
 

 
 
 
 
 
 
 

ÁREA 6 
 
 
 
 
 

ENSEÑANZA DE LA EDUCACIÓN FÍSICA  
Y OLIMPISMO 

 



 

 270 

EVALUATION FACTORS AND STUDENTS’ PERCEPTION TOWARD THE 
EDUCATIONAL WEB SITE OF ATHOC “YOUTH 2004” 

 
Vernadakis, N.1, Iraklis, K.1, Giannousi, M.2, Politis, K.1, & Kioumourtzoglou, E.2 

1Organising Committee for the Olympic Games ATHENS 2004 S.A. 
2Democritus University of Thrace, Department of Physical Education and Sport 

Science 
 
 
ABSTRACT 
The purpose of this study was to evaluate the enjoyment and the perceptions of Greek 
American students toward the educational web site “Youth 2004” of ATHOC. In 
addition to develop a questionnaire that can be a useful tool for the evaluation of other 
relative web sites. Participants were 295 Greek American students, between the ages 
from 12-17 years old. Data was collected using an on-line survey. The statistical 
treatment of data included factor and reliability analyses. Results from the factor 
analysis yielded five factors accounting for 71.2% of the variance. They were defined 
as follows: a) suitable for audience (5 items), b) appropriateness of information’s web 
format (6 items), c) easy to direct and to be oriented (6 items), d) interaction and 
feedback (4 items) and e) instructional design (3 items). The reliabilities of the 
questionnaire were satisfied (Cronbach alpha=.80). The student feedback from the 
survey indicated a general level of satisfaction and contentment with this particular web 
site. In conclusion “Youth 2004” achieves the educational and pedagogic objectives 
without it needs particular improvements. 
Key words: World Wide Web, questionnaire, on line research, satisfaction, Olympic 
Games. 
 
 
INTRODUCTION 

The World Wide Web is a very complex information technology network currently 
consisting of several hundred million web pages and over a hundred million users. 
Each day, users search web sites, in order to find the most convenient, relevant and 
up-to-date information they need. On the web, users typically search for information by 
navigating from page to page. The content of pages, associated with these links, is 
usually presented to the user by some snippets of text graphic (Dragulanescu, 2002). 

Nua (2002), the authoritative online source for information on Internet 
demographics and trends, estimated that on September 2002, the total number of the 
online population worldwide was 605.60 million. Another survey from Pastore (2003) 
reported that the main reasons that teens go online are: a) to send/receive an e-mail 
(83%), b) to get information/research (68%), c) to play games (51%), d) to use chat 
rooms (40%), e) to download music/videos (38%), f) to send an electronic greeting card 
(31%), g) to shop (26%), h) to read news/sport/other (23%), i) other (19%). 

One can understand from the above that the Web not only provides but it can 
also be used as a new learning environment, enriched with numerous pedagogic 
possibilities. The colorful and visually engaging appearance, rich resources, online 
audio and other interactive features, combine to make the Web an enormously 
valuable learning tool (Oliva & Pollastrini, 1995; Owston, 1997; Peterson, 1997). 

The educational technology literature abounds with arguments supporting and 
opposing the value afforded by technology. Research into the impact of computers and 
technology on learning tends to show mixed results. Early meta analyses (Kulik and 
Kulik, 1986; 1991) reported significant achievement benefits among learners using 
computers compared to others in conventional settings. However, more recent writing 
has questioned the findings of much of this early research in terms of its generalisation 
to mainstream practice (Stoll, 1996). Research has also demonstrated that the size and 
nature of the achievement gains derived from technology-supported teaching are no 
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more, and perhaps even less, than those achieved in classrooms where such 
alternative strategies as teamwork, collaboration, esteem-building and self-directed 
learning are prominent (Hattie, 1992). 

It is now a well-established and widely accepted concept that assessment plays a 
central role in the educational process. The search for assessment methods able to 
reach an objective judgment of something is a crucial goal (Valenti, Cucchiarelli & 
Panti, 2001). 

Worldwide, there is a shift away from traditional learning towards open learning. 
The aim of open learning is to provide unhindered access to learning resources, so that 
technologically supported freedom of information may be turned into freedom of 
education for people pursuing their own learning needs (Virtual Campus, 1998).   

Results of a meta-analytical study (Ayersman, 1996) show that perceptions and 
attitudes toward technology are functionally important in promoting effective learning. 
Therefore, more research needs to be conducted into learners’ perceptions toward this 
new technology, so that specific guidelines for its successful implementation can be 
provided (Yang, 2001). 

The following research questions for this study were addressed: 
1. Factor analysis: Is there a single dimension or are multiple dimensions 

underlying the 40 attitude items toward the educational web site? 
2. Reliability analysis: How reliable is our 40-item measure of perceptual 

control? 
The purpose of this study was to evaluate the enjoyment and the perceptions of 

Greek American students toward the educational web site “Youth 2004” of the 
Organizing Committee for the Olympic Games ATHENS 2004. In addition to develop a 
questionnaire that can be a useful tool for the evaluation of other relative web sites. 
 
METHODS 
Participants  

Two hundred ninety five (n=295) Greek American students, between the ages 
from 12-17 years old (M=14.73, S.D. =2.91) participated in this study. The participants 
consisted of one hundred fifteen (39%) middle school students and one hundred eighty 
(61%) high school students. One hundred forty one (48%) of the participants were boys 
and one hundred fifty four were girls (52%). Students were asked to participate in this 
study as part of their overall computer class instruction, but were given the option not to 
participate. Students who chose to participate were given a CD-ROM of “Youth 2004” 
and other recollectives of ATHENS 2004. 
Apparatus 

Software Instrument. The educational web site “Youth 2004” was developed by 
the education and training department to support the Olympic education program of 
ATHENS 2004. The material was programmed using a hypertext mark-up language 
(HTML) editor, Macromedia Dreamweaver. The site was run under Web browsers such 
as Microsoft Internet Explorer or Netscape Navigator and was divided into seven theme 
groupings:  

1. the Games: their staging in 2004 and the contributing factors 
2. the World: the city of Athens and the countries participating in the games 
3. the Heritage: a historic review of the games, past an present 
4. Willpower: the Paralympic games and their history 
5. Playground: “Olympic” games for young and older friends of the Olympic games 
6. Library: the Olympic education program and the activities of schools 
7. Club 2k4: a channel of communication for the friends of “Youth 2004”. 
In order to cover a wide range of information on the past, present and future of the 

Olympic and Paralympic games, “Youth 2004” included the use of a simple language, a 
host of interactive applications such as audio flash movies and video, a wealth of 
photographic and other illustrative material and numerous high quality games. 
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The educational site was addressed mainly to teenagers aged 12-17 years old, 
consisted of 2500 pages; 12 pages were introductory, 10 were main menus, 1500 were 
information, 179 were practice, 764 were feedback and 35 were help. At the end of 
each topic and sometimes in certain sub-topics, a quiz was provided which contained 
10 multiple-choice questions on the material. “Youth 2004” provided users with three 
types of navigation paths in addition to Internet Explorer’s back and forward navigation 
tools. The users had the ability to navigate through the path structured by the 
programmer via the site map or from the menu appearing on each page.   

Attitudes Instrument. A questionnaire was created in order to elicit relevant 
information on the participants' perception, and attitudes towards, using the educational 
web site “Youth 2004”. The first part of the survey pertained to background information. 
The second part consisted of 40 attitude and perception statements about educational 
web site experiences indicating levels of agreement or disagreement on a 5-point 
Likert-type scale with 5 standing for strong agreement (1=strongly disagree, 
2=disagree, 3=neither disagree nor agree, 4=agree, 5=strongly agree). This format 
allowed participants to select a response from “1,” to “5,” representing their 
disagreement or agreement on the particular item respectively. The Cronbach alpha 
coefficient of the survey was α =.78, suggesting the internal reliability to be quite 
acceptable (Green & Salkind, 2003). Responses to the questions were summed to 
provide an overall perception score for each participant. 
Procedure 

The researchers attended each computer class offered in winder 2002 looking for 
volunteers for the study. Students were asked to sign a form indicating their wish to 
participate or not to participate. The study took place during April 2002.  

The participants were requested to access “Youth 2004” from each designated 
computer lab facility on their schools. The internet address, 
“www.olympiceducation.gr”, of the educational web site was installed into the browser 
of each computer workstation. Each lab was equipped with at least ten Windows-based 
multimedia computer workstations. All workstations had the same infrastructure 
(hardware, software), and all schools used the same network system to access the 
Internet. Whereas “Youth 2004” contained audio, a small headset was connected to the 
soundcard. This ensured that other participants in the room would not hear the audio 
from other computers.  

All the participants were requested to access the web from computers with the 
same configuration ensured that “Youth 2004” was viewed equally among all 
participants. More specifically, this ensured smooth video-audio playback and flash 
movies during the browsing. If participants had been allowed to access “Youth 2004” 
from other locations, smooth internet movies playback could not be guaranteed. 

During testing days, in each school, scheduled groups of 10 participants went to 
the computer lab between 8am and 2pm at one-hour intervals. They were randomly 
assigned a computer workstation and were told the instruction would last approximately 
one hour. Once all participants had been seated, the instructor read a pre-written set of 
instructions to the group. This ensured instruction consistency throughout the testing. 
Once the oral instructions had been given, participants were instructed to double click 
on “Youth 2004” favorite icon to begin their browsing. Instruction, practice, and 
evaluation for this study were held on four separate and successive weeks. The groups 
met for 45 minutes, 2 times each week. 

All participants were asked to enter their full name in the beginning of the final 
lesson. This information was not tracked for the experiment; it was the hope of the 
researcher that the participants would take the instruction more seriously if they were 
asked to enter their names. Each questionnaire was coded in order to track responses 
by participant and age group, yet maintain confidentiality of responses. 

Participants answered an on-line attitude questionnaire by drawing on their 
cumulative experience using “Youth 2004”. Upon completion of the questionnaire, the 
participants were prompted to submit their answers. These answers were coded and 

http://www.olympiceducation.gr/
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automatically e-mailed to the researcher each time the submit button was used. The 
code advised the researcher of the age group from which the subject participated. The 
data collection went faster than expected, requiring less than one week, due to the 
power and reach of the World Wide Web. 
Design 

Due to practical limitation, a field experiment, instead of a laboratory experiment 
was conducted to test the hypotheses. The experiment is a factorial design with Greek 
American students as independent variable, and attitude - perception performance as 
dependent variable.  
Data collection and analysis 

During data collection procedures, all participants were assured that the 
questions asked in this study were not evaluative and that their responses to the 
survey were only for academic purposes and would be kept confidential. After data 
collection, factor and reliability analyses were performed. Factor analysis was 
conducted to identify underlying clusters or relationships concerning the learners' 
perception towards the educational web site “Youth 2004”. Reliability analysis was 
conducted to investigate the reliability of the questionnaire. Results from the factor 
analysis (principal axis factoring with varimax rotation) yielded five factors accounting 
for 71.2% of the variance. The loading of items ranged from 0.88~0.49, which is 
considered well to excellent (Tabachnick & Fidell, 2001). Following are the 
interpretations of each factor: suitable for audience; appropriateness of information’s 
web format; easy to direct and to be oriented; interaction and feedback; instructional 
design. 
  
RESULTS  

Table 1: Factor analysis of students’ perception toward the educational web site. 
Factor Items included Eigen

-value 
% Va-
riance 

Alpha Scale 
mean 

Scale 
S.D. 

Suitable for audience Q3, Q6, Q7, Q17, 
Q18 4.39 18.28 .89 4.59 .40 

Appropriateness of 
information' s web format 

Q5, Q8, Q15, Q20, 
Q36, Q39 4.35 18.14 .84 3.97 .44 

Easy to direct and to be 
oriented 

Q10, Q12, Q13, 
Q25, Q32, Q35 3.23 13.48 .80 4.51 .36 

Interaction and feedback Q11, Q29, Q31, Q34 2.85 11.90 .77 4.26 .40 
Instructional design Q2, Q23, Q28 2.26 9.42 .71 4.90 .24 

 
Factor Analysis 

A principal component analysis of the 40-item scale was performed in order to 
investigate the underlying dimensions of the educational web site’s evaluation, using 
the SPSS Factor Analysis program. Only those components with an eigenvalue greater 
than 1.0 were retained and rotated (Stevens, 1992) with Varimax rotation. The results 
of the factor analysis are presented in table 1.  

The questionnaire abided the criterions of the factorization with the KMO=0,810 
and the Bartlett’s Test of Sphericity =5345.483 and p<.001. The factor analysis 
indicated that our initial hypothesis of unidimensionality was incorrect. Based on the 
eigenvalues, five factors were rotated using a Varimax rotation. The rotation solution, 
as shown in table 4 yielded five (5) factors which accounted for 71.2% of the total 
variance. They were defined as follows: a) suitable for audience (5 items), b) 
appropriateness of information’s web format (6 items), c) easy to direct and to be 
oriented (6 items), d) interaction and feedback (4 items), e) instructional design (3 
items). 
Reliability Analysis 

Coefficient alpha is the statistic mostly used to assess the internal consistency. 
The Cronbach-alpha coefficient was calculated for each of the sub-scales. The 
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“suitable for the audience” factor had an a =.89, the “appropriateness of information’s 
web format” had an a =.84, the “easy to direct and to be oriented” factor had an α =.80, 
the “interaction and feedback” factor had an α =.77 and the “instructional design” factor 
had an a =.71. Although statistical texts (DeVellis, 1991) suggest that scale with 
reliabilities more than 0.70 should normally be considered as acceptable, in practice 
lower limits have been set up as acceptable by researchers. 
 
DISCUSSION 

The results indicated that the evaluation on a pedagogic website is a 
multidimensional concept. This is a fact that has been proved from other studies that 
have examined the role of the World Wide Web as an educational tool (Alastair, 1997; 
Yang, 2001). The reaction of students to the educational web site “Youth 2004” was 
mixed. Overall results indicated that most students were positive about learning 
through interactive web based projects. Participants found the materials and interactive 
learning experiences worthwhile, valued the “Youth 2004” features and believed web 
resources, as a meaningful educational tool. They were typically agreeable to various 
statements about navigation, satisfaction, interface design, useful information, 
additional use and improved learning.  

Analysis of the survey revealed a generally positive attitude and perception 
towards this particular web site. Most specific the first factor of the questionnaire 
“suitable for audience” had positive ranging from “agree” to “strongly agree”. This 
reveals that participants found the site easy to use, all necessary special commands 
were clear and the user interface issues such as menu design and readability of 
screens had been addressed. The factor “appropriateness of information’s web format” 
had the smallest positive impact on perception of the web site “Youth 2004”. The 
explanation to this phenomenon could be that students between the ages from 12-17 
years old may need more sophisticated and complicated applications to have their 
work done. The third factor “easy to direct and to be oriented” had positive ranging from 
“agree” to “strongly agree”. This indicates that the resource is organized in a logical 
manner to facilitate the location of information without navigation problem. Also, 
students found the interactive learning experiences worthwhile since the respondents 
rated the “interaction and feedback” questions by answering, from “agree” to “strongly 
agree”. Finally, the strong positive responses on the last factor “instructional design” 
made it the most dominant in increasing “Youth 2004” perception. This shows that the 
educational web site looked professionally designed and appeared visually appropriate 
to the subject matter. According to James (2001), web experience of the respondents 
clearly had an influence on the web site evaluation. Inexperienced users found simple 
web site to be more useful from complex web site. Other researchers report that prior 
computer experience positively influences attitudes toward the computer (Shashaani, 
1997; Williams, Olgetree, Woodburn & Raffeld, 1993). Therefore, these results are 
addressed to students that are familiar to the web, aged 12 – 17 years old. 
 
CONCLUSIONS 

In conclusion the student’s feedback from the questionnaires indicated a general 
level of satisfaction and contentment with this particular web site. Yet, in order to have 
the learners make constructive and flexible use of the educational network 
technologies, the “suitability for the audience”, the “appropriateness of information’s 
web format”, the “easiness to direct and to be oriented”, the “interaction and feedback” 
and the “instructional design” seem to be crucial considerations. The scale developed 
in the present study can be a useful tool for the evaluation of other relative web sites by 
web developers or even managers. 

Research and development in this area will be continued with the view to refining 
any kind of web-based educational environment so that it meets and fullfills all 
expectations for supporting and enhancing pupils and students learning process. More 
studies should be conducted to investigate the effect of web experience on student’s 
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attitudes toward the World Wide Web, especially when its effect is linked to age. Also, 
one can reasonably hypothesize that most people – regardless of gender, age, or other 
demographic factors – access web site credibility in similar ways. Although real 
differences do exist, it’s more striking to see how many things were not different, 
suggesting that the various demographic groups shared similar approaches to 
evaluating web sites.  
 
REFERENCES 
Alastair, S. G. (1997). “Testing the surf: Criteria for evaluating Internet information 

resources” The Public-Access Computer Systems Review, 8. Retrieved May 20, 
2003, from http://info.lib.uh.edu/pacsrev.html. 

Ayersman, D. (1996). “Reviewing the research on hypermedia-based learning”. Journal 
of Research on Computing in Education, 28, 500-526. 

DeVellis, R. (1991). Scale Development. Theory and Applications. In Alexandris, K. & 
Palialia, E. (1999). “Measuring customer satisfaction in fitness centers in Greece: 
an exploratory study”. Managing Leisure, 4, 218-228. 

Dragulanescu, N. G. (2002). “Website quality evaluations: Criteria and tools”. 
International Information and Library Review, 34, 247-254. 

Green, B. S., & Salkind, J. N. (2003). Using SPSS for Windows and Macintosh (3rd 
ed.). New Jersey: Pearson Education. 

Hattie, J. (1992) “Measuring the effects of schooling”. Australian Journal of Education, 
36, 5–13. 

James, J. (2001). Evaluating Web site usability and usefulness: an ergonomics focus. 
Retrieved September 5, 2001, from Rand Afrikaans University, Department of 
Information Web site: http://generalupdate.rau.ac.za/infosci/www2001/abstracts/ 
james.htm#paper. 

Kulik, C. C., & Kulik, J. A. (1991). Effectiveness of computer-based instruction: an 
updated analysis. Computers in Human Behavior, 7, 75-94. 

Kulik, C. C., & Kulik, J. A. (1986). “Effectiveness of computer-based instruction in 
colleges”. Assosiation for Educational Data Systems Journal, 19, 81–108. 

Nua (2002). “How Many OnLine?”. Retrieved February 25, 2003, from www.nua.ie. 
Oliva, M. & Pollastrini, Y. (1995). “Internet resources and second language acquisition: 

an evaluation of virtual immersion”. Foreign Language Annals, 28, 551-559. 
Owston, R. D. (1997). “The world wide web: a technology to enhance teaching and 

learning?”. Educational Researcher, 26, 27-33. 
Pastore, M. (2003). “Young Consumers Shy Away from E-commerce”. Retrieved March 

11, 2003, from www.cyberatlas.internet.com. 
Peterson, M. (1997). “Language teaching and networking”. System, 25, 29-37.  
Stevens, J. (1992). Applied Multivariate Statistics for the Social Sciences, (2nd ed.), 

Lawrence Erlbaum Associates, London, New Jersey. 
Shashaani, L. (1997). Gender Differences in Computer Attitudes and Use Among 

College Students. Journal of Educational Computing Research, 16(1), 37-51. 
Stoll, C. (1996). Silicon Snake Oil: Second Thoughts on the Information Superhighway. 

In Oliver, R. & Omari, A. (2001). “Student responses to collaborating and learning 
in a web-based environment”. Journal of Computer Assisted Learning, 17, 34-47. 

Tabachnick, B. G., & Fidell, L. S. (2001). Using multivariate statistics (4th ed.). New 
York: HarperCollins. 

Valenti, S., Cucchiarelli, A. and Panti, M. (2001, May 17). A framework for the 
evaluation of test management systems. Current Issues in Education, 4 (6). 
Retrieved May 17, 2001, from http://cie.ed.asu.edu/volume4/number6/. 

Virtual Campus. (1998). Constructivism and virtual learning environments. Retrieved 
March 22, 2003, from http://www.up.ac.za/telematic/virtual/construc.htm. 

Williams, S. W., Olgletree, S. M., Woodburn, W., & Raffeld, P. (1993). Gender Roles, 
Computer Attitudes, and Dyadic Computer Interaction Performance in College 
Students. Sex Roles, 29(7/8), 515-525. 

http://info.lib.uh.edu/pacsrev.html
http://generalupdate.rau.ac.za/infosci/www2001/abstracts/%0bjames.htm#paper
http://generalupdate.rau.ac.za/infosci/www2001/abstracts/%0bjames.htm#paper
http://www.nua.ie/
http://www.cyberatlas.internet.com/
http://cie.asu.edu/volume4/number6/index.html
http://www.up.ac.za/telematic/virtual/construc.htm


 

 276 

Yang, S. C. (2001). “Integrated computer-mediated tools into the language curriculum”. 
Journal of Computer Assisted Learning, 17, 85-93. 

 
 


	Aguilera, J. L. & Villena, M.
	Alarcón Jiménez, T.
	RESUMEN
	ABSTRACT
	Alarcón Jiménez, T., y Reyno Freundt, A.
	RESUMEN
	ABSTRACT
	Objetivo General
	1. Teórica: basada en el estudio y explicación de los Estilos de Enseñanza en la Educación Física propuestos por Mosston y Ashworth(1999). Cabe destacar que se observan 7 Estilos de Enseñanza.
	2. Práctica: consistente en la observación de las cintas de videos en forma  individual y grupal de los sujetos participantes, éstas muestran episodios de enseñanza con los diferentes Estilos, con el posterior análisis y discusión de lo que observan e...
	Aplicación del Coeficiente de Concordancia de Kendall, otorgando los siguientes resultados:
	Estilo Descubrimiento Guiado:
	ESTILOS DE ENSEÑANZA CON SUS INDICADORES
	ACTIVIDADES
	  Nt
	   A.A


	E. De Autoevalua ción:
	E. Asignación de Tareas:
	E. Mando Directo:
	 De Problemas:
	B) Análisis de Datos Para la Confiabilidad del Instrumento: se utilizó la Correlación de Pearson,  la cual se trabajó a través del Alfa (() de Cronbach,  usándose todos los datos proporcionados por los observadores, confrontándose los resultados de ca...
	SEGUNDA ETAPA METODOLOGÍCA:
	LOS LIBROS DE TEXTOS EN RELACIÓN CON LAS ACTIVIDADES ACUÁTICAS

	Albarracín Pérez, A.
	INTRODUCCIÓN
	REFERENCIAS

	 M.A
	C.N
	Field:
	Habitus:
	Capital:
	Practice:
	ÍNDICES
	MODELO DEFINITIVO
	VARIABLES
	Coeficientes
	S.E.
	Valor de t



	MIXITÉ SPORTIVE ET QUALITÉ DE VIE.
	Bordes, P.
	RESUMEN
	ABSTRACT
	INTRODUCTION
	INTRODUCCION
	MÉTHODE
	RESULTADOS
	DISCUSION
	CONCLUSIONES
	Bossle, F.; Camargo Günther, M. C.; & Molina Neto, V.
	METODOLOGÍA
	RESULTADOS Y DISCUSIÓN
	LAS CATEGORÍAS DE ANÁLISIS
	Using Pierre Bourdieu’s embodied sociology to Conceptualize the gendered relations of production in Physical education.

	Brown, D.
	ABSTRACT
	KEYWORDS: Masculinity, continuity, change, the body, identity, society
	INTRODUCTION
	TOWARDS A PRACTICAL, RELATIONAL VIEW OF GENDER CONSTRUCTION IN PHYSICAL EDUCATION
	METHODS
	ENTERING THE GENDERED FIELD OF PHYSICAL EDUCATION
	GENERATING A GENDERED HABITUS THROUGH PHYSICAL EDUCATION PRACTICE
	ACCUMULATING AND CONVERTING GENDERED PHYSICAL CAPITAL AS A PUPIL
	THE GENDERED ‘CALLING’ OF HABITUS TO THE FIELD: ENTERING THE INNER SANCTUM OF THE RESTRICTED FIELD OF PETE
	‘REFINING’ AND REINFORCING THE GENDERED HABITUS THROUGH PETE PRACTICE
	COMPLETING THE CYCLE: BECOMING A PE TEACHER DRAWING ON AND PASSING ON THE LEGITIMIZED GENDERED HABITUS
	CONCLUSIONS
	REFERENCES

	Bourdieu, P. (1990). The Logic of Practice. Cambridge: Polity Press.
	Bourdieu, P. (1993). Sociology in Question. London: Sage.
	Bourdieu, P. (1998). Practical Reason. California: Stanford University Press.
	Bourdieu, P. (2001). Masculine Domination. London: Polity Press.
	Camargo Günther, M. C.; Molina Neto, V. y Bossle, F.
	Carraro, A.P1,2P, Tisato, F.P2P, Cognolato, S.P1P, & Bertollo, M.P2
	CONCLUSIONS
	Ceballos, O.P1P, Medina, R. E.P1P, Ceballos, E.P2
	RESUMEN
	El Programa de Educación Física de México considera la Educación Física, como asignatura del Plan de estudios para la Educación Básica, representa una disciplina pedagógica que contribuye al desarrollo armónico del individuo, mediante la práctica sist...
	Asimismo, está orientada a proporcionar al educando de educación básica en formación, elementos y satisfactores motrices a la capacidad, al interés y a la necesidad de movimiento corporal que posee, con la intención especifica, de lograr el estímulo y...

	METODO
	APLICACIÓN DE LA BATERÍA EUROFIT A UN GRUPO DE ESCOLARES DE 12 A 14 AÑOS.
	Cordón Muñoz, M. M.
	RESUMEN
	Cuéllar Moreno, M. J..
	Cuéllar Moreno, M. J.* & Delgado Noguera, M. A.**
	Cuéllar Moreno, M. J.1 & Francos Cal, C. 1
	Chillón, P.; Delgado,  M. A.; Delgado, M.; Medina, J.; Chillón, M. & Grimaldi; M.
	RESULTADOS

	Dias Mendes, F. E.
	Escola Superior de Educação de Viseu, Portugal
	ABSTRACT
	INTRODUCTION
	METHODS
	CONCLUSIONS
	García Parra, M. M:P1P Rodríguez García, P. L.P2P, Moreno Murcia, J. A.P2
	Girela Rejón, M. J.P1P; García Montes, M. E.P1P, Castro Piñero, J.P2P.
	Gómez López, M.P1P, Ruiz Juan, F.P1P, García Montes, M. E.P2P & Piéron, M.P2
	González Baleiro, M. (1), Garrigós Villalba, L. (1), & Piéron, M. (2)
	RESUMEN
	Palabras clave: Feedback; expertise
	ABSTRACT
	MÉTODO
	González Herrero, E., Monfort Pañego, M., Pascual Baños, C..
	RESUMEN
	ABSTRACT
	INTRODUCCIÓN
	Instrumentos
	Procedimiento
	Resultados y discusión
	Marginalidad y aislamiento social del profesor del Educación Física
	Apoyo Social
	REFERENCIAS
	AGRADECIMIENTOS

	González Lázaro, J., López Rodríguez, J., Martínez González, J., Salguero del Valle, A., Tuero del Prado, C.
	Jiménez Castuera, R.*, Santos-Rosa Ruano, F. J.**, García Calvo, T.***, Iglesias Gallego, D.*, Cervelló Gimeno, E.*.
	Mara Mayer, S., Jornada Krebs, R., Cristiane Schwendler, S.
	INTRODUCTION

	Martínez López, E. J.
	Merat Garrido, S.
	Molina Neto, V.; Kreusburg Molina, R.; Camargo Günther, M. C.; y Bossle, F.
	Montesinos Ayala, D.; Velandrino Nicolás, A. P. y Ureña Villanueva, F..
	INTRODUCCIÓN
	METODO
	2º Se aplicó la variable independiente al grupo experimental, mientras el grupo control continuaba con sus actividades programadas
	3º Se procedió a la segunda medición de los niveles de la comunicación.


	Para la medición del Lenguaje No verbal, los tres observadores, tuvieron en cuenta cuatro aspectos (Distancia a las que interactúan; Orientación del tronco; Parte del cuerpo del emisor con la que toca al receptor; Duración en segundos del contacto.). ...
	Variable 1. Número de mensajes emitidos.
	Variable 2 Número de mensajes recibidos.
	Variable 3 Número de alumnos a quien emite.
	Variable 4 Número de alumnos de quien recibe.
	Variable 5. Suma de las actitudes emitidas.
	Variable 6 Suma de las actitudes recibidas.
	Variable 7 Lenguaje no Verbal Emitido.
	CONCLUSIONES
	REFERENCIAS


	Moreno Arroyo, M P.2TP* P2T, Santos del Campo, J. A.**, Ramos Mondéjar, L. A.2TP*P2T, Julián Clemente, J. A.2TP***P2T, Sanz Rivas, D.2TP*P2T & del Villar Álvarez, F.*.
	ANTES DEL PARTIDO
	FASE B
	S3
	TIEMPO MUERTO
	FASE B
	S3
	Ortega Porcel, F. B.P1P, Chillón Garzón, P.P1P, Delgado Fernández, M.P1P, Gutiérrez Sainz, A.P2P & Castillo Garzón, M. J.P3
	Pérez López, I. J.
	Reyno Freundt, A.; Delgado Noguera, M. A.
	REFERENCIAS

	Límites
	Behaviors
	Behaviors

	Rosado, A. & Marques, R.
	If we look, exclusively, for misbehaviors involving the activity we can found that speak loudly and activity modification are the most frequent misbehaviors.
	Sáenz-López, P.P1P; Sierra, A.P1P. Jiménez, ; F. J.P1P; Pérez, R.P2P; Ibáñez, S.P3P; Sánchez, M.P4P.
	RESUMEN
	DISCUSIÓN
	LA CALIFICACIÓN DEL ALUMNADO EN EDUCACIÓN FÍSICA (EF) DESDE EL PUNTO DE VISTA DE SUS PROFESORES


	Sicilia, A.P1P, Delgado, M. A.P2P, Manzano, I.P3P, Sáenz-López, P.P4P, Varela, R.P5P, Cañadas, F.P6P, Gutiérrez, M.P3
	RESUMEN
	ABSTRACT

	KEY WORDS: Assessment in PE, procedural learning, attitude learning, conceptual learning.
	INTRODUCCIÓN
	MÉTODO
	RESULTADOS
	DISCUSIÓN
	CONCLUSIONES
	REFERENCIAS
	AGRADECIMIENTOS



	Solana Sánchez, A. M. Delgado Noguera, M. A. & Medina Casaubón, J.
	Solana Sánchez, A. M. Delgado Noguera, M. A. & Medina Casaubón, J.
	Solana Sánchez, A. M. Delgado Noguera, M. A. & Medina Casaubón, J.
	ANÁLISIS TEMPORAL DE LAS CLASES DE EDUCACIÓN FÍSICA EN LA ETAPA PRIMARIA
	Tabernero Sánchez, B. & Llanos Martín, C.
	RESUMEN
	ABSTRACT

	INTRODUCCIÓN
	MÉTODO
	CENTROS ANALIZADOS
	ZAMORA
	DISCUSIÓN
	CONCLUSIONES
	REFERENCIAS
	Toja Reboredo, B. (1), González Baleiro; M. (1); Fernández Villarino, M. A. (1); & Carreiro da Costa, F. (2).
	RESUMEN
	ABSTRACT
	INTRODUCCIÓN
	MÉTODO
	RESULTADOS
	CONCLUSIONES
	REFERENCIAS
	MEJORA DE LA HABILIDAD BÁSICA DE MANEJO DE MÓVILES EN ENSEÑANZA PRIMARIA


	Ureña Ortín, N.1, Ureña Villanueva, F.2 y  Velandrino Nicolás, A. P.3.
	Palabras Claves: Manejo de móviles, programa de intervención, evaluación.

	INTRODUCCIÓN
	MÉTODO
	 Escala para la evaluación de la habilidad motriz de manejo de móviles.
	Población y muestra:
	La población sobre la que hemos intervenido es la formada por alumnos /as de 8 y 9 años pertenecientes al 4º curso de la Comunidad Autónoma de Murcia del Colegio Cristo Crucificado, de Mula. En total han participado 35 alumnos /as (tabla 1).
	Tabla 1. Distribución de los alumnos por grupo y género

	BOTES
	RECEPCIONES
	LANZAMIENTOS
	MANEJO DE MÓVILES
	Valero Valenzuela, A.P1P Conde Sánchez, A.P2P, Delgado Fernández, M.P3P, Conde Caveda, J. L.P3P.
	Valero Valenzuela, A.P1P, Gómez López, M.P1P, García López, A.P1P, Clemente López, M. I.P1P & Barrionuevo Martín, M. J.P1
	¿QUÉ, CÓMO Y CUANDO EVALUAR?
	CONTENIDOS
	Actitudinales
	Procedimentales


	Vernadakis, N.P1P, Iraklis, K.P1P, Giannousi, M.P2P, Politis, K.P1P, & Kioumourtzoglou, E.P2
	ABSTRACT
	Participants
	Procedure
	Design
	Data collection and analysis
	Villar, M.P1P & Párraga, J. A.P2
	INTRODUCCIÓN
	Zabala, M.P1P, Dugdill, L.P2P, Doran, D. A.P2P, Femia, P.P3P & Viciana, J.P1P.
	It has been developed a theoretical-practical program in a secondary physical education (PE) setting based on the purpose of giving the students the opportunity of being autonomous by learning basic concepts about physical activity and physiology rela...
	INTRODUCTION
	Learning procedures is not sometimes well connected with learning concepts about the same fact. The knowledge of a subject can many times make the experience much better. This can be the case of the RPE and HR to prescribe and practice physical activi...
	Here we present a theoretical-practical program developed in secondary school PE classes, were the procedure of perceiving the exercise intensity from HR and RPE was developed at the same time that theoretical knowledge was presented. This work is bas...
	METHOD
	Following a quasi-experimental design and during a twelve session program -developed with two PE groups from the same school-, we have studied two E groups (n=36, 18 male and 18 female) and a C one (n=15, 8 male and 7 female), giving to the E groups t...
	Figure 1. Subjects’ allocation and procedure.
	RESULTS AND DISCUSSION

