 10-12 years (M=11.2, SD=.92) and were
randomly divided into two groups: the experimental group (instructional self-talk, N=24) in
which participants before the execution of skill used aloud specific keywords and the
control group (traditional teaching, N=22). The intervention program lasted six weeks (3
sessions of 45" per week). Participants of all groups were evaluated with a pre-test before
the beginning of the program, a posttest at the end of the intervention and one week after
the final test they were evaluated in retention test. Moreover, the evaluation of skill
involved ten trials of skill, which were recorded by a digital camera and evaluated in five
main elements of skill, by two observers, whom intra and inter reliability were checked.
The results showed that the participants of instructional self-talk, was more effective for
performance and learning the skill than the group that received feedback with traditional
teaching. The results revealed also that the participants used the instructional self-talk
during practice had high score in focus attention, effort and self-confidence, but lesser in
emotional and cognitive control and automaticity. There was also positive correlation
between the dimensions (effort, automaticity, cognitive and emotional control, attention
and self-confidence) of the questionnaire. The use of instructional self-talk on younger
athletes seems to have positive effects on performance and learning improvement during
practicing sports skills. Self-talk can be used as a tool in the hands of the coach / physical
education teacher for learning and improving sport performance skills and for increasing
focus attention and self-confidence of their athletes.

37. Tsitskari, E., Tzetzis, G., & Vernadakis, N. (2014). Assessing fan motivation in a
Greek population; the psychometric evaluation of SPEED. International Journal of Sport
Psychology, 45%2), 138-156. CD-ROM://3b _manuscripts en/37.pdf

The present study aimed to examine the applicability of the SPEED scale in the context of
fans of the professional football clubs in Greece and examine its predictive power on fans
behavioral intention to continue attending the team's games. The proposed by Funk, Pilo,
Beaton and Pritchard (2009) five-dimensional motivation model used: a) Socialization, b)
Performance, c) Excitement, d) Esteem and e) Diversion and ten items, two for each of
the motivation facets. Two hundred and thirty nine (N=239) fans of professional soccer
league participated in this study. The surveyors randomly selected sections in the venue
and approached spectators at their seats before the beginning of the game. The 10 item
SPEED scale was used to measure motivation by using the two items of each sub-scale
randomly placed. The scale was translated into Greek using the back to back translation
procedure. A single item measure was used to rate the fans' intention to attend future
games. A confirmatory f actor analysis (CFA) did not provided support for the factorial
validity of the motivational model. The data were then analyzed with an exploratory factor
analysis and internal consistency through Cronbach alpha. A subsequent confirmatory
factor analysis (CFA) provided partial support for the factorial validity of the model. Esteem
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had a strong influence on intention to continue attending the team's games. The present
study was the first attempt to distribute the SPEED scale to other population than
Australian fans, in other geographical region than Australia and to non-English speaking
spectators attending a football game in Greece. The theoretical and practical implications
of these results are discussed.

38. Zetou, E., Vernadakis, N., Bebetsos, E., & Liadakis, N. (2014). The effect of self-talk
on tae-kwon-do skills' learning of novice athletes and perceived use of it. Journal of
Human Sport and Exercise, A1), 124-135. CD-ROM://3b_manuscripts en/38.pdf

The purpose of the present study was to investigate the effect of instructional self-talk on
performance and learning two basic skills of W.T.F Tae-kwon-do (Ap chagi and Bandae
jireugi), in the perceived use of self-talk of novice athletes as well as in the possible
correlation between the dimensions (effort, automaticity, cognitive and emotional control,
self-confidence and attention) of the "Functions of Self-Talk Questionnaire,-FSTQ"
(Theodorakis, Hatzigeorgiadis & Chroni, 2008). The sample consisted of 36 novice boys
and girls, 8-12 years old (M=9.53, SD=1.53) and were randomly divided into two groups,
the experimental (instructional self-talk group, N = 18) and the control group (N = 18).
The intervention program lasted 8 weeks (2 sessions per week). Before starting the
practice of skills, the participants spoke aloud specific key-words for the proper use of the
technical skill. Participants were evaluated with a pre-test in the beginning of the program,
a post-test at the end and one week after the final test they were evaluated in retention
test. Moreover, the evaluation of skill involved ten trials every skill, which were recorded
by a digital camera and evaluated in five main elements of skill, by two observers. The
result showed that the instructional self-talk was more effective for performance and
learning the skills than the group that received feedback with traditional teaching. The use
of instructional self-talk on younger athletes helped them to learn the skills but also to
develop the psychological dimensions of the questionnaire (effort, automaticity, cognitive
and emotional control, self-confidence and attention). Instructional self-talk can be an
additional tool in the hands of the coach / physical education teacher for teaching and
improving skill performances in other sports.

39. Derri, V., Papamitrou, E., Vernadakis, N., Koufou, N., & Zetou, E. (2014). Early
Professional Development of Physical Education Teachers: Effects on Lesson Planning.
Procedia - Social and Behavioral Sciences, 152, 778-783. CD-

ROM://3b_manuscripts en/39.pdf

Educating pre-service teachers to plan effectively their lesson is a significant challenge in
almost every teacher candidate preparation system or program. While the importance of
lesson planning is widely recognized, research evidence that is exclusively dedicated to this
issue is limited. The aim of this study was to examine the effect of a biannual, university
practicum course (lesson planning, teaching, observing and evaluating, supervision) on
pre-service physical education teachers’ ability to design lesson plans for elementary
school students. Twenty-seven student-teachers who were enrolled in the seventh
semester of studies participated. Each teacher was evaluated in three out of twelve lesson
plans; one for each measurement (pre-, post-, retention), using the lesson planning
domain of the Rubric of the Tennessee State Board of Education (2009). One-way
repeated measures ANOVA was conducted for data analysis in each of the three indicators
of lesson planning. Results yielded statistically significant differences in teachers’
performance among measures with regard to the establishment of appropriate
instructional goals and objectives (indicator 1), and instruction planning and student
evaluation, as a result of understanding the content, student needs, curriculum standards,
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and the community (indicator 2). It can be concluded that the practicum course assisted
pre-service teachers’ learning in terms of creating more effective lesson plans, as these
were assessed in the present study.

40. Zetou, E., Vernadakis, N., Derri, V., Bebetsos, E., & Filippou, F. (2014). The Effect of
Game for Understanding on Backhand Tennis Skill Learning and Self-efficacy
Improvement in Elementary Students. Procedia - Social and Behavioral Sciences, 152,
765-771. CD-ROM://3b manuscripts en/40.pdf

The aim of this study was to examine the effect of game for understanding through the
“Play and Stay” modification form of practice, on learning the tennis backhand skill by
Elementary School students and their self-efficacy improvement. Fifty-four (N=54) fourth
grade Elementary students, aged 9 to 10 years (M=9.13, SD=0.21) participated. The
students from two elementary schools were divided into two groups: the experimental
group (N=27) which followed the “Play and Stay”, and the control group (N=27) which
followed the traditional teaching method. The three-week course was held during the
Physical Education lessons, (3 hours/week). A qualitative evaluation of the technique (ten
trials-video-recording, observation, and a 5-element assessment), and a quantitative
evaluation of backhand stroke were used, comprising of a pre-test, a post-test, and a
retention test one week after the completion of the interventions. Self-efficacy was
assessed before and at the end of the interventions, by a 5-item questionnaire
(Theodorakis, 1996). ANOVA repeated measures (2 groups X 3 measurements) revealed a
significant interaction between groups and measurements for both qualitative and
quantitative performance of backhand skill. ANOVA repeated measures (2 groups X 2
measurements) also revealed a significant interaction between groups and measurements
for self-efficacy. Post hoc analyses indicated that only “Play and Stay” children significantly
improved and retained qualitative and quantitative performance of backhand skill while
simultaneously they improved significantly their self-efficacy. Thus, “Play and Stay” is an
effective practice method for learning backhand stroke and enhancing self-efficacy by
elementary schoolchildren.

41. Zetou, E., Papadakis, L., Vernadakis, N., Derri, V., Bebetsos, E., & Filippou, F.
(2014). The Effect of Variable and Stable Practice on Performance and Learning the
Header Skill of Young Athletes in Soccer. Procedia - Social and Behavioral Sciences,
152, 824-829. CD-ROM://3b manuscripts en/41.pdf

The purpose of this study was to investigate the effect of variable practice in learning the
header skill in soccer. Thirty nine young athletes aged 10-12 (M=11.6, SD=0.55) with a
training experience of 2 years (M=1.75, SD=0.25) were randomly divided in two groups.
The first experimental group (VPG, n=20) followed a training program planned and
organized by variable method of practice while the second experimental group (SPG,
n=19) followed a stable/constant practice method. Both methods aimed at learning of the
header skill. The duration of the intervention was eight (8) weeks; three (3) times per
week, for 20 min. Participants of both groups were measured before the intervention (pre-
test), after eight weeks of intervention (post-test) and one week after the final test
without having any practice at all of header skill (retention test). For the header skill
evaluation, the test of i-Soccer (http://www.playisoccer.com/) was used. ANOVA repeated
measures indicated that there was an interaction effect between measures and group.
Analyzing the interaction for the repeated factor "measure”, a significant effect for variable
group but not for stable group in the header skill was revealed. The athletes of variable
group benefited from variable practice and they shaped the motor schema of header skill.
In conclusion, coaches and physical education teachers could use variable practice in the
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long-term development of soccer's header skill, if they have as a goal for their athletes to
perform the skill in game situations.

42. Vernadakis, N., Zetou, E., Derri, V., Bebetsos, E., & Filippou, F. (2014). The
Differences between Less Fit and Overweight Children on Enjoyment of Exergames,
Other Physical Activity and Sedentary Behaviours. Procedia - Social and Behavioral
Sciences, 152, 802-807. CD-ROM://3b_manuscripts en/42.pdf

Converting sedentary screen-time into active screen-time might provide an effective way
to encourage children to accumulate more health-related physical activity. However, there
is little empirical evidence available to determine whether children enjoy exergames
equally or more than, traditional sedentary activities or traditional physical activities.
Therefore, the purpose of this study was to determine the differences between less fit and
overweight children on enjoyment of several activities including one sedentary activity
(playing PS3 game), two exergames (Xbox Kinect Bowling and Wii Tennis) and one
physical activity (running). One hundred and sixty-two children, aged 11.2+0.8 years were
divided into two groups (normal weight and overweight) according to their weight status
(BMI). Participants individually attended three testing sessions during which they
performed baseline measures and several physical activities as describe above. Following
each activity children completed a Physical Activity Enjoyment Questionnaire. A two-way
analysis of variance (ANOVA) with repeated measures was conducted to evaluate the
effect of weight status on the enjoyment of those activities. Results indicated that running
was the least enjoyable activity whereas the exergame, Wii Bowling, was the most
enjoyable activity. Children ranked the two exergames as the most enjoyable activities
irrespective of weight status. No significant differences were found between groups.
Conclusively, children's enjoyment of exergames could be capitalised on in order to
develop interventions to increase physical activity.

43. Filippou, F., Bebetsos, E., Vernadakis, N., Zetou, E., & Derri, V. (2014). The Effect of
an Interdisciplinary Greek Traditional Dance, Music, and Sociology Program on Male
and Female Students’ Anxiety. Procedia - Social and Behavioral Sciences, 152, 1237—-
1241. CD-ROM://3b manuscripts en/43.pdf

The aim of this study was to investigate the effect of an interdisciplinary program of Greek
traditional dance with issues from music and sociology on high school students’ anxiety.
131 students (68 males & 63 females), between the ages from 12 to 13 yrs., participated.
The experimental group (n=62) followed the new eight-week program (two lessons/week)
while the control group (n=69) followed the typical physical education program. To
evaluate students’ anxiety during lessons, the Competitive State Anxiety Inventory-2
(Martens, Burton, Vealey, Bump, & Smith, 1990) was used with its 3 dimensions (somatic,
cognitive anxieties, & self-confidence). Students completed it before the initiation of the
intervention and after its completion. The following statistical analyses were performed: a)
Factor Analysis, b) Cronbach's alpha test, and c) Anova with Repeated Measures. Results
showed that a. “"Somatic anxiety”, “cognitive anxiety” and “self confidence” accounted for
83% and 73%, respectively, of the total variance b) Cronbach's alpha was satisfactory
(ranging from .66, .78 and .71 for the initial and from .87, .94 and .89 for the final
measure), ¢) the experimental group decreased the levels of somatic and cognitive
anxieties and enhanced their self-confidence. Also, male students increased their self-
confidence more than female students. These findings support the view that an
interdisciplinary program of traditional Greek dance and topics from music and sociology
reduces the rates of somatic and cognitive anxieties while simultaneously increases
students’ self-confidence's levels, and especially those of males.
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44, Bebetsos, E., Derri, V., Filippou, F., Zetou, E., & Vernadakis, N. (2014). Elementary
School Children’s Behavior towards the Inclusion of Peers with Disabilities, in
Mainstream Physical Education Classes. Procedia - Social and Behavioral Sciences, 152,
819-823. CD-ROM://3b manuscripts en/44.pdf

The aim of this study was twofold: to investigate a) possible differences between boys and
girls and b) within groups’ differences in regards to their general and modified behavior
towards the involvement of schoolmates with disabilities, in their mainstream physical
education classes. Participants were 168 primary grade school children; 76 boys and 92
girls, between 10 to 12 years of age (M=11.15, SD=.70), who completed the Greek
version of the Children's’ Attitudes towards Inclusion in Physical Education-Revised
questionnaire(CAIPE-R). Results indicated only within groups differences; both boys and
girls showed higher (more positive) modified behavior on collaborating with a school-mate
with disability in the physical education lesson.

2015

45. Vernadakis, N., Papastergiou, M., Zetou, E. & Antoniou, P. (2015). The impact of an
exergame-based intervention on children's fundamental motor skills. Computers &
Education, 83, 90-102. http://dx.doi.org/10.1016/j.compedu.2015.01.001, CD-
ROM://3b manuscripts en/45.pdf

The purpose of this study was to use the Dynamical Systems Theory as a framework to
examine whether there is a difference between an exergame-based and a traditional
object control (OC) skills training program, in early elementary school children. In addition,
the children’s enjoyment while playing Xbox Kinect (XbK) games compared to traditional
approaches (TA) was also investigated. Sixty-six elementary students were randomly
divided into three individual groups of 22 children each, one control group and two
experimental groups (TA, XbK). The control group did not receive any structured OC skills
training program, while the two experimental groups performed a specific OC skills training
program for 8 weeks, two times per week, and 30 minutes per session. The test of gross
motor development 2 was used to assess the OC skills of the participants at the pre-test,
post-test and retention test. At the end of each OC training session (XbK and TA)
participants completed the modified Physical Activity Enjoyment Scale. Two-way analyses
of variance with repeated measures, were conducted to determine effect of training
program groups (XbK, TA, Control) and measurements (pre-test, post-test, retention test)
across time on OC skills performance. Analysis of the data illustrated that the post-test OC
scores and the 1-month retention test OC scores were remarkably greater than pre-test
OC scores for both experimental groups and not for the control group. In addition, the XbK
approach mean scores on enjoyment were slightly higher than the TA approach.
Conclusively, findings suggest that the use of XbK gaming console as an intervention is a
valuable, feasible and pleasant approach in order to improve OC skills of elementary
school children.

46. Tsitskari, E., Vernadakis, N., Foridou, A., Bebetsos, E. (2015). Assessing adolescents'
sport participation motives: Psychometric evaluation of BRSQ. Motricidade, 11(1), 64-
77. http://dx.doi.org/10.6063/motricidade.3194, CD-ROM://3b_manuscripts en/46.pdf

The aim of the study was to examine the factorial structure and validity of Behavioral
Regulation in Sports Questionnaire (BRSQ - Lonsdale Hodge & Rose, 2008). The proposed
nine dimensional motivation model by Lonsdale et al. (2008) investigated: i) a motivation,
ii) external regulation, iii) introjected regulation, iv) identified regulation, v) integrated
regulation, vi) IM-general, vii) IM to know, viii) IM to experience stimulation and ix) IM to
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accomplish. One hundred and fifty-eight children aged 10 to 13 years old, all active
members of private volleyball, football and basketball sport academies in a Greek city,
completed the questionnaire. The age groups were chosen based on the early period of
adolescence when a person seems to formulate his/her decision about whether to
continue participating in a sport, choose another or abandon exercise in general. The scale
was translated into Greek using the back translation procedure. A confirmatory factor
analysis (CFA) did not provide adequate support for the factorial validity of the
motivational model. The data were then analyzed with an exploratory factor analysis and
internal consistency through Cronbach alpha. Exploratory Factor Analysis revealed six out
of the initial nine motivational factors. The theoretical and practical implications of these
results are discussed.

2016

47. Zetou, E., Filippou, A., Filippou, F., Vernadakis, N. (2016). Validity and reliability of
coaching competency in team sports. Journal of Physical Education and Sport, 162),
493-499. CD-ROM://3b manuscripts en/47.pdf

The purpose of this study was to evaluate the validity and reliability of the coaching
competency scale for soccer and basketball youth coaches by examining their athletes’
perceptions. An additional aim was to compare the perceptions that these athletes had
about their coaches. The sample size of this study consisted of 299 young amateur
athletes aged 12-18 years old (M=14.64, SD=1.541) and in particularly 181 soccer
athletes (M=14.54, SD=1.364) and 118 basketball athletes (M=14.78, SD=1.774).
Coaching competency was measured with the Athletes’ Perceptions of Coaching
Competency Scale II-High School Teams developed by Myers, Chase, Beauchamp and
Jackson (2010). The scale consists of 24 questions which constitute four factors:
Motivation Competency (MC), Game Strategy Competency (GSC), Technique Competency
(TC) and Character Building Competency (CBC). After examining its internal consistency by
verifying the Cronbach’s a reliability index, a confirmatory factor analysis followed with the
use of the LISREL 8.80. The results indicated that the Cronbach a values were high and
the loadings of the confirmatory factor analysis supported the factors of the original
instrument. Conclusively, by examining the athletes’ perceptions this coaching competency
scale is considered a valid and reliable instrument and can be used for the Greek
population. Examining the difference of athletes’ perceptions, the results didn’t show any
differences between basketball and soccer young players. The athletes’ perceptions were
positive to their coaches in both sports.

48. Tsetseli, M., Zetou, E., Vernadakis, N., Michalopoulou, M. (2016). The effect of
internal and external focus of attention on game performance in tennis. Acta Gymnica,
46(4), 162-173. CD-ROM://3b manuscripts en/48.pdf

Background: Great importance has been given in recent years to the impact of focus of
attention cues during skills execution but not during real game play, where more cognitive
skills are involved besides technical performance. Objective: The purpose of the present
study was to examine the effect of internal and external focus of attention instructions on
the components of the game performance (decision making, skill execution, base) in
tennis. Methods. The participants (N = 60) were divided into three groups and followed an
intervention training program that lasted 6 weeks; IF group (n = 20) under internal focus
of attention instructions, EF group (n = 20) under external focus of attention instructions
and CON group (n = 20) under no attentional focus instructions. Three measurements
took place (pre, post and ret) in which the participants were recorded on video while
playing matches in real scoring conditions. Game Performance Assessment Instrument
(GPAI) was used to evaluate the components of game performance in tennis in three
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game situations; service, return of the service, base line game. Results. ANOVA repeated
measures in a 3 (groups: IF, EF & CON) x 3 (measurements: pre, post, ret) revealed a
significant interaction between groups and measurements and post hoc analysis indicated
that the group that was instructed to focus externally improved significantly only in
decision making compared to the internal focus of attention and to the control group. The
score difference was maintained at the retention test as well, which indicates that the
impact concerned not only performance but also learning. Conclusions. Instructions that
aim to an external focus of attention enhance decision making skills, which are considered
the most important element of game performance in tennis.

Mera Tnv exAoyn orn Babuida rou AvanAnpwtr Kaényntr

2017

49. Tzanetakos, N., Papastergiou, M., Vernadakis, N., Antoniou, P. (2017). Utilizing
physically interactive videogames for the balance training of adolescents with deafness
within a physical education course. Journal of Physical Education and Sport, 142),
614-623. CD-ROM://3b manuscripts en/49.pdf

Problem Statement: Adolescents with deafness exhibit lower levels of performance in
balance ability compared to their hearing peers. Thus, innovative balance training methods
are needed. Purpose: This study aimed at comparing the effectiveness of two physical
activity intervention programs -a program involving Nintendo Wii Fit Plus physically
interactive videogames (exergames) and a traditional adapted Physical Education (PE)
program- for the balance training of adolescents with deafness. Furthermore, it
investigated students’ views and experiences, and their parents’ and instructors’ views,
regarding the exergame program. Approach: The study was conducted within PE classes in
a special school and involved 10 students with severe hearing loss (aged 17-19 years) split
into two equal-sized groups, the exergame group (EG) and the traditional PE group (TG),
five parents (one per EG student) and five instructors. Both programs had identical time
duration (5 weeks, 2 weekly sessions, 15 minutes per session for each student). Both
quantitative and qualitative data were elicited. Prior and after intervention, both groups
underwent the Flamingo Balance Test for balance ability assessment. After intervention,
EG students, their parents and instructors were interviewed. Results: Initially, the two
groups did not differ in balance ability. Following intervention, both programs yielded an
improvement in balance ability, although this improvement did not reach statistical
significance. The EG students found the exergame program motivational, easy-to-follow
and beneficial. Parents’ and instructors’ views were positive overall. Conclusions. Balance
exergames constitute a feasible, well-accepted and motivational balance training mode for
adolescents with deafness, the effectiveness of which should be further researched.

2018

50. Tsetseli, M., Zetou, E., Vernadakis, N., & Mountaki, F. (2018). The attentional focus
impact on tennis skills' technique in 10 and under years old players: Implications for
real game situations. Journal of Human Sport and Exercise, 132), 328-339. CD-
ROM://3b manuscripts en/50.pdf

The aim of the present study was to examine the effect of the internal and external focus
of attention instructions on performance and learning of the service, forehand and
backhand tennis skills at 8 - 9 years old tennis players. 68 participants of 8 - 9 years old
(M=8.8, SD=0.54), were divided in three groups and followed a 6 weeks intervention
program; the internal attentional focus group (N=21), the external attentional group
(N=23) and the control group (N=24). Three measurements were implemented (pre, post,
retention) in which the participants were video recorded: a) while performing each skill

38



Bloypa@iko onueiwpa emoTnuovikng & enayyeAUaTikng dpaaTnpidTnTag Tou NikdAaou A. Bepvadakn

and b) while playing matches in real game situations. Due to the qualitative evaluation of
the technique five assessment criteria were used, whilst due to performance outcome
evaluation one part of the Game Performance Assessment Instrument (GPAI) was used.
Repeated measures analysis of variance revealed significant interaction between groups
and measurements and Bonferroni post hoc showed that the athletes of external focus of
attention group had better scores in the post-test in the skills' technique and in real game
condition. The findings are in line with those of previous studies, which proved the
superiority of external focus of attention instructions in performance and learning of object
manipulation skills. Moreover, the present research makes an initial attempt to extend the
already existing research about attentional focus impact on real game performance. ©
Faculty of Education. University of Alicante.

51. Zetou, E., Vernadakis, N., Mountaki, F., Karypidou, D. (2018). The effect of self-
regulated feedback on acquisition and learning the overhand service skill of novice
female athletes in volleyball. Cuadernos de Psicologia del Deporte, 1&1), 221-228. CD-
ROM://3b manuscripts en/51.pdf

The purpose of the present research was to study the effect of selfregulated feedback on
the acquisition and learning of the volleyball overhand service skill in novice female players
10-11 years old. Twenty-eight (28) novice female athletes aged 10-11 years old and with a
2- year training experience participated in this study. The female athletes were randomly
divided into two groups, the experimental (n=14) and the control group (n=14). The
athletes of both groups followed a five week training program with two units per week,
which included drills for the learning of the service skill. The athletes of the experimental
group were able to ask for feedback whenever they wished, while the athletes of the
control group followed the program for learning the skill, taking feedback (knowledge of
performance), whenever it was considered necessary by the coach. The results showed
that there were significant differences between the two groups in learning the skill.
Specifically, the experimental group was better at all the elements of the service skill,
except for the throw of the ball, which apparently is due to lack of coordination of athletes
at this age. It is suggested that coaches can use the self-regulated feedback, for better
performance and learning and to develop athletes' internal cognitive processes.
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Ekd.), MpakTtika 19°° Aiebvec Suvedpiou uoikric Aywyric kai ABAnTiouou, KopoTtnvi,
Podonn, 20-22 Maiou 2011, Kopotnvr): TEGAA, AMO. CD-

ROM://3c proceedings gr/13.pdf

Mera Tnv exAoyr orn BaBuida Tou Enikoupou Kaényntr

2013

14. XouNidpa =., Avtwviou ., AlyyeAidng N., Bepvadakng N., Kiouhavng . (2013).
AiladikTuakn enipopPpwon eknaldeuTIKwv PUOIKAC Aywync HE TN XpAon Tne HEBOdou
“€&l okenTOMEvVa kanéAa” yia Tnv avanTtugn Tng dnuioupyikoTnTac. 1o . KwaoTa (Eniy.
Ekd.), lpakTtika 21° Aicbveg Suvedpiou @uaikric Aywyric kar ABAnTiouou, KopoTnvr),
Podonn, 17-19 Mdaiou 2013, ogA. 157-161, Kopotnvr: TEGAA, AMO. CD-

ROM://3c proceedings gr/14.pdf

2014

15. Manna MN.MN., Aéppn B., Bepvadakng N. (2014). H enidpaon Tng wnIakng
nAaT@opuac Kinect yia Xbox 360 o€ oUykpion HE TNV Opyavwiuévn Napadooiakr)
didaokaAia oTnv avanTuén piag Bacikng de€0TNTAC XEIpIoPoU, o€ naidid npwTng
onuoTikoU. 210 I'. KwoTta (Enip. EkD.), lpaktikd 227 Aiebveg Suvedpiou DUOIKIIC
Aywyric kai ABAnTiouou, Kopotnvr), Podonn, 09-11 Maiou 2014, ogh. 242-246,
Kopotnvn: TEGAA, AMO. CD-ROM://3c_proceedings_gr/15.pdf

2015

16. MaAnoyiavvn M., HAiadn Z., ZaAayiavvng B., KapayiavvonoUAou Z., Aulwvitn A.,
Bevetaavou @., XpioTopopidng X., MixahonoUhou M., Bepvadakng N., Kaunacg A.
(2015). BnuaTtopeTpikr) duaikn dpacTnPIOTNTA EVTOG KAl EKTOC OXOAEIOU OTNV
npooXOoAIKr nAikia. 1o . KwaoTa (Eniy. EkS.), Mpaktika 23°° Aiebvec Suvedpiou
Quoikric Aywyric kai ABAnTiouou, Kopotnvr, Poddnn, 15-17 Mdiou 2015, og\. 324-
328, KopoTnvn: TEDAA, AMO. CD-ROM://3c_proceedings_gr/16.pdf

2016

17. ToetoeAn M., Z€tou, E., MixahonouAou, M., Bepvadakng, N. (2016). H enidpacn Tnc
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18.

E0WTEPIKNG Kal EEWTEPIKNG E0TIAONC TNC NPOCOXNG 0TN Kaenaon Tou forehand kai
backhand otnv avtio@aipion. Zto A. Kaunag (Enip. Ekd.), pakTikad 24°° Aie@vec
2uvedpiou ®uoikric Aywyric kar ABAnTiouou, Kopotnvn, Podonn, 20-22 Mdiou 2016,
oe\. 114-118, KopoTnvn: TEDAA, AMO. CD-ROM://3c_proceedings_gr/17.pdf

MaAnoyiavvn M. , H\iadn Z., MixahonoUAou M., Bepvadakng N., Kaunac A. (2016).
BnuaTopeTpikn OUOIk dpacTnpPIOTNTA EVTOC Kal EKTOG NAIDIKWV OTABH®Y. ZT0 A.
Kapnacg (Enip. Ekd.), lpakTikag 24°° Aibvec Suvedpiou Quoikric Aywyric kai
ABAnTiouou, KopoTtnvr), Podonn, 20-22 Mdiou 2016, og\. 234-238, KopoTnvi: TEDAA,
AlNO. CD-ROM://3c_proceedings_gr/18.pdf

2017

19.

MnatQoc Z., MNogTaidou A., MaAAiou M., Aouda E., Bepvadakng N. (2017). Zuykpion
OuUo NApeUBATIKWV NPOYPANHATWY AOKNONG O UYIN AToWa, PE OTOXO TN BEATIWON TNG
Icopponiac. /lpakTtika 257 AieBvouc Zuvedpliou Puaikric Aywyric kai ABAnTiouou,
KopoTnvr, Podonn, 19-21 Mdiou 2017, oeA. 37-41, KopoTtnvn: TEGAA, AMO. CD-
ROM://3c_proceedings_ar/19.pdf

35: Epyaociec o€ npaktikd Suvedpiwv & Proceedings e oUOTNHA KPIT@WV
ornv aAdodanrj

1999

1.

Vernadakis, N., Antoniou, P. & Zetou E. “The Effectiveness of Computer-Assisted
Instruction in Teaching Motor Skill”. Proceedings of the 1°* International Scientific
Congress of Sport Stress Adaptation, Sofia, Bulgaria, 23-24 October 1999, pp. 130-
131. CD-ROM://3d proceedings en/1.pdf

2000

Zetou, E., Vernadakis, N., Tzetzis, G. & Zisi, V. “The Influence of Modeling and
Instructional cues on Volleyball Skill Learning”. In J. Avela, P.V. Komi & J. Komulainen,
Proceedings of the 5" Annual Congress of the European College of Sport Science,
Jyvaskyla, Finland, 19-23 July 2000, pp. 813-813. CD-ROM://3d proceedings en/2.pdf

Vernadakis, N., Zetou E. & Tzetzis G. “The Effectiveness of Computer-Assisted
Instruction in Teaching Cognitive and Motor Skill”. In J. Avela, P.V. Komi & J.
Komulainen, Proceedings of the 5" Annual Congress of the European College of Sport
Science, Jyvaskyla, Finland, 19-23 July 2000, pp. 780-780. CD-

ROM://3d proceedings en/3.pdf

2007

Damaskopoulou, K., Avgerinos, A., & Vernadakis, N. "A comparison of physical
activity level and physical self-perception in overweight and normal weight adolescent
girls”, In Y. Theodorakis, M. Goudas & A. Papaioannou, Proceedings of the 12
European Congress of Sport Psychology "Sport & Exercise Psychology: Bridges
between disciplines & cultures”, Halkidiki, Greece, 4-9 September 2007, pp. 1021-
1024. CD-ROM://3d proceedings en/4.pdf

Mera Tnv exAoyr orn BaBuida Tou NAekTopa

2008

5.

Zetou, E., Vernadakis, N., Mihalopoulou, M. & Kioumourtzoglou, E. The influence of
self-modeling on learning beach volleyball reception skill. Volume 28, Supplement 2,
Proceedings of the 17" Annual Meeting of the European Society of Movement Analysis
for Adults and Children (ESMAC), Antalya, Turkey, 8-13 September 2008, 28(2), pp.
S$107-5108. CD-ROM://3d proceedings en/5.pdf
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2009

Zetou, E., Vernadakis, N., Tsitskari, E., Giannousi, M. & E. Kioumourtzoglou. The
influence of self-modeling on learning set skill in beach volleyball. Proceedings of the
12" International Society of Sport Psychology (ISSP) World Congress of Sport
Psychology, Marrakesh, Morocco, 17- 21 June 2009. CD-

ROM://3d proceedings en/6.pdf

2011

Tzanetakos, N., Antoniou, P., Papastergiou, M. & Vernadakis, N. (2011). 7he
Investigation of the Influence of Exergames on the Balance of Deaf Children.
Proceedings of the 5th European Conference on Games Based Learning 5th European
Conference on Games Based Learning. The National and Kapodistrian University of
Athens, Greece 20-21 October 2011. pp 767-770 CD-ROM://3d_proceedings_en/7.pdf

3e: Mn eniornuovikd dpBpa (oTov TUMNO) KAl O NAEKTPOVIKEG EOTIEC

2006

1.

Bepvadakng, N., (2006 ZenTépBpioc). H Xprion Twv MOAUPESIKOV ZUOTNPATWY OTO
>xoAeio. EknPodog 4, 7. CD-ROM://3e no_scientific articles/1.pdf

4. 2YITPA®IKH APAzZH

1999

1. Zuv-ouyypageacg Tou syxelpidiou «Aagkoupal yia Tnv Yyeia pou» - TeTpadio yia To

. ZUV-ouyypageag Tou eyxelpidiou «Aogkoupal yia Tnv Yyeia gou: Odnydg opyavwang

MaBntn. To gyxelpidio dnuIoupynOnKe oTa NAQIoIa TOU EPEUVNTIKOU NPOYPANUATOC
«ABANTIKN Aywyn kal Yyeia» (ZEMNE), ©sooalovikn, 1999. CD-ROM://4 books/1.pdf

Zuv-ouyypageag Tou eyxelpidiou «AiaTpodn) kai Yyeia: Apxec, IGEEG Kal OUPBOUAEG yia
uylelvn diatpogn» — TeTpadio yia To MabnTn. To gyxelpidio dnuioupynBnke oTa nAaioia
TOU EPEUVNTIKOU NpoypappaToc «ABANTIKN Aywyn kai Yyeia» (ZEMNE), ©scoalovikn,
1999. CD-ROM://4 books/2.pdf

pabnuatwv Acknong via Yyeia» - BiBAio yia To Adokalo. To eyxeipidio dnpioupyndnke
0Ta NAQiola Tou £PEUVNTIKOU NPoypapuaTog «ABANTIKN Aywyn kai Yyeia» (ZEMME),
©egooalovikn, 1999. CD-ROM://4 books/3.pdf

2001

ZUV-0UYYPaPEaG Tou eyxelpidiou «Ta OAupnmiaka ABARUaTa» nou ekdOBnke and To
YNEN® ka1 Tnv O.E.0.A. AOHNA2004 (ekddoeIG: EAAnvIka MpauuaTa) Je ouyypageic
Toug BaoiAeiadn, N., Bepvadakn, N., Mkéka, M., KEAAng, H., Makpng, A., MaoTopa, 1.
& Toaydn, X., ABrjva 2001. CD-ROM://4 books/4.pdf

5. ENIZTHMONIKEZ ANAKOINQZEIZ
5q4: Epyaciec o€ npakTikd SUveEOpIwV [IE OUOTNMLA KPITWV OTNV NuEdAns}

1996 | 1, Meptdavidou, O., Aéppn, B., Mixalonoulou, M., TCeTing, I'., Bepvadakng, N., &
KioupoupTloyAou, E. «Alapopec ABANT®V kal ABANTpiwv TnG Evopyavng FUPVaoTIKNG
oTIC AVTIANNTIKEC Kal KivnTIKEC IKavOTNTEC». 4° Aicbvec Suvedpio Duoikric Aywyric
ka1 ABAnTiouou, Kouornvrj, 17-19 Maiou 1998. CD-ROM://5a_abstracts gr/1.pdf

1998 | 2. ZeTou E., Bepvadakng, N., ToepkeloyAou, 2., kal TEETING, I'. «H xprion Tou Star-

Modeling oTnv Ekpaénon tng Naocag pe AaxTula kai Tou ZepBic oTo BOAET aTnv Maidikn
HAIkia». 6° diebvec Suvedpio @uoikric Aywyric kai ABAntiouou, Kouornvrj, 22-24
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Maiou 1998. CD-ROM://5a abstracts gr/2.pdf

Bepvadakng, N., Avtwviou, M., Bepvadakng, M., AeBevrakng, I'. & KioupgoupTtloyAou,
E. «Xpnon MoAupéowv otn OUaIkn Aywyn». 6° Aicbvec Suvedpio Quaikc Aywyric Kar
ABAnTiouou, Kopotnvrj, 22-24 Mdiou 1998. CD-ROM://5a_abstracts_gr/3.pdf

Zétou E., Bepvadakng, N., ToepkeloyAou, 2., Znon, B. kai Mnaoa, E. «Self-modeling
Kal KivnTikeéC AE10TNTEC 0TO BOAE». 6° AIgBves SUvedpio @UOIKIIC Aywyric kar
ABAnTiouou, Kopornvrj, 22-24 Mdiou 1998. CD-ROM://5a_abstracts_gr/4.pdf

Znon, B., Bepvadakng, N., NikoAaidng, M., ©codwpakng, I., KioupoupTtloyAou, E. «Oi
Anoweig Twv AiIdackovTwy yia Tnv Eloaywyn véwv Madnudtwv oto Tunua». 6° Aiebveg
Suvedpio @uoikric Aywyric kai ABAnTiouou, Kouotnvij, 22-24 Mdiou 1998. CD-
ROM://5a_abstracts gr/5.pdf

Bepvadakng, N. & TZETING, . «Néeg Taoeig ota Tunuarta ®uaoikng Aywyne». 2
AIeBveg Suvedpio Guoikric Aywyric & ABAnTiouou, Gsooalovikn, 20-22 MapTiou 1998.
CD-ROM://5a_abstracts_gr/6.pdf

Znon, B., ©codwpakng, 1., Bepvadakng N. & Kapayiavvn, O. «O1 AnOYeIC Twv
doirtnTwv GUOIKAG AYwynG yia To THAKA Touc». 22 Aiebvec Suvedpio Quoikric Aywyric &
ABAnTiouou, Gsooalovikn, 20-22 MapTiou 1998. CD-ROM://5a_abstracts_qr/7.pdf

1999

10.

11.

12.

Zetou, E., ®payyoUAn, M., Bepvadakng, N. & Kapayiavvn, O. «H Enidpaon dUo
Moppwv Avatpo@odoTnong oTnv Ekpdenon KivnTikwv AgloTiTwv oTo BOAEl oTnv
Naidikn HAIKia». 72 Aiebvec Suvedpio Quaikric Aywyric kar ABAnTiouou, Kouotnvrj, 21-
23 Mdiou 1999. CD-ROM://5a_abstracts gr/8.pdf

Bepvadakng, N., >xoA\, O., Avtwviou, M., Moupariong, M. & KioupgoupTtloyAou, E.
«A&lI0AOynon TnG AnoteAeopaTikdTNTag Tou H/Y otnv Ekpdénon Baoikwv MNvwoTiKwv
AvTikelyévwv TG MeToo@aipiongs. 7 Aiebveg Suvedpio Quoikric Aywyric kai
A@AnTiouou, Kopotnvr, 21-23 Mdaiou 1999. CD-ROM://5a_abstracts_ar/9.pdf

Znon, B., Atppn, B., Bepvadakng, N. & KioupoupTtloylou, E. «H AvanTuén
AvTIANMTIKQOV Kal KivNTIK®V IkavoTATWV o€ Zxéon Ke To ®UAo kal Tnv HAlkia». 72
Aigbvec Suvedpio @uoikric Aywyric kai ABAntiouou, Kouornvri, 21-23 Mdiou 1999. CD-
ROM://5a_abstracts gr/10.pdf

Bepvadakng, N., Zétou, E., Zanouvidou, K., Beviadou, B. & KioupoupTloyAou, E.
«A&lI0AOynon TnG AnoTteAeopaTikdTnTag Tou H/Y otnv Exkudenon KivnTikwv
Ac€loTATWV». 72 AigBvec Suvedpio Quaikric Aywyric kar ABAnTiouou, Kopornvrj, 21-23
Mdiou 1999. CD-ROM://5a_abstracts_gr/11.pdf

Bepvadakng, N., ®paykoUAn, M., Znon, B., ZxoA\, 0., Z&Tou, E. & KioupoupTloyAou,
E. «Mia EpeuvnTikil Avaokonnaon Tou Xpovou atnv ABANTIKA Maidaywyikn». 7 Aiebvec
2uvedpio @uoikric Aywyric kai ABAntiouou, Koyornvij, 21-23 Mdiou 1999. CD-
ROM://5a_abstracts gr/12.pdf

2000

13.

Bepvadakng, N., Zétou, E., TonaAidou, B., & Avrwviou, M. «ZUyKpIon TNG
Mapadooiakng AidackaAiag kal Tng AidackaAiac pe Tn Bor®eia Tou H/Y otnv Ekpdénon
KivnTikwv Ae€lotnTwv TnG KahaBoopaipionc». & Aicbveg Suvedpio @uoikric Aywyric kai
A@AnTtiouou, Koyotnvri, 19-21 Maiou 2000. CD-ROM://5a_abstracts ar/13.pdf
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14.

15.

16.

Bepvadakng, N., Zétou, E. & KioupgoupTtloyhou, E. «AEloAOynon TNng
AnoTeAeopaTikoTnTag Tou H/Y otnv Ekuadnon Baoikwv MNVWoTIKWV AVTIKEIMEVWV TNG
KaAaBoogaipiong». & Aicbvec Suvedpio @uaikiic Aywyric kar ABAntiouou, Kouotnvrj,
19-21 Mdiou 2000. CD-ROM://5a_abstracts_gr/14.pdf

Z€pBa, A., MouAivag, E., Nanadonoulou, 2., AaAkipavng, A., Bepvadakng, N. &
®ayartidou, A. «ZuoxeTion Maxuoapkiag kal Kovavikoolkovouikwv Mapayovtwv». &
Aigbvec Suvedpio @uoikric Aywyric kai ABAntiouod, Koyornvri, 19-21 Maiou 2000. CD-
ROM://5a_abstracts gr/15.pdf

Zetou, E., TCeTlng, I'., Bepvadakng, N. & Znon, B. «H enidpaon Tng
AvaTpopodoTnong Méow Bivreo oTnv Ekuadnon AcEloTnTwv Tou BOAE». & Adiebvec
Suvedpio @uoikric Aywyric kai ABAnTiouou, Kopotnvij, 19-21 Maiou 2000. CD-
ROM://5a_abstracts gr/16.pdf

2001

17.

18.

19.

20.

MixaAdnouhog, ., TCETlng, I., Znon, B. & Bepvadakng, N. «A&ioAoynon Tou Eninédou
duoiknc ApaoTnpioTnTag oto Madnua tng Puoikng Aywyne». & Aiebvec Suvedpio
Quoikric Aywyric kai ABAnTiouou, Kopornvrj, 18-20 Mdiou 2001. CD-
ROM://5a_abstracts gr/17.pdf

KEMNG, H., Bepvadakng, M., BaoiAeiadng, N. & Bepvadakng, N. «To EknaideuTiko
YAIKO ABriva 2004 oTo EANANVIKO Zx0Agio». P Aiebveg Suvedpio Quoikric Aywyric kai
ABAnTiouou, Kopotnvrj, 18-20 Maiou 2001. CD-ROM://5a_abstracts _gr/18.pdf

BaoiAeiadng, N., KEAng, H., Bepvadakng, M. & Bepvadakng, N. «To EknaideuTiko
Mpoypaupa Twv MapaoAupniakwv Aywvwv ABriva 2004». & Aicbvec Suvedpio QUOIKIIC
Aywyric ka1 ABAnTiouou, Kopotnvrj, 18-20 Mdiou 2001. CD-

ROM://5a_abstracts gr/19.pdf

Bepvadakng, M., KEAANG, H., BaoiAeiddng, N. & Bepvadakng, N. «OAupniakoi Aywveg
www.youth2004.gr». & Aiebveg Suvedpio Quoikric Aywyric kai ABAnTiouou, Kopotnvij,
18-20 Mdiou 2001. CD-ROM://5a_abstracts gr/20.pdf

2002

21.

22.

Bepvadakng, N., Bepvadakng, M., KEAnNG, H. & KioupoupTtloylou, E. «To
EknaideuTiko Site AOHNA 2004 — Xpnon kai A&lonoinon». 1P Aiebveg Suvedpio
Quoikric Aywyric kai ABAnTiouou, Kopornvrj, 17-19 Mdiou 2002. CD-
ROM://5a_abstracts gr/21.pdf

KEANG, H., Auyepivog, A., Bepvadakng, N. & KioupouptloyAou, E. «To EknaideuTiko
YAikO AOHNA 2004 (Xprion kai A&lonoinan)». 1P Aiebveg Suvedpio Quoikric Aywyric kai
ABAnTiouou, Kopotnvrj, 17-19 Maiou 2002. CD-ROM://5a_abstracts _qr/22.pdf

2003

23.

24,

Bepvadakng, N., KEANng, H., Navvouon, M. & KioupoupTtloyAou, E. «ZTA0EIC Kal
Anoweic Madntwv Tou Anddnuou EAANvIGHoU yia To EknaideuTikd Site “Youth 2004"».
1° Aigbvec @opouu TG EAAnvikric Akadnuiac @uoikric Aywyric (Quoikii Aywyr):
Enavarpoodiopiouoc Tou poAou Touc), OupavourioAn, XaAkidikr, 31 Mdiou — 01
Iouviou 2003. CD-ROM://5a_abstracts_gr/23.pdf

KEMNG, H., Bepvadaxng, N. & MNoAiTng, K. «Evioxuan MpwToBoulNwv ZXONKwV
Movadwv oTo MAaiolo Tou MpoypaupaTog “OAupnakn Naideia”». 1° Aiebvec @opouls
1n¢ EAAnvikric Akadnuiac @uoikric Aywyric (Puoikri Aywyri: Enavanpoodiopiouoc Tou
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poAou Touc), Oupavouriodn, XaAkidikr, 31 Maiou — 01 Touviou 2003. CD-
ROM://5a_abstracts gr/24.pdf

2005

25.

26.

27.

28.

29.

30.

Bepvadakng N., KEAAnc H., MNavvouon M., Avtwviou M., KioupoupTldyAou E.
«OAupniakoi Aywveg AOHNA 2004: H Epappoyn MoAupeowv Acwvidacg». 13 Aicbveg
2uvedpio @uoikric Aywyric kai ABAntiouou, Kouornvrj, 20-22 Mdiou 2005. CD-
ROM://5a_abstracts gr/25.pdf

Bepvadakng N., Avtwviou M., KEAANg H., Navvouon M., KioupoupTloyAou E.
«Avauopewon Mpoypauuarog MponTuxiakwv Znoudwv: AvanTuén AiktuakoU Tomnou».
13° Aigbveec Suvedpio @uoikric Aywyric kar ABAnTioou, Kopotnvrj, 20-22 Mdiou 2005.
CD-ROM://5a_abstracts_gr/26.pdf

KEAnc H., Bepvadakng N., ManadonouAou A., MNavvouon M. «OAupniakoi Aywveg
AGHNA 2004: TeAetn 'Evapéng, ‘Epnveucn kal Anugioupyia». 1.5° Aigdvec Suvedpio
Quoikric Aywyric kai ABAnTiouou, Kopornvrj, 20-22 Mdiou 2005. CD-
ROM://5a_abstracts gr/27.pdf

KEANc H., Bepvadakng N., MNavvouaon M., BeAAidng, I'. «OAupniakoi Aywvec AOHNA
2004: TeAetn ARENG, ‘Epnveuan kal Anpioupyia». 13 Aie@veg Suvedpio QUOIKTC Aywyric
ka1 ABAnTiouou, Kouornvrj, 20-22 Mdiou 2005. CD-ROM://5a_abstracts_gr/28.pdf

Auyepivog, A., Bepvadakng, N. «Mooo dpaoTrpia €ival Ta naidid Tou dnPoTIKOU
oXoAgiou 01O PABNa TG OUoIKNG AYwYNG;». 22 Aiebvec @opouls TnG EAAnvikric
Akaonuiac ®uoikric Aywyric (O ekmmaideutikos PUTIKAC Aywync aTic vées e€eliteis),
KaAAiBea, XaAkidikrj, 28 — 29 Mdiou 2005. CD-ROM://5a_abstracts_gr/29.pdf

Auyepivoc A. & Bepvadakng, N. (2005). Ta anoteAéopata Twv NapeUBACEWV OTO
oXOA€io yia au&énon TnG PUOIKNG dpacTNPIOTNTAC O veapd aTtopa: Avaokonnaon Kai
ouveean. 4° Mavelrivio Zuvedpio lMpoaywyric kar Aywyric Yyeiac, Abriva, 8-10
AekepBpiou 2005.

2006

31.

32.

33.

34.

Bepvadakng N., Bepvaddkn Z., Mavvouon M., Avtwviou M., KioupoupTloyAou E.
Z1doeig Apxnywv Opadag O.E.O.A. AOHNA 2004 ZxeTIKG pe TNV EKTTaIdEUTIKA
E@appoyn MoAupéowv «Aswvidagy. 14° Aiebveg Suvedpio QUOIKTi¢ Aywyric kai
ABAnTiouou, Kopornvrj, 19-21 Maiou 2006. CD-ROM://5a_abstracts _gr/31.pdf

Bepvadakng N., Bepvaddakn Z., Mavvouon M., Avtwviou M., KioupoupTloyAou E.
A€loAdynon ZT1amioTIKWV ZToIXeiwy Tou EKkTTaideuTikou AikTuakoU Tétrou «Youth 2004 ».
14° NigBvec Suvedpio Quoikric Aywyric kar ABAntiouou, Kopornvrj, 19-21 Maiou 2006.
CD-ROM://5a_abstracts_qgr/32.pdf

Bepvadakn Z., KEAAng H., Bepvadakng N., MNavvouon M., Kioupoupt{oyAou E.
«OAupmmiakoi Aywveg AOHNA 2004: Tehet ‘Evapéng kai ARENg, Mevika Z1oixeia
MNapaywyn». 14° Aiefvec Suvedpio @uoikric Aywyric kai ABAnTiouou, Koyornvrj, 19-21
Maiou 2006. CD-ROM://5a_abstracts gr/33.pdf

Mavvouon M., Bepvadakn Z., Bepvadakng N., KEAAng H., KioupoupTtloyAou E.
«AloAoynon 1ng lotooeAidag Tou AOHNA 2004 atré Mabntég-Tpieg Nupvaciouy. 14°
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2louvac A., Zétou E., Mnepnétoog E., Bepvadakng N. (2016). H aupBoAn Tng
OIKOYEVEIac aTnVv abANTIKN evaoxoAnon Twv epnpwv. /JpakTika 24°¢ Aigbvouc
Suvedpiou ®uoikric Aywyric kar AGAnTiouou, Kopotnvr, 20-22 Mdiou. CD-
ROM://5a abstracts gr/79.pdf

Zapnyewpyiou I., KouAn O., MpaupaTikénouhog B., Bepvadakng N. (2016).
AEloAOYNoN Tou NePIBAAOVTOC TNG NPOOXOAIKAG EKNAIBGEUONG WG NPOG TNV Npowonon
YVWOTIK®WV Kal KIVTIKOV NEPIOXWY, 0€ Naidikoug oTabuouc kal vniaywyeia Tng
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81.

82.

EA\Gdac. [paktika 24° AisBvouc Suvedpiou Quoikric Aywyric kar ABAnTiouou,
KopoTnvry, 20-22 Mdiou. CD-ROM://5a abstracts gr/80.pdf

MaAnoyiavvn M. , HAGdn Z., MixaAonoUhou M., Bepvadakng N., Kaundag A. (2016).
BnuaTtopeTpikn ®uoikn dpacTnpIiOTNTA EVTOC Kal EKTOC NAIDIKWY OTABUWV. /IpakTikd
24° AigBvouc Zuvedpiou uoikric Aywyric kar ABAnTiouou, Kopotnvn, 20-22 Mdiou.
CD-ROM://5a abstracts gr/81.pdf

Manalnon, E., Avtwviou, M., MoAAatou, E., Bepvadakng, N. (2016). MNpoTacn yia
Hia opyavwpevn diaBepatikn 81I0akTIKA napepBaon: ‘Otav n duaoiki Aywyn, ol
EIKAOTIKEG TEXVEC Kal ol TINE auvopIAoUv. /Jpaktikd 1° MaveAAnviou Suvedpiou:
AVAdEIKVUOVTAC YEPUPES EMIKOIVWVIAS avaueoa ot OI0AKTIKI} KAl TNV TEXVI) OTO
ouyxpovo axoAeio, EppounoAn ZUpou, 10, 11 & 12 Iouviou 2016. CD-
ROM://5a_abstracts_gr/82.pdf

2017

83.

84.

Mnatdoc 2., MNogTaidou A., MaAAiou M., Aouda E., Bepvadakng N. (2017). Zuykpion
OUO NApeUPBATIKWV NPOYPANHATWY AOKNONG O UYIN AToWd, PE OTOXO TN BEATIWON TNG
Icopponiac. /lpakTtika 257 AieBvous Zuvedpliou @uaikric Aywyric kai ABAnTiouou,
KopoTnvry, 19-21 Mdiou. CD-ROM://5a abstracts gr/83.pdf

Zetou, E., KahapaTn, Z., Bepvadakng, N., Avtwviou, M. (2017). AidackaAia
Oe€loThTwV {WNC JECA ano TNV ekPAdnon deEI0TATWY Tou BOAEI O PaBNTPIEG
OnuoTIKOU aXoAgiou 9-11 xpovwv. /paktikd 22V lMaverAriviou Suvedpiou SYoAIKriC
Wuyoloyiac, Bohog, 19-22 OkTwPpiou. CD-ROM://5a_abstracts_gr/84.pdf

Mera Tnv exAoyn orn Babuida rou AvanAnpwtr Ka@nyntr

2018

85.

86.

87.

88.

Mouparidou Z. , Ayyehouonc N., Bepvadakng N. (2018). Enidpaon Tng Aoknong We To
Wii Fit oTnv 1copponia, oTov poBo NTWoNG KaBwc kal TN AEITOUPYIKN aveéapTnoia Twv
aoBevav PE ayyelako eyKePaliko neicodIo. /IpakTikd 26°° Aiebvoug Suvedpiou
Quoikric Aywyric kar ABAnTiouou, Kopotnvn, 18-20 Maiou. CD-

ROM://5a abstracts gr/85.pdf

>upornioulou A., Bepvadakng N., ManaoTtepyiou M., KoupTéong O., ZeTou E.,
AvTwviou M. (2018). Maixvidia €IKOVIKNAG NPAYHATIKOTNTAG: BIEPEUVNON TWV ANOYEWV
padnTwv NpwToRABUIAC EKNAIdEUONC, OXETIKA PE TNV AuTo-napouaia, 81abson,
anoAauon, aTaon kai npobean yia evacxoAnon e To naixvidl. /lpakTikad 26°° Aiebvous
2uvedpiou ®uoikric Aywyric kar ABAnTiouou, Kopotnvn, 18-20 Mdiou. CD-

ROM://5a abstracts gr/86.pdf

>upornioulou A., Bepvadakng N., ManaoTtepyiou M., KoupTéang ©., ZeTou E.,
Avtwviou IM. (2018). H enidpaon duo eknaIdEUTIKWV NAPEPBATEWY, EIKOVIKNG
NPayuaTikoTNTAc Kai napadociakwv dpacTnpIoTATWV aTnv didBeon, Tnv andAauan, Kai
TNV NpoOean PEANOVTIKAG evaoxoAnong yia naixvidl paéntwv A/Buiac eknaideuonc,.
lpaktika 26* AicBvoug Suvedpiou @uoikiic Aywyric kar ABAnTiouou, Kopotnvn, 18-20
Mdiou. CD-ROM://5a abstracts gr/87.pdf

Aunpdon E., Bepvadakng N., Zétou E., Avtwviou M., KapayewpyonoUAou M.,
Mavvouon M. (2018). H €nidpaon duo eknaldeUTIKWV NAPEPPBATEWY, EIKOVIKAC
npayuaTikoTNTAc Kal napadooiakwv dpacTnpIOTATWV OTIC OTACEIC HabnTwv A/6uiag
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89.

90.

91.

92.

eknaideuong yia To naixvidl. [lpakTika 26°° Aiefvouc Suvedpiou QUOIKIIC Aywyric kai
ABAnTiouou, Kopotnvn, 18-20 Maiou. CD-ROM://5a abstracts gr/88.pdf

Aunpdon E., Bepvadakng N., Zétou E., Avtwviou M., KapayewpyonoUAou M.,
Mavvouon M. (2018). H €nidpaon Tou GUAOU OTNV AUTO-NAPOUCia Kal TIC OTACEIG
pabnTwv A/Buiag eknaideuong anévavTi oTa naixvidla €IKOVIKNAG NPaypaTikoTnTac.
lpakTika 26* AigBvouc Suvedpiou ®uoikric Aywyric kar A@AnTtiouou, Kopotnvr, 18-20
Mdiou. CD-ROM://5a abstracts gr/89.pdf

Kapayswpyonouhou M., Bepvadakng N., Zetou E., Avtwviou M., Aunpaon E.,
Mavvouon M. (2018). H €nidpaon duo eknaideuTIKWV NAPEPPRACEWY, EIKOVIKAC
npayuaTikoTNTAG Kai napadooiakwv dpacTnpIoTATWV OTNV auTo-napouasia paénTwv
A/Buiac eknaidsuonc yia To naixvidl. [lpaktikd 26°° Aiebvoug Suvedpiou QUOIKIIC
Aywyric ka1 ABAnTiouou, KopoTtnvn, 18-20 Mdiou. CD-ROM://5a abstracts gr/90.pdf

Aunpdon E., Bepvadakng N., Zétou E., Avtwviou M., KapayewpyonoUAou M.,
Mavvouon M. (2018). H enidpaon Tou gpUAou oTtn diabeon, andhauaon kai NnpoBeon
pabnTwv A/Buiag eknaideuong anévavTi oTa naixvidla €IKOVIKNAG NpaypaTikoTnTac.
lpakTikag 26*° AicBvoug Suvedpiou @uoikric Aywyric kar ABAnTiouou, Kopotnvn, 18-20
Mdiou. CD-ROM://5a abstracts gr/91.pdf

Bepvadakng N., upornouAou A., Aunpaon E., KapayswpyonouAou M., MNavvouon M.,
Zétou E., Avtwviou M. (2018). Z1aBuion EAANVIKNG €kdoong epwTnUaToAoyiou yia Tnv
auTo-napouaia, 81a6son, andAauon, oTacn kai Npobeon pabntwv A/Babuiag
€KNaideuong anévavTi oTa naixvidia EIKOVIKAG NPAyUaTIKOTNTAC. /IoakTikd 26°Y
Aiebvouc Suvedpiou Quoikric Aywyric kai ABAnTiouou, KopoTnvn, 18-20 Mdiou. CD-
ROM://5a abstracts gr/92.pdf

53! Epyaoiec o€ npaktikd SUvVEOPIwV UE OUOTNUA KPITWV oTnNV aAAodanij

1999

1.

Vernadakis, N., Antoniou, P. & Zetou E. “The Effectiveness of Computer-Assisted
Instruction in Teaching Motor Skill”. Paper presented in 1°" International Scientific
Congress of Sport Stress Adaptation, Sofia, Bulgaria, 23-24 October 1999. CD-
ROM://5b_abstracts_en/1.pdf

2000

Zetou, E., Vernadakis, N., Tzetzis, G. & Zisi, V. “The Influence of Modeling and
Instructional cues on Volleyball Skill Learning”. Paper presented in 5" Annual Congress
of the European College of Sport Science, Jyvaskyla, Finland, 19-23 July 2000. CD-
ROM://5b_abstracts_en/2.pdf

Vernadakis, N., Zetou E. & Tzetzis G. “The Effectiveness of Computer-Assisted
Instruction in Teaching Cognitive and Motor Skill”. Paper presented in 5" Annual
Congress of the European College of Sport Science, Jyvaskyla, Finland, 19-23 July
2000. CD-ROM://5b_abstracts_en/3.pdf

2003

Vernadakis, N., Kellis, I., Giannousi, M., Politis, K. & Kioumourtzoglou, E. “Evaluation
Factor and Students’ Perception toward the Educational Web Site of ATHOC Youth
2004". Full Paper presented in 2™ World Congress on Physical Activities and Sport
Sciences — Sport and Quality of Life, Granada, Spain, 12-15 November 2003. CD-
ROM://5b_abstracts _en/4.pdf
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2007

Damaskopoulou, K., Avgerinos, A., & Vernadakis, N. “A comparison of physical
activity level and physical self-perception in overweight and normal weight adolescent
qgirls”. Paper presented in 12 European Congress of Sport Psychology (Sport &
Exercise Psychology: Bridges between disciplines & cultures), Halkidiki, Greece, 4-9
September 2007. CD-ROM://5b_abstracts_en/5.pdf

Merad Tnv ekAoyr orn BaBuioa Tou AEkTopa

2009

6.

Vernadakis, N., Giannousi, M., Zetou, E. & Kioumourtzoglou, E. (2009). 7he Course
Management System, e-Class at Democritus University of Thrace: Where do we Stand?
(194-204). Full Paper presented in 14" TCC Worldwide Online Conference — The New
Internet: Collaborative Learning, Social Networking, Technology Tools, and Best
Practices, Honolulu, USA, April 14-16, 2009. CD-ROM://5b_abstracts_en/6.pdf

Giannousi, M., Vernadakis, N., Derri, V., Michalopoulou, M. & Kioumourtzoglou, E.
“Students’ satisfaction from blended learning instruction”. Full Paper presented in 14"
TCC Worldwide Online Conference — The New Internet: Collaborative Learning, Social
Networking, Technology Tools, and Best Practices, Honolulu, USA, April 14-16, 2009.
CD-ROM://5b_abstracts_en/7.pdf

Vernadakis, N., Antoniou, P., Derri, V., Giannousi, M. & Kioumourtzoglou, E. "The
Relationship between Self Report of E-Class Use and Students’ Perception at
Democritus University of Thrace”. Full Paper presented in V International Conference
on Multimedia and Information and Communication Technologies in Education, Lisbon,
Portugal, April 22-24, 2009. CD-ROM://5b_abstracts_en/8.pdf

2010

10

11

. Vernadakis, N., Giannousi, M., Antoniou, P., Zetou, E. & Kioumourtzoglou, E. The

. Vernadakis, N., Giannousi, M., Derri, V., Michalopoulos, M. & Kioumourtzoglou, E.

Giannousi, M., Vernadakis, N., Derri, V., Antoniou, P. & Kioumourtzoglou, E. The
relationship between students’ attitudes and satisfaction in a “Physical Education in
Early Childhood” blended course. Full Paper presented in 15" TCC Worldwide Online
Conference — Yesterday, Today & Tomorrow.: Communication, Collaboration,
Communities, Mobility and Best Choices, Honolulu, USA, April 20-22, 2010. CD-
ROM://5b_abstracts_en/9.pdf

Relationship between Self Report of Computer Technology Experience and Students’
Perception toward a Course Management System. Full Paper presented in 15 TCC
Worldwide Online Conference — Yesterday, Today & Tomorrow.: Communication,
Collaboration, Communities, Mobility and Best Choices, Honolulu, USA, April 20-22,
2010. CD-ROM://5b_abstracts_en/10.pdf

(2010). The Impact of Blended and Traditional Instruction in Students’ Performance.
Full Paper presented in the World Conference on Information Technology, Istanbui,
Turkey, October 7-10, 2010. CD-ROM://5b_abstracts_en/11.pdf

2011

12.

Giannousi, M., Vernadakis, N., Michalopoulos, M., Zetou, E. & Kioumourtzoglou, E.
Blended learning in Undergraduate Education: The relationship between students’
perceived course interaction and their satisfaction. Full Paper presented in 16" TCC
"Emerging technologies: Making it work”, Honolulu, USA, April 12-14, 2011. CD-
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\ | ROM://5b abstracts en/12.pdf

6. EPEYNHTIKA NMPOrPAMMATA
6q: MEAoc enioTnuovikiic opuddacg

1998 | 1, MéAoG TNG eMOTNHOVIKNG opadac Tou T.E.®.A.A. Tou A.MM.O. yia Tnv opyavwaon kai
1999 uhonoinon Tou AlaTunuaTikou MetanTuyiakoU MpoypdupaTog Znoudwv otV
«AvBpwrivn) Arddoon kai Yyeia» (EMEAEK- evépyeia 3.2.a) kal Tnv dnHioupyia Tou
dikTuakoU 1oTéToNnoU http://phedgrad.phed.auth.gr/. CD-ROM://6a_programs/1.pdf

1998 | 2. M€AoOG TNG eMOTNHOVIKNG opadac Tou T.E.®.A.A. Tou AMO yia Tnv Avaudppwaon Tou
1999 Mpoypdupatog Znoudwv (EMEAEK, Evépyela 3.1.a) kal TV napaywyr Tou
ekNaIdeuTikoU CD-ROM He 0€pa «Aidaokalia KivnTikwv Ae§IOTATWV 0TV
MNaidikn HAikia». CD-ROM://6a_programs/2.pdf

1999 | 3, MéAog TNG eNIOTNHOVIKAG opadag Tou T.E.®.A.A. Tou A.M.©. yia Tnv opyavwan Kai
uAornoinon Tou NpoypapuaTog «A@AnTikry Aywyri kar Yyeia» kai Tnv napaywyn CD-
ROM pe 0pa «ABANTIKN Aywyn kai Yyegia» ota nAaioia Twv ZEMME (ZxoAcia
Epappoyng NeipapaTikwv Mpoypappdtwy Exknaideuonc). KoivoTiko MAaioio ZTrpiEng,
Enixeipnoiakd Npoypappa Eknaideuonc & Apxikng EnayyeAuaTiking Kataptiong (1994-
1999), Ynonpoypapua 1 — Metpo 1.1 — Evépyeia 1.19. CD-ROM://6a_programs/3.pdf

1999 | 4, MéAog TNnG emoTNHOVIKNG opadag Tou T.E.O.A.A. A.MM.O. yia Tnv opydvwon Kai

2000 uhonoinon Tou NpoypappaTog (Kwdikog 7946) e TiTAo «OpyavwTikri Oouri opadikwV
aBAnudrwv» xai TNV napaywyn eknaideutikou CD-ROM pe 0épa «Baon
0cdOpEVMV Yia Site oTo "IvTepVeT>». CD-ROM://6a_programs/4.pdf

2006 | 5. MEAOC TNG EMIOTNHOVIKAG opadac Tou T.E.®.A.A. A.MN.O. yia TV opyavwon Kal

2007 uAonoinon Tou npoypappaToc «Anuioupyia Aiktiou Aywync Yyeiac AsutepoBaduiac
Eknaideuonc otnv Mepipepeia AvaToAikng Makedoviag ©pakng: H dia Biou aoknon wg
MEOO BeATIWONG TNG Uyeiag kal evacxoAnonG Tou eAeUBEPoOU XPOVOU OE PabnTEG Kal
palnTpieg AsutepoBdabpiac Eknaidsuonc» kai Tnv «Avantu§n EknaideuTikou
HAekTpovikoU YAIKOU>» KaTA TO OXOAIKO £T0¢ 2006-2007. METpo 2.4 «EnayyeAUaTikog
nNpooavaToAIoPOG Kal oUVOEoN TNG eKNaideuong e TNV ayopa epyaciac». Evépyeia 2.4.3.
«AvanTuén de€loTATWV YIa Tn oUVOEON TNG EKNAIdEUONC KE TNV ayopd epyaciac». Mpagn
2.4.3.0 «YNooTnpIKTIKEC Apdoeig». CD-ROM://6a_programs/5.pdf

2007 | 6, MéAoG TNG MIOTNHOVIKNAG opdadag Tou T.E.®.A.A. A.N.O. yia Tnv opyavwaon Kai

2013 uhonoinon Tou npoypapuaTog «MpakTikn aoknon goiTnTwv TEGAA Tou
Anpokpiteiou MavenioTipiov Opakng o Noookopeia, KAMH kai FupvaoTipia
HE OTOXO TNV NPOAYWYN TNG UYEIaG» Nnou nNpaypaTonolsital ota nAaiola Tng npagng
«lpakTikry Aoknon Tou Anuokpiteiou llaveniorruou Gpdkng» oTov agova
npoTepaldTNTAC 4 «AvafdBuion Twv OUOTNUATWV APXIKIIGC ENAYYEALATIKIIC KATAPTIONG
Kal ENayyeALaTIKiG EKNAiOEVONG kar OUVOEDT T EKMAIOEUOTC LIE TNV ayopd Epyaoiac
o1ic 8 lepipepeisc SuykAiong» aTo Enixeipnoiako Mpoypauua «Exraidsuon kair Aia Biou
MaBnon» 2007-2013. CD-ROM://6a_programs/6.pdf

65: MéAog ouadag unoBoAric nporaong

| 2004 [ 1 Mghoc Tne enioTnpovIKAG opddac Tou T.E.0.A.A. A.M.0. nou undBale npdTacn oTo
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Ynoupyeio EBvikng Maideiag & Opnokeupatwy (YN.E.M.0.) yia Tn dnuioupyia
eknaideuTikoU UAIkoU (BIBAI0 padnTr & eknaideuTikoU) oTo padnua Tng PuoIKng
Aywync Tnc A’ & B’ Ta&n Tou AnuoTikoU (EnmioTnpovikn uneuBuvn: Aéppn BaaolAikn,
Enikoupn KabnynTpig, T.E.®.A.A., A.N.O.).

7

. AIAAKTIKO EPIo

7a: A10d0KkwV w¢ Enikoupog Kabnyntric

AilaTpunpaTiké Merantuyxiako Mpoypappa A.NM.O. & N.6.

Mépoc Tou padnuatog KateuBbuvaong B: Maidaywyikn kal dnuioupyikn Yaenon «720 — Négg
TeXvoAoyiec oTn didaokalia Tnc ®.A.» (2013 — onuepa)

Mépoc Tou padnuatog KateuBuvaong B: Maidaywyikn kal dnuioupyikn padnon «721 —
IkavoTnTEG Kal SeEIOTNTEG PUOIKNG AYWYNG oTnv avanTu&lakn nAikia» (2016 —
onpepa)

MponTtuxiako Mpoypappa

To pabnua eAeuBbepnc emioync «N086 — TexvoAoyieg AiadikTuou & MoAupéowv>, ZT’
& H’ &aunvo onoudwv, Anuokpitelo MavenioTpio Opakng T.E.®.A.A. (2013-onuepa).

To pabnua katelbuvong «N334 — Néeg TexvoAoyieg oTnv Yyeia», ZT' Eaunvo
onoudwv, Anuokpitelo MavenioTrpio Opakng T.E.®.A.A. (2013-onuepa).

To padnua kateubuvong «N327 — Evowpatwon Tng TexvoAoyiag oTtnv KivhTikni
‘Ek@paon>, H' e€aunvo onoudwv, Anpokpiteio MavenioTripio ©pakng T.E.®.A.A. (2013-
onuepa).

MéEpoc Tou unoxpewTIkoU padnuatog «N119 — Néeg TexvoAoyieg oTn Puaoikn Aywyn»,
A’ e€Gunvo onoudwv, AnuokpiTeio MavenioTnuio ©pdkne T.E.®.A.A. (2013-onuepa).

7p: A10d0KwV WG NEKTOPAG

AlaTpnpaTiko MeTanTuyiako Mpoypappa A.M.O. & M.0.

Mépoc Tou pabnuatoc KateuBbuvong B: Maidaywyikr Kal dnuioupyikn Haenon «720 — Négg
TeXvoAoyiec oTn didaokalia Tng ®.A.» (2009 — 2012)

MponTtuxiako Mpoypappa

To padnua e\elBepng emhoync «041 — EqpappoyEg NMAnpopopikng oTnv Enikoivavia
— ZuoTApara MoAupgéowv>, E' eEaunvo onoudwv, AnuokpiTeio MavenioTrnpio ©pakng
T.E.®.A.A. (2009-2012).

To padnua kateubuvong «336 — Néeg TexvoAoyieg oTnv Yyeia», Z' eEaunvo onoudwv,
Anpokpiteio MavenmaoTrpio Opdkne T.E.®.A.A. (2009-2012).

To padnua kateubuvong «323 — TexvoAoyikeG EpappoyEG yia Moveic kai
A1daokovTeG», Z' eEaunvo onoudwv, Anpokpiteio MavenioThipio ©pakng T.E.®.A.A. (2009-
2012).

MEPOG TOU UNOXPEWTIKOU pabnuatog «218 — Néeg TexvoAoyieg otn Puoikn Aywyn», A’
e&dunvo onoudwv, Anuokpiteio MavenioTnuio ©pakng T.E.®.A.A. (2009-2012).

MéEpoc Tou HadnuaTog eAelBepnC enidoync «091 — TexvoAoyieg MANPOPOPIKNAG Kal
Emkoivwviag, Epappoyég AladikTuou», XT' & H' eEGunvo onoudwv, AnpokpiTEIo
MavenioTnuio ©pakng T.E.®.A.A. (2009-2012).

Mépoc Tou pabnuatog katelbuvong «347 — Néeg TexvoAoyieg kal Xopog», H' eEaunvo
onoudwv, Anuokpiteio MavenioTipio Opakng T.E.®.A.A. (2009-2012).
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7y: A10dokwv w¢ Eidikog Eniotripovag (114 407/80)

MponTuxiako Mpoypappa

MéEpoc Tou HadnuaToc eAelBepnc emidoync «041 — EqpappoyEg MANPOPOPIKAG OTHV
Enmikoivwvia — Zuotnpara MoAupéowv>, E' eEaunvo onoudwv, AnHokpiTEIo
MavenioTruio ©paknc T.E.®.A.A. (2005-2008).

MéEpog Tou padnuarog kateuBuvong «323 — TexvoAoyikég EqpappoyEg yia Foveig kai
A13aokovTeG», Z' €aunvo onoudwv, Anyokpitelo MavenioTrhpio Opakng T.E.®.A.A. (2005-
2008).

MEpog Tou UNoXPEWTIKOU HabrpaTog «218 — Néeg TexvoAoyieg oTn duaoikn Aywyn», A’
e&aunvo anoudwv, Anuokpitelo MavenioTApio Opakng T.E.®.A.A. (2005-2008).

4 | M£poc Tou PadnuaToc eAelBepnc enidoyng «091 — TexvoAoyieg MANPOPOPIKNAG Kal
Enmikoivoviag, Epappoyég AiadikTuou», T’ & H’' eEaunvo onoudwv, AnHOKPITEID
MavenioTruio ©paknc T.E.®.A.A. (2005-2008).

8. AIOIKHTIKO EPIro

8q: Kard tn d1dpkela 1n¢ Bnteiac wg AekTopag

2011-2012 | o  MégAOG TOU Topea Opyavwaong ABANTIONOU — XXOAIKAC PUCIKAC Aywync —

Avayuxng

e MéMog Tou 3% Ipageiou «TeXVIKAG kal AIOIKNTIKAG YNOOTAPIENG> Kal TNG
EMTPONNG «AvanTuéng AIKTuakwv E@appoywv» Je ubuvn Tnv: d. unooTnpi&n
Tou JIKTUaKoU TOMOU Kal TwV OIKTUAKWY UNNPECI®WV Tou TUNUaTog, B. Twv
Opacswv €€’ anooTACEWC KNAIDEUONC KAl Y. TWV NAEKTPOVIKWOV EOTIOV
EVNMEPWONG.

e MéAoc Tnec emiTponnc napaiapnc uAikou Tne E.E. Tou A.M.0.

2010-2011 | ¢  MéMNoG TNG IM.Z. Tou TuAMaTog EmoTtnung ®uaoikig Aywyng kal ABANTIGHOU.

MéAoc Tou Topea Opyavwaong ABANTIONOU — XX0AIKNC PUCIKAC AYywync —
Avayuxng

e MéAog Tou 3% Mpageiou «TeXVIKNG kal AIOIKNTIKNAG YROOTNPIENG> Kal TNG
EMITPONNG «AvanTuéng AIKTuakwv E@appoywv» de ubuvn Tnv: d. unooTnpi&n
Tou JIKTUakoU TOMOU Kal TwV OIKTUAKWV UNNPECI®WV Tou TPNUaTog, B. Twv
Opacswv €€’ anooTACEWC KNAIDEUONC KAl Y. TWV NAEKTPOVIKWOV EOTIOV
EVNMEPWONG.

e Méhoc Tnec emiTponnc napaAapnc uAikou Tne E.E. Tou A.M.O.

2009-2010 | ¢  MégAOG TOU Topea Opyavwaong ABANTIONOU — XXOAIKAC PUCIKAC Aywync —

Avayuxng

e MéMog Tou 3% Ipageiou «TeXVIKAG kal AIOIKNTIKAG YNOOTAPIENG> Kal TNG
EMITPONNG «AvanTuénc AIKTuakwv Eqappoywv» pe euduvn TnV: d. UNooTAPIEN
TOU OIKTUAKOU TOMOU KAl TwV JIKTUAK®WV UMNPECI®MV TOU TUAMATOG, B. Twv
Opacswv €€’ anooTACEWC KNAIDEUONC KAl Y. TWV NAEKTPOVIKWOV EOTIOV
EVNUEPWONG.

e MéMoc Tng enitponng napahaBnc uAikou Tng E.E. Tou A.M.0.

8g: Kara tn didpkeia 1n¢g 6nreiac w¢ Enikoupog¢ Kabnyntric

2013-
onuepa

e MéAoc Tou Topéa Opyavwaong ABANTIOHOU — ZXOAIKNG ®UaIKNG AYwyng —

Avayuxng
e Méhoc Tou 3% Mpageiou «TexVIKNC Kal AIOIKNTIKNAG YNOOTNPIENG> Kal TN
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EVNMEPWONG.

EMTPONNG «AvanTuéng AIKTuakwv E@appoywv» Je ubuvn Tnv: a. unooTnpi&n
Tou JIKTUakoU TOMOU Kal TwV OIKTUAKWV UNNPECI®WV Tou TPNUaTog, B. Twv
Opacewv €€’ anooTACEWG EKNAIOEUONG KAl Y. TWV NAEKTPOVIKWV ECTIWV

e MéAoc Tnec emiTponnc napaiapnc uAikou Tne E.E. Tou A.M.O.

9. KATAZKEYH EKIMNAIAEYTIKQN CD-ROMs

TiTAog CD-Rom

MpooBaon

MéEAoC TG enioTnUOVIKAG opadag Tou TEDAA Tou AMG yia Tnv
Avapopewon Tou Mpoypappatog Znoudwv (EMEAEK, Evépyeia
3.1.a) kai TNV napaywyn Tou eknaideuTikou CD-ROM pe Bépa
«A1daokalia KivnTikov AggloTTwv oTnv NMNaidikn
HAikia». CD-ROM://9_cdroms/1.pdf

BiBAI0BNkn TEDAA,
AnpokpiTelo NavenmoThiyio
©pakng

MéEAoC TNG enioTnEOoVIKAG opadag Tou TEDAA Tou A.M.6. yia
TNV 0pyavwan kai uAonoinan Tou npoypdupaTog «AGAnTikri
Aywyrj kai Yyeia» oTa nAaiola Twv ZEMME (ZxoAsia Epappoyng
MNeipapaTikwv MNpoypappdtwy Eknaideuonc). KoivoTikd MAgioio
>mpIEnG, Enixeipnoiako Mpdypappa Exknaideuong & ApxIKNg
EnayyeAuaTikng KatapTiong (1994-1999), Ynonpoypapua 1 —
MéTpo 1.1 — Evépyeia 1.1.a.

Mapaywyr Tou eknaideuTikou CD-ROM We TIC dpacTnpIOTNTECG
TOU NpoypappaToc Ye BEpa «ABGANTIKNA Aywyn kai Yyeia».
CD-ROM://9_cdroms/2.pdf

MNaidaywyikd IvoTiTouTo

MENOC TNG enIOTNHOVIKAG opadac Tou T.E.®.A.A. A.M.O. yia Tnv | BiBAI0Brikn TEDAA,
opyavwaon Kai uAonoinan Tou nNpoypdupaToc (KWOIKOC 7946) We | ApioToTEAEIO MavenioTAIO
TiTAO «OpyavwTikr Sour) OpAadIkwV aBANuATWV>» Kal TV ©eooalovikng

napaywyn eknaideuTtikou CD-ROM pe Bépa «Baon

0edopEVWV yia Site oTo “IvrepVeT». CD-

ROM://9_cdroms/3.pdf

>Ta nAaiola Tou MeTanTuyiakoU dINAWKATOC OTIoudmWV BiBAI0BNkN TEDAA,

opyavwoa, oxediaoa, avantuéa & ulonoinoa To ekNAIdEUTIKO
CD-ROM pe Bspa «MeToo@aipion> To onoio €ixe aav okono
TN pABNON TNE Ndoac Ye Ta daxTula oTo abAnua Tng
neroogaipiong. CD-ROM://9_cdroms/4.pdf

ApioToTéAeio MavenioTrpio
©egooalovikng

>Ta nAaioia Tou AIBaKTOpIKOU JINAWKATOC Onoudwv opyavwad,
oxediaoa, avanTtu€éa & uAonoinoa To eknaideuTikd CD-ROM pe
0spa «KahaBoo@aipion> To 0roio €ixe oav okono Tn
padnon Tou oouT oTo ABANua TNS kahaboaogaipiong. CD-
ROM://9_cdroms/5.pdf

BiBAI0BNkN TEDAA,
ApioToTéleio MavenioTrpio
©egooalovikng

>Ta nAaioia Tou AIBaKTOpIKOU JINAWKATOC Onoudwv opyavwad,
oxediaoa, avanTtu€éa & uAonoinoa To eknaideuTikd CD-ROM pE
0<ua «AAHa 0€ HAKOG» TO OMNOIO €ixe oav okono Tn paenon
TOU AAPATOC O PRKoG 0To aBAnua Tou oTifou. CD-

ROM://9 cdroms/6.pdf

BiBAI0BNkN TEDAA,
ApioToTéleio MavenioTrpio
©egooalovikng
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7 | YneUBuvog Tng enmoTnuovikng opadac Tng O.E.0.A. AGHNA OpyavwTik EnmiTponn
2004 yia Tnv opyavwon, oxediaon, avantuén & ulonoinon Tou | OAUMNIAKWV AYvVoV -
UnonpoypAaupaToc «ExknaldeuTiko Site Youth 2004» xai AGHNA 2004
TNV napaywyn eknaideuTtikol CD-ROM oTnv EAANVIKR Kal
AyyAIknl YAwooa nou napouciale TIG ONUAVTIKOTEPEC UNNPETIES
Kal UNooTNPIKTIKEG OPACEIC TOU EKNAIDEUTIKOU site. CD-

ROM://9_cdroms/7.pdf

8 | YneuBuvog Tng enioTnpovikng opadag Tng O.E.0.A. AOHNA OpyavwTikn Emirponn
2004 yia Tnv opyavwon, axediaon, avantuén & ulonoinon Tou | OAUMNIAKWV AYQVV -
unonpoypaupatog «AvoixTr ano Anooraon Exknaidevon» | AOHNA 2004
Kal TNV napaywyn eknaideuTtikou CD-ROM «Agwvidag» otnv
EAANvikn kal AyyAikr) YAWOOa Nou nNpogopoiwve acuyxpova Thv
AladikTuakn eknaideuTikr diadikacia (TnAekaTdapTion) Tou
npoypaupatoc «Eknaideuon Mpoownikou Aywvwvs». CD-

ROM://9_cdroms/8.pdf

9 | MéAog TG enioTnHOVIKAG opadag Tou T.E.®.A.A. A.M.O. yia Tnv | BIBAI0Brkn TEDGAA,
opyavwon kai ulonoinon Tou 15 AieBvég Zuvedpiou Guoikng | Anuokpiteio MavenioTruio
Aywyng & ABAnTIopoU, 18 — 20 Mdiou 2007 otnv KopoTnvn kai | ©pdkng
TNV napaywyn €knaideuTikoU CD-ROM pe BEpa «15° AlgOvEG
Zuvedpio DuaiknG Aywyng & AGANTIOHOU». CD-

ROM://9_cdroms/9.pdf

10 | MéAog TnG eNIoTNHOVIKAG opadag Tou T.E.®.A.A. A.M.O. yia Tnv | BIBAI0BAKN TEDAA,
opyavwon kai ulonoinon Tou 16°° AieBvég Zuvedpiou Guoikng | Anuokpiteio MavenioTruio
Aywync & ABAnTIoWoU, 16 — 18 Mdiou 2008 oTnv KopoTnvn kai | ©pakng
TNV napaywyn €knaideuTikoU CD-ROM e BEpa «16° AlgOvEG
Zuvedpio DuaiknG Aywyng & AGANTIOHOU». CD-

ROM://9_cdroms/10.pdf

11 | MéAog TnG eNIOTNHOVIKAG opadag Tou T.E.®.A.A. A.M.O. yia Tnv | BIBAI0BAKN TEDAA,
opydvwaon kai uhonoinon Tou 17° AieBvég Zuvedpiou DUOIKAG | AndokpiTeio MavenioTrpio
Aywyng & ABANTIoHOU, 22 — 24 Mdiou 2009 otnv KopoTnvn kai | ©pdkng
TNV napaywyn €knaideuTikou CD-ROM e BEpa «17° AlgBvEGg
Zuvedpio PuoiknG Aywyng & AOANTIOHOU>. CD-

ROM://9 _cdroms/11.pdf

12 | MéAog TnG enoTNUOVIKNAG opadag Tou T.E.®.A.A. A.M.O. yia Tnv | BiBAI0Bkn TEDAA,
opyavwon kai ulonoinon Tou 18° AieBvég Zuvedpiou Guoikng | Anuokpiteio MavenioTruio
Aywyng & ABAnTIopoU, 21 — 23 Mdiou 2010 otnv KopoTnvn kai | ©pdkng
TNV napaywyn eknaideuTikoU CD-ROM pe BEpa «18° AlgOVEG
Zuvedplo DuaiknG Aywyng & AGANTIOHOU». CD-

ROM://9_cdroms/12.pdf
13 | MéAog TNG eNIoTNHOVIKAG opadag Tou T.E.®.A.A. A.M.O. yia Tnv | BIBAI0BAKN TEDAA,

opyavwon kai ulonoinon Tou 19° AieBvég Zuvedpiou DUTIKNG

Aywync & ABAnTIoWoU, 20 — 22 Mdiou 2011 oTtnv KopoTnvr Kai
TNV napaywyn €knaideuTikoU CD-ROM e BEpa «19° AlgBvEG
Zuvedplo Duaiknc Aywync & AOANTIOHOU>. CD-

AnuokpiTelo MavenioTAyIo
©pakng

59



Bloypa@iko onueiwpa emoTnuovikng & enayyeAUaTikng dpaaTnpidTnTag Tou NikdAaou A. Bepvadakn

|

\ ROM://9 cdroms/13.pdf

10. KATAZKEYH EKMNAIAEYTIKQN AIKTYAKQN TOMNQN
Nepiypa®pn & ovopacia AiguBuvon AppodioTnTa
SikTuakoU TONOU

1 | MéAog TnG enIoTNHOVIKAG opadag Tou | http://phedgrad.phed.aut | YneuBuvog yia Tnv
T.E.®.A.A., A.lN.0. nou opyavwaoe Kai | h.gr opyavwon, oxediaon,
oxediaos To AIaTUNPATIKO avanTu&én & uhonoinon
MeTanTuxlakd SIKTUAKO I0TOTOMO YId Tou JIKTuakoU TOmMou.
TOo MpoypaupaTtog Znoudwv oTnv
«AvBpwrivn) Ariodoorn kai Yyeia»
(EMEAEK- evépyeia 3.2.a). CD-
ROM://10_sites/1.pdf

2 | Mé\oc¢ TNG ENICTNHOVIKAG opadag http://www.hape.gr Yneubuvog yia Tnv
Mou opyavwaoe Kal oxediaoe To opyavwon, oxediaon,
€KNAIOEUTIKO DIKTUAKO 10TOTOMNO TNG avanTtugn & uhonoinon
EAANvIkNc Akadnpiag ®UoIkng Tou JIKTuakoU TOmMou.
Aywync (E.A.®.A.). CD-
ROM://10_sites/2.pdf

3 | MEAog TNG ENIOTNHOVIKAG opadag http://www.olympiceduca | YnelBuvog yia Tnv
MouU Opyavwoe Kal oxediaoe To tion.gr opyavwon, oxediaon,
€KNAIOEUTIKO DIKTUAKO 10TOTOMO TNG N avanTuén & uhonoinon
0.E.O.A. AGHNA 2004 pe TiTAO http://www.athens2004.c | Tou SIKTuakoU TOMou.
«Youth 2004». CD- om/el/Youth2004/youth
ROM://10_sites/3.pdf

4 | MéENOG TNG EMNICTNHOVIKNG OMAdag http://elearn.athens2004. | YneUBuvog yia Tnv
MouU Opyavwoe Kal oxediaoe To com opyavwon, oxediaon,
EKNAIOEUTIKO DIKTUAKO 10TOTOMO TNG avanTu&én & uhonoinon
0.E.O.A. AGHNA 2004 pe okonod Tnv Tou OIKTUAKOU TOMOU.
eknaideuon Tou MNpoownikou
Aywvwv (TnAekatapTion). CD-
ROM://10_sites/4.pdf

5 | Mé\og TNG eNICTNHOVIKAG opadag Tou | http://www.phyed.duth.g | YneuBuvog yia Tnv
T.E.®.A.A., A.1.6. nou opydvwoe r opyavwon, oxediaon,
kal oxediaoe Tov MponTuxiako avanTu&én & uhonoinon
OIKTUAKO 10TOTOMNO Tou T.E.®.A.A., Tou OIKTUAKOU TOMOU.
A.M.0. yia To MponTuxIako
Mpoypappa Znoudwv Tou. CD-
ROM://10_sites/5.pdf

6 | Mé\og TNG eMIOTNHOVIKAG opadag Tou | http://www.phyed.duth.g | YneuBuvog yia Tnv
T.E.®.A.A., A.T.6. nou opyavwoe r/postgraduate/ opyavwon, oxediaon,
Kal oxediaoe Tov MeTanTuxiakd avanTtugn & uhonoinon
JIKTUAKO 10TOTOMNO Tou T.E.®.A.A., Tou OIKTUAKOU TOMOU.
A.M.6. yia To MeTanTuxiako
Mpoypaupa Znoudwv Tou. CD-
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ROM://10_sites/6.pdf

7 | Mé\oG TNG eEMNICTNHOVIKAG opadag Tou | http://www.phyed.duth.g | YneuBuvog yia Tnv
T.E.®.A.A., A.N.6. nou opydvwoe r/doctoral/ opyavwon, oxediaon,
kal oxediaoe To AIBAKTOPIKO avanTu&én & uhonoinon
OIKTUAKO 10TOTOMNO Tou T.E.®.A.A., Tou OIKTUAKOU TOMOU.
A.M.0. yia To AIDAKTOpPIKO
Mpoypappa Znoudwv Tou. CD-
ROM://10_sites/7.pdf

8 | Mé\og TG enIoTNHOVIKAG opadag Tou | http://www.phyed.duth.g | YneuBuvog yia Tnv
T.E.®.A.A., A.T.6. nou opyavwoe r/gr/spe/default.aspx opyavwon, oxediaon,
Kal oxediaoe To JIKTUAKO 10TOTOMO avanTuén & uhonoinon
TOU £pyou: «[pakTiki Aoknon Tou JIKTUakoU TOmMou.
goIrnTwv/ Tpiwv Tou A.N.OG. - T’
paon». CD-ROM://10_sites/8.pdf

9 | MéAog TNG MICTAKOVIKAG opadag Tou | http://www.phyed.duth.gr/ | YnetBuvog yia Tnv
T.E.®.AA., A.IN.O. nou opyavwos ar/bsn/default.aspx opyavwaon, oxediaaon,
Kal oxediaoe To JIKTUAKO 10TOTOMO avanTu&én & uhonoinon
TOU £pyou: «AvanTuén Tou JIKTUakoU TOmMou.
ENIXEIPNMATIKOV OpACEWV Kal
KAIVOTOUIKWV EQapUoywV o€ Bparta
OWWMATIKAG AOKNONG Kal Npoaywyng
NG uyeiac». CD-
ROM://10_sites/9.pdf

11. KATAZKEYH EKMNAIAEYTIKQN HAEKTPONIKQN BIBAIQN

TitAog HAekTpovikoU BiAiou AppodioTnra

1 | MéAog TnG eENIOCTNHOVIKAG OPAdac nou opyavwaoe Kal Yneubuvog yia Tnv
oxediaoe To eknaIOeUTIKO NAeKTPOVIKO BIBAIo Tng O.E.O.A. opyavwon, oxediaon,
AOHNA 2004 pe TiTA0o «OAupmako 2004adio (Na avanTuén & uAonoinon Tou
HalnTég 6-9 eTwv)». CD-ROM://11_ebooks/1.pdf nAekTpovikoU BiBAiou (e-

book).

2 | MéAog TNnG EMIOTNUOVIKNAG ouadag nou opyavwaoe Kal Yneubuvog yia Tnv
oxediaoe To eknaIBeUTIKO NAekTPOVIKO BIBAIo Tng O.E.O.A. opyavwon, oxediaon,
AGHNA 2004 pe TiTA0o «OAupmako 2004adio (Na avanTuén & uAonoinon Tou
HaénTég 10-12 eT@wv)>». CD-ROM://11_ebooks/2.pdf nAekTpovikoU BiBAiou (e-

book).

3 | MéAog TNG EMIOTNHOVIKNG Opadag nou opyavwaoe Kal Yneubuvog yia Tnv
oxediaoe To eknaIBeUTIKO NAeKTPOVIKO BIBAIo Tng O.E.O.A. opyavwon, oxediaon,
AGHNA 2004 pe TiTAo «OAupmakég MaTigg (MNa avanTuén & uAonoinon Tou
padntég 13-16 eTwv)>». CD-ROM://11_ebooks/3.pdf nAekTpovikoU BiBAiou (e-

book).

4 | MENOG TNG ENIOTNHOVIKNG 0padac nou opyavwaoe Kai Yneubuvog yia Tnv

oxediaoe To eknaIdeuTIKO NAEKTPOVIKO BIBAio Tng O.E.O.A.

AGHNA 2004 pe TiTA0 «OAUpmiaka AGARpaTa». CD-
ROM://11_ebooks/4.pdf

opyavwon, oxediaon,
avanTuén & uAonoinon Tou
nAekTpovikoU BiBAiou (e-
book).
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5 | MéAoc TNG EMIOTNHOVIKNG opadag nou opyavwaoe Kal Yneubuvog yia Tnv
oxediaoe To eknaIBeUTIKO NAekTPOVIKO BIBAIo Tng O.E.O.A. opyavwon, oxediaon,
AGHNA 2004 pe TiTAo «OAupmakoi Maideia, Anod Tn avanTuén & uAonoinon Tou
Oswpia ornv Npa&n (Na eknaideuTikoUG)». CD- nAekTpovikoU BiBAiou (e-
ROM://11_ebooks/5.pdf book).

6 | MéAoC TNG EMIOTNHOVIKNG Opadag nou opyavwaoe Kal Yneubuvog yia Tnv
oxediaoe To eknaIdeUTIKO NAekTPOVIKO BIBAIo Tng O.E.O.A. opyavwon, oxediaon,
AGHNA 2004 pe TiTA0 «OAUpnIakoi Aywveg, Avapopeg- | avantuén & ulonoinon Tou
Mpooeyyiozig (MNa eknaideuTikoUg)>». CD- nAekTpovikoU BiBAiou (e-
ROM://11_ebooks/6.pdf book).

7 | MéAoc TNG EMIOTNHOVIKNG opadag nou opyavwaoe Kal Yneubuvog yia Tnv
oxediaoe To eknaIBeUTIKO NAekTPOVIKO BIBAio Tng O.E.O.A. opyavwon, oxediaon,
AGHNA 2004 pe TiTAo «MpoTaoeiG-NpoonTIKEG avanTuén & uAonoinon Tou
(AnpoTiko)». CD-ROM://11_ebooks/7.pdf nAekTpovikoU BiBAiou (e-

book).

8 | MéAocg TNnG eNIOTNUOVIKNAG ouadag nou opyavwaoe Kal Yneubuvog yia Tnv
oxediaoe To eknaIOeUTIKO NAeKTPOVIKO BiBAIo Tng O.E.O.A. opyavwon, oxediaon,
AGHNA 2004 pe TiTAo «MpoTaoeiG-NpoonTIKEG avanTuén & uAonoinon Tou
(Fupvaoio-Aukelo)>». CD-ROM://11_ebooks/8.pdf nAekTpovikoU BiBAiou (e-

book).

9 | MéAog TNG ENICTNHOVIKNAG ouadag nou opyavwaoe Kal YneuBuvog yia Tnv
oxediaoe To eknaIBeUTIKO NAEkTPOVIKO BIBAIo Tng O.E.O.A. opyavwon, oxediaon,
AGHNA 2004 pe TiTAo «MapaoAupniakoi Ay®VeEG anod To | avantuén & ulonoinon Tou
1960 oTo 2004>». CD-ROM://11_ebooks/9.pdf nAekTpovikoU BiBAiou (e-

book).

10 | MEAOG TNG ENIOTNHOVIKAG OMAdAG Nnou opyavwaoe Kal YneUBuvog yia Tnv
oxediaoe To eknaIBeUTIKO NAekTPOVIKO BIBAIo Tng O.E.O.A. opyavwon, oxediaon,
AGHNA 2004 pe TiTAo «H Aéonoiva kai To MepioTEPr». | avantuén & ulonoinon Tou
CD-ROM://11_ebooks/10.pdf nAekTpovikoU BiBAiou (e-

book).

11 | MEAOG TNG ENIOTNHOVIKAG OMAdAG Nnou opyavwaoe Kal YneUBuvog yia Tnv
oxediaoe To eknaIdeuTIKO NAEKTPOVIKO BIBAI0 TNG EAANVIKNAG | opyavwan, oxediaon,
Akadnpiag duoikng Aywyng (E.A.®.A.) pe TiTAo «H ®Duaikn | avantuén & ulonoinon Tou
Aywyn oTtov 21° Aiova (Nnniaywyeio)>». CD- nAekTpovikoU BiBAiou (e-
ROM://11 ebooks/11.pdf book).

12 | MEAOG TNG ENIOTNHOVIKAG OMAdAG Nnou opyavwaoe Kal YneUBuvog yia Tnv
oxediaoe To eknaIdeuTIKO NAEKTPOVIKO BIBAI0 TNG EAANVIKNAG | opyavwan, oxediaon,
Akadnpiag duoikng Aywyng (E.A.®.A.) ye TiTAo «H ®Duaikn | avantuén & ulonoinon Tou
Aywyn oTtov 21° Aiova (AnHoTiKG)>». CD- nAekTpovikoU BiBAiou (e-
ROM://11 ebooks/12.pdf book).

13 | MéAog TNG EMIOTNHOVIKNG Opadag nou opyavwaoe Kal Yneubuvog yia Tnv
oxediaoe To eknaIdeuTIKO NAEKTPOVIKO BIBAI0 TNG EAANVIKNAG | opyavwan, oxediaon,
Akadnpiag duoikng Aywyng (E.A.®.A.) ye TiTAo «H ®Duaoikn | avanTuén & ulonoinon Tou
Aywyn oTtov 21° Aiova (FTupvaoio — AUkeIo)». CD- nAekTpovikoU BiBAiou (e-
ROM://11 ebooks/13.pdf book).

14 | MEAOC TNG ENIOTNHOVIKAC 0uAdAc nou opyavwaoe Kal YneUBuvoc yia Tnv
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oxediaoe To eknaIdeuTIKO NAEKTPOVIKO BIBAI0 TNG EAANVIKNAG | opyavwan, oxediaon,
Akadnpiag duoikng Aywyng (E.A.®.A.) Ye TiTAo «AokoUpal | avanTuén & ulonoinon Tou
yia Tnv Yyegia gou: Odnyog opydvwong Hadnuarmv nAekTpovikoU BiBAiou (e-
‘Aoknong yia Yyeia». CD-ROM://11_ebooks/14.pdf book).

12. AIAAZKAAIA ZE ENIMOP®QTIKA ZEMINAPIA

1999 | 1, Mevivra névre (55) wpec O1dackaAiac ot npoypdupata enmipopPwonG oTnv
«[OAnpo@opikn» oTo AIQTUNUATIKO  MeTanTtuxiakd Mpdypappa  3noudwv  TwV
ouvepyalopevwv T.E.0.A.A. Tou ApiotoTelsiou MavenmioTnuiou ©eogoalovikng Tou
ApioToTeAeiou MavenioTnuiou ©eooalovikng (TUNUA Zeppwv), TOU AnUOKPITEIOU
MavenioTnuiou ©pakng Kal TOU MavenmoTnuiou ©eooaiac. CD-
ROM://12_teaching/1.pdf

2000 | 2. Meviivta névre (55) wpec OIOAOKANIAC O nNpoypAPHaATa  EMPOPPWONG OTNV
«MAnpo@opikn» oTo AlaTunuaTikd MeTantuxiakd MMpoypaupa  Znoudwv — Twv
ouvepyalopevwv T.E.®.A.A. Tou ApioToTeAeiou MavenioTnuiou ©gooalovikng, Tou
ApioToTeAeiou MavenioTnuiou ©eooalovikng (TUNUA Zeppwv), TOU AnUOKPITEIOU
MavenioTnuiou ©pakng Kal TOU MavenioTnuiou ©eooaliac. CD-
ROM://12_teaching/2.pdf

13. ZYMMETOXH ZE ZTPOITYAEZ TPANEZEXZ H ENIZTHMONIKEZ HMEPIAEXZ

Q2 OMIAHTHZ H EIZHIHTHZ

2000

1.

SUMMETOXN WG €I0NYNTNG oTNV «Huepioa OAupniakric Eknaidsuonc» nou
npayuartonoinenke oTic 4 NogpuBpiou 2000 oTn ©cooalovikn kal opyavwbnke and Tnv
OpyavwTikny EmTponr OAupniakwv Ayovwv AOHNA 2004 yia Thv eNHOpPwan TwV
eknaideuTikwv OAupmaknc Maideiag. To BEpa TG eiIonynongG NTav «70 EKNAIOEUTIKO
Site Tn¢ AGHNA 2004». CD-ROM://13_presentations/1.pdf

SUMHETOXN WG €I0NYNTNG oTNV «Huepioa n OAuuniakr npokAnaon tou 2004 kair o
EKNAIOEUTIKOG DUOIKII¢ Aywyri¢» nou npayuaronoindnke oTic 9 AskepBpiou 2000
oTo MveupaTiko Kevrpo Anpou Tpikaiwv (TpikaAa) kal opyavwOnke ano Tnv
OpyavwTikn Emimponr) OAupniakawv Ayovav AGHNA 2004 yia Tnv empop@waon TV
eknaideuTikwv OAupniakng Maideiac. To BEua TNG elonynong NTav «70 EKaIOEUTIKO
Site Tn¢ AGHNA 2004». CD-ROM://13_presentations/2.pdf

2001

JUMMETOXN WG €10NYNTNG OTO ZEUIVAPIO EMHOPPWONG EKNAIBEUTIKWV DUTIKNC Aywyng
yia To npdypaupa «OAYMITIAKH TAIAETA» 1o onoio diopyavwaav To YNoupyeio
EBvikng Maideiag kai ©pnokeupdaTwy kai n OpyavwTikn Enmrponr OAupnIak®v Aywvwy
AGHNA 2004, otnv ABriva ano Ti¢ 15/01/2001 €wc TiIc 19/01/2001. To B€ua TNnG
€lonynNonG NTav «70 eknaideuTiko Site Tn¢ AGHNA 2004». CD-

ROM://13 presentations/3.pdf

JUMMETOXN WG €10NYNTNG OTO ZEUIVAPIO ENHOPPWONG EKNAIBEUTIKWV DUTIKNC Aywyng
yia To npoypappa «OAYMITIAKH [TAIAEIA» 1o onoio diopyavwaoav To YNoupyeio
EBvikng Maideiag kai ©pnokeupdaTwy kai n OpyavwTikn Enrponr OAupnIak®v Aywvwy
AGHNA 2004, otnv ©gooalovikn anod Ti¢ 22/01/2001 £wg Ti¢ 26/01/2001. To B&pa TG
glonynone nrav «7o eknaideutiko Site ¢ AGHNA 2004». CD-
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ROM://13 presentations/4.pdf

JUMMETOXN WG €10NYNTNG OTO ZEUIVAPIO EMHOPPWONG EKNAIBEUTIKWV DUTIKAC Aywyng
yia To npoypappa «OAYMITIAKH [TAIAEIA» 1o onoio diopyavwaoav To YNoupyeio
E6viknc Maideiag kal O@pnokeupdtwy kal n OpyavwTikn Enmponn OAupniakwv Aymvev
AGHNA 2004, otnv ABriva ano Ti¢ 12/02/2001 €wc Tic 15/02/2001. To B€ua TnG
glonynong nrav «7o eknaideuTiko Site ¢ AGHNA 2004». CD-

ROM://13 presentations/5.pdf

JUMHETOXN WG €1I0NYNTNG 0TN «2" EmoTnHoVvikn AInpepida> n onoia diopyavwOnke
ano Tnv ‘Evwon MNupvaotwv Bopeiou EANadoc, otnv ©socalovikn ano Tic 20/10/2001
€wG TIC 21/10/2001. To BEpa TNG €10YNONG NTaV «EKNaIOeUTIKO Site Tou 2004». CD-
ROM://13 presentations/6.pdf

JUMMETOXN WG €10NYNTNG OTO ZEUIVAPIO ENHOPPWONG EKNAIBEUTIKWV DUTIKAC Aywyng
yia To npoypaupa «OAYMITIAKH TAIAEIA» 1o onoio diopyavwaoav To YNoupyeio
EBvikng Maideiag kai ©OpnokeupdaTwv kai n OpyavwTikn Enrponr OAupniak®v Aywvwy
AGHNA 2004, oTtnv ABrva (ZTadio Eiprivng kai ®1Aiag) and Tig 10/12/2001 £wg TIg
13/12/2001. To B£ua TG eiIonynonG NTav «7o eknaideuTiko Site 1rg AGHNA 2004».
CD-ROM://13_presentations/7.pdf

2002

10.

11.

12.

SUMHETOXN WG EI0NYNTAG OTO ZEUIVAPIO ENIPOPPWONG EKNAIOEUTIKWV DUGIKNG AYWYNG
yia To npoypappa «OAYMITIAKH [TAIAEIA» 1o onoio diopyavwaoav To YNoupyeio
E6viknc Maideiag kal ©@pnokeupdtwy kal n OpyavwTikn Enimponn OAupniakwv Aymvev
AGHNA 2004, otnv ABrva (Z1adio Eiprivng kai ®iAiacg) ano Tig 07/01/2002 £wg TIC
11/01/2002. To B£ua TG €l0yNoNG NTav «EKIaideuTIKO Site AGHNA 2004». CD-
ROM://13_presentations/8.pdf

SUMHETOXN WG €I0NYNTAG oTNV «Huepioa OAupmiakric laideiag» nou
npayuartonoinénke oTic 2 MapTiou 2002 oTo AAe€avdpeio MéAaBpov @sooalovikng kal
opyavwbnke and Tnv Mepipepeiakn AicuBuvon A’/Babuiac kai B'/Babuiag Eknaideuong
©eooahovikng (Fpageio ®uoikng Aywync). To B€ua Tng eiorynong nNTav «7o
EKNIAIOEUTIKO Site TG AGHNA 2004, Youth 2004». CD-ROM://13_presentations/9.pdf

JUMMETOXN WG €1I0nyNTNG 0To «5° MaveAARvio Zuvedpio PUCIKAG AYWYNG Kal
ABANTIOHOU> TO onoio dlopyavwaoe n ‘Evwon FupgvaoTwv Bopeiou EAAGdOC, aTnv
©eooalovikn (aiBouaa TeAeTwv ApioToTeAeiou MavenmioTnuiou) and Tig 05/04/2002 £wg
TIG 07/04/2002. To B€Ua TG €I0MYNONG NTAV «EKNIAIOEUTIKO UAIKO yia Tnv OAuuriakr
laideia (xprion kar aéionoinon)». CD-ROM://13_presentations/10.pdf

SUMMETOXN WG €I0NYNTNG 0TO «10° A1gOVEG ZUVEDPIO DUOIKNG AYWYNG Kal
ABANTIOHOU> TO 0onoio dlopyavwaoe To Tunua Emotnung ®uoikng Aywyng kai
ABANTIOpOU, AnpokpiTeio Maveniotruio ©pdkng, otnv KopoTnvn, (aibouoa epnopikol &
Blopnxavikou enipeAnTnpiou) ano Tig 17/05/2002 £wg Tic 19/05/2002. To Bépa TnG
glonynong nrav «AGHNA 2004 kai TeyvoAoyia ornv Ynnpeoia tn¢ Eknaideuonc». CD-
ROM://13 presentations/11.pdf

JUMHETOXN WG EI0NYNTNG OTO «ZEUIVAPIO ENIHOPPWONG TWV ZUVTOVIOTOV
Exnaideuong EEwTePIkoU>» TO onoio diopyavwoav To IvoTirouTo Maideiag Opoyevav
kal AlanoAimiopikig Eknaideuong kai To Ynoupyeio EBvikng Maideiag kai ©pnokKeupaTwy,
oTtnv ABrva ano Ti¢ 03/09/2002 £wc Tic 07/09/2002. To B€pa TN €iorynong nTav «7o0
EKNaIdeUTIKO Site Tne AGHNA 2004». CD-ROM://13_presentations/12.pdf
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13.

14.

JUMMETOXN WG EI0NYNTNG OTO «ZEHIVAPIO ENIHOPPWONG EKNAISEUTIKOV
OAupniakng Naideiag» To onoio dlopydvwoav To Yrnoupyeio EBvikAC Maideiag kai
©pnokeupaTwy kai n OpyavwTikr) Enirponn OAupniakwv Ayawvwv AOGHNA 2004, otnyv
ABrva ano Tic 04/11/2002 £wg Tic 06/11/2002. To B€pa TnG €10NYNONG NTAV
«Ekniaideutiko Site OAupriiakric Maideiac». CD-ROM://13_presentations/13.pdf

SUMMETOXN WG EI0NYNTNG OTO «ZEHIVAPIO EMHOPPWONG ISIMTIKOV EKNAIGEUTIKOV
OAupnmiakng NMaideiag» To onoio dlopyavwaoav To Ynoupyeio EBviknG Maideiag kai
©pnokeupatwy kai n OpyavwTikr Emmrponry OAupniakwv Ayavov AOGHNA 2004, otnv
©eooalovikn ano Tig 12/12/2002 £wc Tic 13/12/2002. To B£ua TnG €lonynong nrav
«EKnaioeuTiko Site, Youth 2004». CD-ROM://13_presentations/14.pdf

2003

15.

16.

17.

18.

19.

JUMMETOXN WG €10NyNTNG 0To «Zgpivapio n OAupgmakn MNaideia otov An6dnuo
EAAnvIOHO> TO onoio dlopyavwoav To Ynoupyeio EBvikAg Maidesiac kai ©pnoKeUPaTwy
kal n OpyavwTikny Emirponr OAupniakwv Aymvav AOHNA 2004, otnv ABrva ano Tig
07/04/2003 £wc TiG 08/04/2003. To B£ua TNG £I0MYNONG NTAV «EKNIAIOEUTIKO Site
OAuurnakric Maideiac». CD-ROM://13_presentations/15.pdf

JUMMETOXN WG €I0nynTnS oTo “Olympic Games Knowledge Management
Workshop” 1o onoio diopyavwoe n OpyavwTikn Enmrponn OAUpnIakwmv Ayovwv
AGHNA 2004, otnv Aérva (N. Invia) ano Tig 11/04/2003 £w¢ Tic 12/04/2003. To B£ua
NG sionynong nTav «ATHOC Games Workforce Training». CD-

ROM://13 presentations/16.pdf

SUMMETOXN WG €10NYNTNG 0TO «EUupmnaiko ouvEdPIo 0TO NApKO OAUMNIAKAG
Naideiag pe O£pa: 01 OAupmakég ASieg ornv Eknaideuon>» 1o onoio dlopyavwoe
To Ynoupyeio EBviknc Maideiac kar ©@pnokeupdtwy, otnv Aerva (Mediov Tou Apewc)
0TI 13 Maiou 2003. To B&ua TNnG l0nyNoNG NTav «EkIalOeUTIKO Site OAULIMIaKTic
lTaideiag». CD-ROM://13_presentations/17.pdf

SUMHETOXN WG EI0NYNTNG OTO «ZEHIVAPIO ENHOPPWONG AMNOCTIMHEVHOV
EKNAIBEUTIK®V> TO 0roio dlopyavwoav To IvaTirouTo Maideiag Opoyevav Kal
AianoAimiopiking Eknaideuong kal To EAIAMME Tou Maveniotnuiou Kpntng, otnv ABrva
ano Tig 23/06/2003 £w¢ TIc 27/06/2003. To BEpa TNG €I0yNONG NTav «H EKNaIOEUTIKT]
1orooehioa tng AGHNA 2004». CD-ROM://13_presentations/18.pdf

JUMMETOXN WG €1I0NYNTNG 0To «1° Eupwnaiko Zupnooio OAupmiakng Naideiag
(SYMBOL)> T0 onoio diopyavwoe n OpyavwTikn Enrponr OAUPNIakwmv Ayovwv
AGHNA 2004, otnv ABriva ano Ti¢ 16/10/2003 €wc Tic 17/10/2003. To B€ua TNnG
€lonyNonG NTav «Eknaideutikog Iotororoc «a Neoug». CD-

ROM://13 presentations/19.pdf

2009

20.

SUMMETOXN WG €I0NYNTNG 0TO «4° AlgOvég dopoup yia Tn duoikn Aywyn — H
®duoikn Aywyn oT1o ZX0Agio Tou MEAAOVTOG>» TO 0Moio dlopyavwae n EAANVIKA
Akadnpia duaoikng Aywyng, otnv ©goaalovikn ano Ti¢ 30/05/2009 £wc Tig 31/05/2009.
To B£pa TnG elonynong ATav «O @opnToc YrnoAoyiorric Twv 100%: [poopaon orn
I'vwon yia ta lMaidiag oAou Tou Koopou», CD-ROM://13_presentations/20.pdf

2011

21.

JUHHETOXN WG €I0NYNTNG 0TO «ZeHIvapio EkNaideuTik@v OUoIKnG Aymync» To
onoio dlopyavwoe n Mepipepeiakn A/van MN/Ouiag & A/Ouiag Exn/ong AvaToAIKnG
Makedoviac & Opaknc kai To Mpageio ZxoAIkwv ZUPBoUAwV A.E. MepIpePEIaKnC
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EvoTtnTag KaBaAag, ato Nepipepeiakd EnmpoppwTikd Kévrpo (M.E.K.) KaBaiag Tnv
Tpitn 10 Mdaiou 2011. To Bépa TG I0nynong NTav «Nesc Teyvoloyiec otn @.A.:
Aiaxeipion apxeiwv oto rnepifarlov epyaociac Google Docs». CD-

ROM://13 presentations/21.pdf

14.

2YMMETOXH ZE ZYNEAPIA

1996

1.

SUMMETOXN 0TO «4° AigBveg Suvedpio Quaikric Aywyric & ABAnTiououU», To opyavwenke
ano To Tunua Emothung ®uoikinc Aywyng kali ABANTIOPoU, AnpokpiTeio MavenioTrnpio
©pdkng, otnv KopoTtnvn oTig 17-19 Mdiou 1996.

1998

SUMMETOXN 0TO «2 [TavelArivio Suvedpio @uoikric Aywyric & ABANTIOHOU», TO ONOIo
opyavwbnke and Tnv Evwon FupgvaoTtwv Bopeiou EANGdoc (E.I.B.E.), oTn
©egooalovikn, oTic 4-6 Mdaiou 1998.

JUMMETOXN 0TO «&° Adigbveg Suvedpio Quoikric Aywyric & ABAnTiouou», To onoio
opyavwenke anod 1o Tunua EmoTiung ®uoikng Aywyng kai ABANTIoHoU, AnUoKpITEIO
MavenmoTnuio ©pdkng, oTnv KopoTnvr, oTIc 22-24 Maiou 1998.

SUMMETOXN TNV «37 Eupwnaikri Zuvoidokewn otnv [pooapuoouevn OUoiKrj
ApaornpioTnTa» To onoio opyavwenke anod To Tuiua EnmoTtriung Guaikng Aywyng Kai
ABANTIopOU, ApioToTeAeiou MavenioThpiou @eogoalovikng kal To TuAKa ENoTAPNg
duoiknc Aywync kal ABANTIOPOU Zeppwv 0T Ogcoalovikn, oTiC 16-18 OkTwRpiou
1998.

1999

SUMMETOXN 0TO «2 Aigbveg Suvedpio Quaikric Aywyric & ABAnTiopou», To onoio
opyavwenke anod 1o Tunua EmoTipng ®uoikng Aywyng kar ABANTIoHoU, AnUoKpITEID
MavemoTnuio ©pdkng, otnv KopoTnvn, oTig 21-23 Maiou 1999.

2000

SUMMETOXN 0TO «& Aigbveg Suvedpio Quaikric Aywyric & ABAnTiouou», To onoio
opyavwbnke and To Tunua Emotung ®uaoikng Aywyng kal AGANTIORoU, AnHoKpiTEIO
MavenmoTnuio ©pdkng, otnv KopoTnvn, oTic 19-21 Maiou 2000.

JuppeToxn oTo “5” Annual Congress of the European College of Sport Science” 1o
oroio opyavawdnke ano To Department of Biology of Physical Activity, LIKES Research
Center and the University of Jyvaskyla, otnv Jyvaskyla-Finland, oTic 19-23 IouAiou
2000.

SUMMETOXN 0TO «3° [TavelArivio Suvedpio @uoikric Aywyric & ABAnTiopou» , To onoio
opyavwbnke and Tnv ‘Evwon F'upgvaoTtwv Bopeiou EANGdoc (E.I.B.E.), oTn
©eooalovikn, oTig 20-22 OkTwpBpiou 2000.

2001

10.

JUMMETOXN 0TO «4° [TaveAArivio Zuvedpio @uoikric Aywyric & ABANTIOHOU», TO OMNOIO
opyavwdnke and Tnv ‘Evwon FupgvaoTtwv Bopeiou EANGdoc (E.I.B.E.), otn
©egooalovikn, oTic 4-6 Mdaiou 2001.

SUMMETOXN OTO «I° [Taveupwnaiko Suvedpio yia Tnv KararoAsunon tou NTonivyk oTtov
ABAnTiouo (Training Research Education Against Doping, TREAD)», To onoio
opyavwbnke and Tnv Evwon M'upvaoTwv Bopeiou EANaGdo¢ (E.I.B.E.) kal To Ao
©eoogalovikne, oTn ©eooalovikn, oTic 4-6 Mdiou 2001.
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11.

JUMMETOXN O0TO «P Aigbveg Suvedpio Quoikric Aywyric & ABAnTiouou», To onoio
opyavwbnke and To Tunua Emotung duoikng Aywyng kal AGANTIOPoU, AnHoKpiTEIO
MavenmoTtnuio ©pdkng, otnv KopoTnvr oTic 18-20 Maiou 2001.

2002

12.

13.

14.

15.

16.

JUMMETOXN OTO «5° [TavelArivio Zuvedpio @uoikric Aywyric & ABAnTiopou» , To onoio
opyavwenke anod Tnv ‘Evwon MupvaoTtwv Bopeiou EAadog (E.I.B.E.), otn
©eooalovikn, oTi¢ 5-7 AnpiAiou 2002.

SUMMETOXN 0TO «I1(P AIgBvec Suvedpio @uaikric Aywyric & AGANTIOLOU», TO ONoIo
opyavwbnke and To Tunua Emotung duaoikng Aywyng kali AGANTIORoU, AndoKpiTEIO
MavenmoTnuio ©pdkng, otnv KopoTnvn, oTig 17-19 Maiou 2002.

JUMMETOXN OTO « 10" World Congress of Sport Psychology» To 0noio opyavwOnke ano
TO TuNMa Emotnung duaoikng Aywyng kai ABAnTIopou, MavenioTnyiou ©sooaliac kal To
Tunua EmoTrung ®uaoiknc Aywyng kai ABAnTIopoU, AnpokpiTteiou MavenioTnyiou
©pdkng, oTn kiAo, oTic 28 Maiou-2 Iouviou 2002.

SUMMETOXN OTO « I Corporate e-Learning Forum» To onoio opydvwoav To nepiodikd
netweek kai n Boussias Communications, und Tnv aiyida Tou SUVOEOHOU STEAEXWV
Aloiknong MpoownikoU (ZXAMM), oto Mouaeio MouAavdpn duoikng IoTopiag, oTnv
Knoioia oTig 19 Iouviou 2002.

JUuppeTOXN oTo “Agora European Conference — Train Differently: Empowering
Individual Learners”, To onoio opyavwOnke and To European Center for the
Development of Vocational Training, oTn ©@cooalovikn, oTI¢ 2-3 ZenTeuPpiou 2002.

2003

17.

18.

19.

SUMMETOXN 0TO «11° AlgBvec Suvedpio @uoikric Aywyric & AGANTIOLOU», TO ONoio
opyavwenke anod 1o Tunua EmoTiung ®uoikng Aywyng kai ABANTIoHoU, AnUoKpITEIO
MavenmoTnuio ©pdkng, otnv KopoTnvn, oTig 17-19 Maiou 2003.

SUMMETOXN OTO «I° AlgBveg Forum ®uoikric Aywyric kai ABAnTiouou — Quoikri Aywyr):
Enavaripoodiopiolog Tou PoAou Tn¢», To onoio opyavwdnke anod Tnv EAANvIKN
Akadnpia duoiknc Aywyng, otnv OupavounoAn — XaAkidiknc, Osooalovikn, oTic 31
Maiou — 1 Iouviou 2003.

Supperoxri oro " 2" World Congress on Physical Activities and Sport Sciences — Sport
and Quality of Life” To onoio opyavwnke and To MavenioTipio Tng Mpavadag, otnv
Ipavada, Ionavia, oTig 12-15 NoepBpiou 2003.

2004

20.

21.

SUMMETOXN 0TO «12° AIgBvec Suvedpio @uoikric Aywyric & AGANTIOLOU», TO ONoIo
opyavwbnke and To Tunua Emotung duaoikng Aywyng kali AGANTIORoU, AnHoKpiTEIO
MavenmoTnuio ©pdkng, otnv KopoTnvn, oTic 17-19 Maiou 2004.

SUMMETOXN 0TO «3° Adligbveg Suvedpio ABAnTikric WuxoAoyiag», To onoio opyavwenke
ano 1o TuAua EmotAung ®uoikng Aywyng kai ABAnTiopou, MavenioTnpiou ©scoaliag
kai Tnv EAAnvikn Etaipia ABAnTIKNG Wuxohoyiac, ota TpikaAa, oTic 26-28 Noeuppiou
2004.

2005

22,

SUMMETOXN 0TO «13° Aigbvec Suvedpio @uoikiric Aywyric & AGANTIOLOU», TO ONoIo
opyavwbnke and To Tunua Emotung ®uaoikng Aywyng kali AGANTIONoU, AnHoKpiTEIO
MavenmoTnuio ©pdkne, oTnv KopoTnvn, oTic 20-22 Maiou 2005.
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23.

JUMMETOXN O0TO «2 AligBveg Forum @uoikric Aywyric kai ABAnTiouou — O EknaideuTikoc
Quoikric Aywyric otic Nesc EEAiEeic», To onoio opyavwBnke anod Tnv EAANvIKN
Akadnpia duaoikinc Aywync, otnv KaAAiBEa — XaAkidikng, ©gooalovikn, oTig 28-29
Maiou 2005.

2006

24,

25.

SUMMETOXN 0TO «I4° AigBvec Suvedpio @uoikric Aywyric & AGANTIOLOU», TO ONoIo
opyavwbnke and To Tunua Emotung ®uaoikng Aywyng kai AGANTIORoU, AnHoKpiTEIO
MavemoTnuio ©pdkng, otnv KopoTnvn, oTig 19-21 Maiou 2006.

JuppeToxn oTo "6 International Conference — The Engineering of Sport”, To onoio
opyavwbnke and Tnv International Sports Engineering Association (ISEA), oto Mdvayo,
l'eppaviag, oTic 11-14 IouAiou 2006.

2007

26.

27.

28.

JUMMETOXN OTO «15° AigBvec Suvedpio @uoikric Aywyric & ABANTIOLOU», TO ONOIO
opyavwenke anod 1o Tunua EmoTiung ®uoikng Aywyng kai ABANTIoHoU, AnUoKPITEIO
MavemoTnuio ©pdkng, otnv KopoTnvn, oTig 18-20 Maiou 2007.

SUMMETOXN OTO «3* Aiebveg Forum ®uoikric Aywyric kai ABAnTiouou — HOIkr} —
AiarioAiriouikotnra — Toe¢ Eukaipieg», TO 0noio opyavwenke ano Tnv EAANvIKA
Akadnpia duoikng Aywyng, otnv Kopotnvr), Podonn, oTig 19 Maiou 2007.

SuppeToxXn oTo 12 European Congress of Sport Psychology (Sport & Exercise
Psychology: Bridges between disciplines & cultures)”, To 0onoio opyavwOnke ano Tnv
European Federation of Sport Psychology, oTnv XaAkidikr), EAAGda, oTig 4-9
>enTepBpiou 2007.

2008

29.

SUMMETOXN 0TO «16° AIgBvec Suvedpio @uoikric Aywyric & AGANTIOLOU», TO ONoio
opyavwbnke and To Tunua Emotung ®uaoikng Aywyng kai AGANTIopoU, AnHoKpiTEIO
MavemoTnuio ©pdkng, otnv KopoTnvn, oTig 16-18 Maiou 2008.

2009

30.

31.

30.

JUMMETOXN O0TO «1° AIgBvec Suvedpio @uoikric Aywyric & ABANTIOLOU», TO ONOIO
opyavwbnke and To Tunua Emotung ®uaoikng Aywyng kal ABANTIopoU, AnHokpiTEIO
MavenmoTnuio ©pdkng, oTnv KopoTnvn, oTIc 22-24 Mdiou 2009.

JUMMETOXN OTO 4° AigBvec Forum yia 1n @uoikri Aywyr kai ABAnTiouou «H @uoikri
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